
ENGLISH  

Our Aims and Objectives 

The English Department at William Howard School is characterised by its strong sense of collaboration and its shared 

enthusiasm for language and literature in all its forms. The school experience of the student lies at the heart of the 

Department’s vision.  
 
The aim is to give every child a positive experience both inside 

and outside the classroom; to raise attainment, improve skills in 

communication, promote a sense of self-worth and belonging 

and foster a lifelong love of learning. 
 
We endeavour to ensure that pupils enjoy their English lessons 

and have created a curriculum which offers a rich and diverse 

range of learning experiences to both engage our students and 

enable them to achieve their full potential. 
 
Our intention is to make the study of English a rewarding, 
 
enjoyable and positive experience for all, regardless of ability; we recognise that children learn in different ways and 

aim to provide varied and stimulating learning activities for all our students. 

 

English Department Staffing 

• Liz Sim – Curriculum Leader & Teacher in charge of Key Stage 4 
• Tom Burkes – Key Stage 5 Co-ordinator (Language and Lang/Lit) 
• Liz Brereton –Key Stage 3 Co-Ordinator 
• Katy Birks – Assistant Head for Teaching and Learning 
• Vikki Mulholland – Director of Learning Year 9 
• Sarah Ledger – Director of Learning Year 11 
• Emma Andrews 
• Tony Skelton 
• Laura Mallin 
• Rupert Jowett 
• Clare Donohue 
• Jayne Luhrs – HLTA 

 

Key Stage 3 

In Years 7 and 8 most students receive 3 lessons per week, although some students receive additional support with 

an extra lesson a week in order to develop literacy skills. 

The Year 7 curriculum is designed so that students get an understanding of literature and its place in history. 

Students explore all forms of literature: play, poetry and novel, along with non-fiction texts from across time and 

cultures. Students will study both literature and language skills through thematic and text based units. Text choices 

are dependent on the teacher judgement for the class.  
 

• Autumn 1 - Transition – ‘Autobiography’ A 2 week unit that is designed to help the students settle into English 

at secondary level.  

• Autumn 1 – The Novel. Students will study a novel in its entirety – the options in 2020 were as follows: ‘A 

Monster Calls’, ‘Machine Gunners’, ‘The Secret Garden’. 

• Autumn 2- Play A study of a play, exploring plot, dramatic methods and characterisation. Play option in 2020 

were ‘Our Day Out’, ‘The Terrible Fate of Humpty Dumpty’ or ‘The Demon Headmaster’. 



• Spring 1 – Ballad poetry Student will study a range of poems using the ballad form. They will also write their 

own ballad using the conventions they have learned to retell a story. 

• Spring 2 – Dystopia A thematic unit studying the dystopian genre. Students will study a novel, such as ‘Animal 

Farm’ or Hunger Games’, as well as exploring other literature from this genre and consider how these stories 

and themes reflect concerns about the world in which we live.  

• Summer 1 – Short Stories: Telling Tales Students will read a number of short stories with twists, such as those 

by Roald Dahl and Anthony Horrowitz. WE look at how these stories are structured and how writers use 

language to develop tension. 

• Summer 2 – Shakespeare. A study of one full play by William Shakespeare and look at his life. Students will 

either read ‘A Midsummer Night’s Dream’ or ‘The Tempest’. 

 
The Year 8 curriculum follows a thematic study of Literature and Language in English. Themes studied in year 8 are 

the most popular in the literary canon and are selected to allow students to engage with a taster of GCSE and A 

Level topics. 
 

• Autumn 1 – Novel study: The students will have the opportunity to study a novel in its entirety, exploring 

characterisation, plot and theme. The class of 2020 studied from a choice of ‘Private Peaceful’, ‘Of Mice and 

Men’ or ‘Stone Cold’. 

• Autumn 2 – Play. A study of a play, exploring plot, dramatic methods and some challenging issues. Play options 

in 2020 were ‘His Dark Materials, ‘Noughts and Crosses’ or ‘Frankenstein. 

• Spring 1 – Nature poetry Student will study a range of poems around the themes of nature. They will explore 

how nature has influenced many of the poets, especially those from the Romantic genre, as well as how 

poets present the power and force of nature through their writing. They will also write their own nature 

poem using the conventions they have learned to present an emotion or place. 

• Spring 2 – Myths and Legends. A unit studying where stories come from. Students will study a range of myths 

and legends, as well as stories and texts that often influence other literature texts. 

• Summer 1 – Short Stories: Travel across time and place Students will read a number of short stories, poetry, 

and non-fiction writings from different cultures that present journeys and places. We will explore how places 

are presented and hep students to develop understanding of different lifestyles and cultures. Students will 

produce a piece of their own travel writing and an analysis of how a poem presents a different culture of 

lifestyle.  

• Summer 2 – Shakespeare. A study of Romeo and Juliet in full, developing understanding of Shakespeare’s use 

of language, the plot and link to context.  

 

The Year 9 programme of study is designed to help prepare the students for the rigorous demands of the GCSE 

course, whilst still trying to foster a love of literature and exploring texts through time. Texts selected for Year 9 

study are designed to allow students to engage with popular genres of the English literary heritage and read 

increasingly challenging texts. The summer term sees year 9 being their study of Macbeth, which will carry on into 

their year 10 GCSE study. 
 
 

• Autumn 1 – Novel study: The students will have the opportunity to study a novel in its entirety, exploring 
conventions of genre, structure, context and creation of meaning. The class of 2020 studied from a choice of 
‘Woman in Black, ‘Curious Incident of the dog in the Night time or ‘Lord of the Flies’. 
 

• Autumn 2 – Play. A study of a play, exploring plot, dramatic methods, writer’s context and looking at 
challenging issues or texts reflecting different cultures or way of life. Play options in 2020 were ‘The Crucible’ ‘A 
View from a Bridge’ or ‘Educating Rita’. 
 

 



• Spring 1 – Place poetry Students will study a range of poems on the theme of place, engaging with poetic 
techniques and how to analyse and compare them. They will use some poems from previous GCSE syllabuses 
to prepare and challenge them in readiness for advanced level of study in year 10.   

  
• Spring 2 – War. A thematic unit studying texts from the war genre. Students will study a text, such as ‘Journey’s 

End’ or ‘Heroes’ or ‘The boy in the striped Pyjamas’, as well as exploring poetry from this genre and considering 
how writer’s present concerns and reality of war. 

 
• Summer 1 – Gothic Short Story: Students will study short stories from the gothic, and modern gothic, genre, 

looking at language, structure, themes, and inferring deeper meaning. The unit will focus on creative writing 
to build tension and developing analytical writing skills. 
 

• Summer 2 – Macbeth: Year 9 begin their GCSE study of their Shakespeare text. This module is the beginning 
of Key Stage 4 level literature work.     

 

 

Key Stage 4 (GSCE) 

At GCSE we follow the specification set out by AQA. We study BOTH language and literature, resulting in two GCSEs. 

 English Language information – http://www.aqa.org.uk/subjects/english/gcse/english-language-8700 

 English literature information – http://www.aqa.org.uk/subjects/english/gcse/english-literature-8702 

There is no controlled assessment or coursework for either the literature or language exam. Students DO have to 

complete a speaking and listening assessment in order to receive their GCSE. This is a presentation of an opinion 

on a topic of their choice. These presentations are filmed in class in the summer of Year 10. 

GCSE Students at WHS receive 4 lessons a week in English. These lessons are split into 2 literature lessons and 2 

language lessons. Students will receive an exercise book for each subject and it is their responsibility to bring the 

correct one to lessons. It is also their responsibility to make sure the books are well looked after, with detailed notes. 

The Language Course: There are two exams for the language qualification. Paper one focuses on fiction/creative 

reading, analysis and writing skills. Paper two examines non-fiction reading, analysis and writing skills. The exams will 

require students to read a number of extracts, ranging from 19th, 20th and 21st century. 

 

The Literature Course: Students study a range of texts. Currently we study: 

• ‘A Christmas Carol’ by Charles Dickens or ‘Jekyll and Hyde’ by Robert Louis Stevenson or ‘Pride and Prejudice’ 

by Jane Austen 

• ‘An Inspector Calls’ by JB Priestley or ‘Blood Brothers’ by Willy Russell or ‘Never Let Me Go’ by Kazuo 

Ishiguro.  

• ‘Macbeth’ by William Shakespeare 

• An anthology of poetry on Love and Relationships or Power and Conflict (we will provide the book of poetry 

for this unit). 

We recommend students purchase their own copies of these texts so they can annotate and use for revision 

purposes. Follow the links above for our recommended editions of each text. We will have copies or students to use 

in class, but they will not be able to take these away with them. 

  

http://www.aqa.org.uk/subjects/english/gcse/english-language-8700
http://www.aqa.org.uk/subjects/english/gcse/english-literature-8702


Year 10 Curriculum Plan: 

 

 

 

  



Year 11 Curriculum Plan: 

 

 

 

  



Key Stage 5 (A Level) 

At William Howard School, we offer 3 different A Level options: A Level Language, A Level Literature and the 
combined A Level Language/Literature 

A Level Language 

The language course follows the OCR specification – http://www.ocr.org.uk/qualifications/as-a-level-gce-english-

language-h070-h470-from-2015/ 

A2 English Language 

PAPER 1: Exploring Language 

Written paper 80 marks (2 hours 30 minutes – 40% of total A level) 

Section A: Language under the microscope The focus of this section is on the effect of lexical choices and 
grammatical features in a short written text. 

Section B: Writing about a topical language issue This section focuses on an issue or concept related to language 
in use to be written for a non-specialist audience. 

Section C: Comparing and contrasting texts The focus of this section is on exploring linguistic connections and 

comparisons between different modes of communication using theories of gender, power and technology. 

Learners will develop a broad knowledge and understanding of the language levels, including: 

 
 Phonetics, phonology and prosodics: how speech sounds and effects are articulated and analysed  
 Lexis and semantics: the vocabulary of English, including social and historical variation 

 
 Grammar including morphology: the structural patterns and shapes of English at sentence, clause, 

phrase and word level  
 Pragmatics: the contextual aspects of language use  
 Discourse: extended stretches of communication occurring in different genres, modes and contexts 

PAPER 2: Dimensions of linguistic variation 

Written paper 80 marks (2 hours 30 minutes – 40% of total A level) 

Section A: Child language acquisition The focus of this section is on children’s acquisition of spoken language. The 

age range to be explored is 0–7 years old. 

Section B: Language in the media This section focuses on discourse in a multi-modal media text and requires 

learners to apply language concepts and theories to their analysis of linguistic and graphological features. 

Section C: Language change The focus of this section is on the analysis of historical varieties of English. The 

analysis will be based on drawing connections and comparisons between two texts from different times. 

COURSEWORK 

Non-examined assessment 40 marks independent language research – 20% of total A level. 

Section A – An independent investigation of language, provides learners with the opportunity to pursue an area of 

study which is of particular personal interest. 

Section B – The academic poster, allows learners to present their research from their independent investigation in 

a concise and visually accessible way. 

 

  

http://www.ocr.org.uk/qualifications/as-a-level-gce-english-language-h070-h470-from-2015/
http://www.ocr.org.uk/qualifications/as-a-level-gce-english-language-h070-h470-from-2015/


A Level Language and Literature (combined) 

The lang/lit course follows the AQA specification – https://www.aqa.org.uk/subjects/english/as-and-a-
level/english-language-and-literature-7706-7707  

Many students like the combination of both Literature and Language and this subject will provide the best of 

both worlds, without taking up two option choices. 

Topic Title Section Topic What that includes 

Paper 1: 

Telling 

Stories 

100 marks 

3 hours 

A Remembered Places  A question based on a range of text types in an 
anthology of work based on ‘Paris’ 

B Imagined Worlds  A study of how writers create fantasy worlds, 
using The Handmaid’s Tale by Margaret Atwood 

C Poetic Voices  Study of a selection of poetry by Robert 
Browning 

Paper 2: 

Exploring 

Conflict 

100 marks 

2 hours 30 

minutes 

A Writing about Society  Re-creative writing based on The Great Gatsby by 
F Scott Fitzgerald 

B Dramatic encounters  A look at how conflict is presented through 
Othello by William Shakespeare  

NEA: Making 

Connections 

50 marks 

Teacher 

assessed 

NEA 

(coursework) 

Investigation into 

language and 

literature. 

 A personal investigation that explores a specific 
technique or theme in both literary and non-
literary texts (2,500–3,000 words) 

 

 

A Level Literature 

The literature course follows the AQA A specification – http://www.aqa.org.uk/subjects/english/as-and-a-
level/english-literature-a-7711-7712 

A Level Literature students study Taming of the Shrew by William Shakespeare, an anthology of pre-1900 poems 

on the theme of love, as well as a novel for unit 1. This year the classes are studying Persuasion by Jane Austen. 

The students also study ‘A Streetcar named Desire’ by Tennessee William, ‘Feminine Gospels’ by Carol Ann Duffy 

and ‘The Handmaids Tale’ by Margaret Attwood. The students will also be expected to develop skills in analysing 

texts in preparation for the unseen prose and unseen poetry aspect of the exam. 

We also look at a range of schools of thought and apply critical theory to analysis, such as exploring texts from a 

feminist perspective. 

https://www.aqa.org.uk/subjects/english/as-and-a-level/english-language-and-literature-7706-7707
https://www.aqa.org.uk/subjects/english/as-and-a-level/english-language-and-literature-7706-7707
http://www.aqa.org.uk/subjects/english/as-and-a-level/english-literature-a-7711-7712
http://www.aqa.org.uk/subjects/english/as-and-a-level/english-literature-a-7711-7712
http://www.aqa.org.uk/subjects/english/as-and-a-level/english-literature-a-7711-7712


 

 

How we assess your child 

Since September 2015, there have been no national levels against which we assess. As such, each school has had to 
create their own method of assessing each student’s progress. 
 
Here we use a flight path that maps their progress year on year. When your child comes into Year 7 they are given a 

target based on their KS2 scores. This target – to reflect their potential ability is labelled ‘Foundation’, ‘Intermediate’ 

or ‘Higher’. These categories are roughly 3 level bandings (1-3, 4-6 and 7-9) and this follows them throughout their 

time at KS3 at WHS. The criteria needed to achieve that target gets progressively more challenging each year and 

they are then allocated a target grade for GCSE when they start year 10. 
 
We use an assessment grid to ensure that each child is achieving their target in each year. This grid is given to 

students at the start of each year and can be found in their books and on classroom walls for them to refer to as 

needed. 
 
Each half term all students do an end of unit assessment, which usually focuses on at least one of the key skills 

required for successful progress in English. These assessments are marked against the flight path criteria for that 

unit. Students are given an opportunity to respond to the feedback and make improvements to further their 

learning. We do feedback work in purple or green pen, so you can see where your child is developing their work. 
 
For KS3 students, this work is given a level based in the flightpath assessment criteria. For KS4 students, this is based 

on GCSE mark schemes and grade boundaries. At KS5, students are given frequent essays and exam practise which 

are marked against the exam boards set mark schemes and criteria. 



FLIGHTPATH FOR KS3: 

 

Reading: 

Assessment 

Objective 
 FOUNDATION REMEMBER 

& UNDERSTAND- WHAT 

 INTERMEDIATE APPLY & 

ANALYSE - HOW 
 HIGHER CREATE & ANALYSE- WHY 

 

Understanding 

Meaning  

(implicit and 

explicit) 

 I read aloud with a 
delivery that shows 
understanding 

 I work out the meaning 
of words using the 
context 

 I respond in a simple 
way to a piece of explicit 
information  

 I respond in a direct way to 
some explicit information in 
texts 

 I respond in a direct way to 
most explicit information in 
texts 

 I respond to explicit 
information in texts and I 
begin to make inferences 
about characters and events 

 I understand both explicit and 
implicit meaning in texts offering 
close analysis of text in my answer 

 I understand and respond with 
some insight to explicit and implicit 
meaning and viewpoints 

 I understand and respond with 
insight to explicit and implicit 
meaning and viewpoints 

 

Summarising 

meaning 

 

 I can explain and discuss 
what I have just read 

 I can predict what might 
happen next 

 I focus on meaning 
showing a general 
understanding of a part 
of the text 

 I outline meaning to show a 
general understanding of a 
part of the text 

 I describe and summarise 
meaning to show 
understanding of a part of the 
text 

 I describe and summarise 
meaning with some accuracy 
to show understanding of 
several parts of the text 

 I summarise and evaluate meaning 
accurately to show precise 
understanding of the text as a 
whole 

 I summarise and critically evaluate 
meaning, showing detailed 
understanding 

 I summarise and critically evaluate 
meaning, showing detailed and 
perceptive understanding 

 

Select and use 

evidence 

 I can paraphrase 
 I support my idea with a 

very general link to the 
text 

  I can summarise main 
ideas using quotations 
to support my ideas 

 I support a comment with a 
general textual reference 

 I support my comments with 
general references to the text 

 I support my comments with 
quotations from the text 

 I support my comments with 
precisely chosen textual references 
from across a text 

 I support my comments with 
precisely chosen textual references 
to confirm my understanding 

 I select illuminating textual 
references to confirm and develop 
my understanding and opinions 

 

Find and 

discuss super 

use of 

language 

 I can find language 
features used  

 I can make a point on 
writer’s use of language
  

 I make a couple of 
generalised points about 
the writers use of 
language 

 I make some generalised 
comment on the writer’s 
language. 

 I make  relevant comments 
about the writer’s language  
and use a couple of basic 
terms 

 I make a sensible comment 
about the writer’s language 
using some basic terms 

 I confidently analyse and evaluate 
how the writer’s language impacts 
on the reader, beginning to embed 
a range of appropriate terminology 
into my response 

 I analyse and critically evaluate 
how the writer’s use of language 
impacts on the reader, mainly 
embedding sophisticated 
terminology into my response 

 I analyse and critically evaluate in 
detail how the writer’s use of 
language impacts on the reader, 
embedding sophisticated 
terminology throughout my 
response 

 

Find and 

analyse  

 I can find a structural 
feature  

 I can make a point about 
structure  

 I make a general point about 
structure 

 I find an aspect of structure 

 I confidently analyse and evaluate 
how aspects of structure and 
grammar impact on the reader 



great use of 

structure and 

grammar 

 I make a general point 
about structure 

 I identify an aspect of 
structure and comment on it 

 I analyse and critically evaluate 
how the writer’s structural and 
grammatical choices impact on the 
reader/audience 

 I analyse and critically evaluate in 
detail how the writer’s structural 
and grammatical choices impact on 
the reader/audience 

 

Link and 

compare  

texts 

 I can make a comparison 
between two texts  

 I can make a relevant 
comparison between 2 
or more texts  

 I make a generalised 
comment which links to 
two texts 

 I make a generalised comment 
which links two texts 

 I make a logical link between 
two texts 

 I make more than one logical 
link between texts 

 I make confident links and 
comparisons between texts 

 I make confident links and 
comparisons within and between 
text 

 I make convincing and apt links and 
comparisons within and between 
texts 

 

Think about 

the impact of 

a text/writer’s 

message 

 

 I can identify the 
writer’s feelings  

 I can say how the reader 
would feel  

 I make a generalised 
comment about the 
writer’s feelings 

 I make a generalised comment 
about the writer’s feelings 

 I find how the writer is feeling 
in the text 

 I show some understanding of 
the writer’s feelings in a   
reference to the text 

 I show my understanding of the 
writer’s message and how it relates 
to the text’s context 

 I analyse and evaluate the writer’s 
message and relate it to contexts 
of production and reception 
through textual analysis 

 I analyse and critically evaluate the 
writer’s message and perceptively 
relate it to contexts of production 
and reception through close 
textual analysis 

 

 

Writing: 

Assessment 

Objective 

FOUNDATION                        

REMEMBER & UNDERSTAND 

- WHAT         

INTERMEDIATE                                                           

APPLY & ANALYSE -  HOW            

HIGHER                                                        

CREATE & ANALYSE  -  WHY        

WRITE 

clearly, 

effectively 

and 

imaginatively 

 I write giving basic ideas 
 I write simply with some 

clarity 
 I write clearly at many 

points in the text. 

 I communicate a clear viewpoint 
throughout the text  

 I create a clear viewpoint and develop 
it in detail 

 I create a viewpoint and reinforce it 
with appropriate extended evidence 
and elaboration 

 I create and control a strong 
individual viewpoint and 
continuing it throughout 
the whole text 

 I create and control a strong 
individual viewpoint, 
continuing it throughout 
the text and use it at times 
to write with impact and 
influence 

Writing style 

fits the 

purpose 

 I occasionally write 
showing awareness of the 
text’s purpose 

 I sometimes write showing 
awareness of the text’s 
purpose 

 I  use some devices to 
meet the text’s purpose 

 I use some devices to meet the text’s 
purpose and engage the reader’s 
interest 

 I use devices to meet the text’s 
purpose, sustaining the reader’s 
interest 

 I use a range of stylistic devices 
appropriate to the text’s purpose 

 I select and use a range of 
style features appropriate 
to the text’s purpose in 
order to write with impact 

 I select and use a range of 
style features right for the 
text’s purpose in order to 
write with impact  

Writing style 

fits the 

audience 

 My writing style shows I 
thought about the reader 
once 

 I use some devices and techniques 
which show I know who the text is 
aimed at and I engage the reader’s 

 I select and use a range of 
writer’s features and 
techniques in order to 



 My writing style shows I 
thought about the reader 
in several places 

 I often write using stylistic 
devices which show I think 
about the reader 

interest 
 I adapt my style consistently to the 

text’s audience, keeping the reader’s 
interest  

 I use a range of stylistic devices fitting 
to the text’s audience, sustaining the 
reader’s interest 

interest and guide the 
reader 

 I select and handle a range 
of style features in order to 
impact on and guide the 
reader 

Paragraphs 

work well/ 

organisation 

good 

 One or two sections of my 
writing are structured 

 My writing is structured in 
some places 

 I sequence most of my 
writing in a way which 
makes it easy to follow 

 I order my writing throughout and 
have a clear beginning and end 

 I produce writing that is well ordered 
and uses paragraphs to organise 
content 

 I produce connected, paragraphed 
writing that employs discourse markers 
confidently 

 I produce  writing that uses 
a range of  discourse 
markers and structural 
devices confidently, 
improving the impact of the 
text 

 I produce ambitious, 
accomplished and 
effectively structured texts 
through appropriate use of 
discourse markers and 
structural devices. I can 
control my writing to build 
tension and control the 
reader’s responses. 

Vocabulary  

range offers 

clarity and 

effect 

 I use basic vocabulary 
 I use familiar vocabulary 

well 
 I use familiar vocabulary 

and try to use some wider 
vocabulary 

 I try to select my words deliberately 
 My vocabulary is becoming wider 
 I use vocabulary that suits audience, 

purpose and genre 
 I select a range of vocabulary with care 

to impact on the reader in parts of the 
text 

 I experiment with complex  
and sophisticated words to 
enhance impact on the 
reader 

 I select  precise and 
sophisticated vocabulary to 
improve impact on the 
reader 

Sentence 

structures  

are varied 

for clarity 

and effect 

 I understand one or two 
sentence types 

 I show some control over 
my choice of sentence 
types 

 I show some control over 
my choice of sentence 
types and structures 

 I show control over a variety of 
sentence types and structures 

 I vary sentence types and structures, 
sometimes for effect 

 I use simple, compound and complex 
sentences increasingly for effect, 
controlling my sentence choices to 
improve meaning 

 I mostly use a wide range of 
sentence types for effect 
across a text to impact on 
the reader 

 I use and manage a clever 
range of well-selected 
sentence types and 
structures to improve 
impact on the reader 

Accurate 

punctuation  

 I have two types of 
punctuation in my writing 

 I use basic punctuation 
with limited accuracy  

 I use basic punctuation 
with some accuracy 

 I use basic punctuation with some 
accuracy 

 I use a range of punctuation mainly 
accurately with some errors 

 I use a wide range of punctuation, 
mainly accurately, although there may 
be some errors in ambitious structures 

 I use a wide range of 
accurate punctuation so 
that my writing is mainly 
error-free  

 I use clever and accurate 
punctuation so that my 
writing is almost error-free 

Accurate 

spelling 

 I spell one or two words 
correctly 

 I often spell common 
words correctly 

 I spell most common 
words correctly 

 I spell common words correctly but I 
make some errors in a range of 
vocabulary 

 I spell a range of vocabulary mainly 
accurately with some errors 

 I spell mostly accurately with some 
errors in ambitious vocabulary 

 I spell accurately so that my 
writing is almost error-free 

 I spell clever words 
accurately so that my 
writing is almost error-free 

 

 



Marking of Student Work 

Since 2019, we have developed our marking policy to include more student self-assessment and, across the school, 
‘zero-written feedback’. Research has shown that students benefit far more from targeted whole class feedback that 
is then practiced and developed, rather than occasional comments in a book which are then moved on from.  

As a department, we have taken this concept of ‘zero-written feedback’ into all years. Our current marking policy is 
that books will be taken in regularly, literacy marking will continue to be done (SPaG errors will be highlighted and 
students will be expected to correct in green or purple pen). Feedback and future lessons will be planned in response 
to findings from the marking.  

We also utilise student self-assessment very frequently. It has been suggested that students learn from identifying 

their own mistakes and omissions in their written work, than seeing it signposted. Lessons are designed so that these 

assessment sessions are carefully structured to provide clear criteria for students to assess their work. Using success 

criteria, pupil friendly mark schemes and exemplar material. Teacher then check student self-assessment during in-

class marking or when books are collected. 

 

Home learning and how you can help your child 

Homework is an important part of learning here at WHS. Your child can expect around a piece of English homework 
a week. 

This is likely to be writing based or focusing on reading skills. Whether homework is set or not, there is always 

additional work your child could be doing, whether this is working on suggested improvements to their work, 

checking and correcting literacy errors, learning spellings or reading. We also expect students to read at least 3 times 

as part of their weekly English homework. 

Homework will be set via SIMs, with additional information often being available on the VLE. You should have 

received a log in for the parent portal of SIMs which will allow you to see homework that has been set for your child, 

along with real-time information on their behaviour. 

Reading is crucially important for a student’s success. It helps improve their creativity, spelling, vocabulary, sentence 

structure and basic grammar. All students should bring a reading book to class and be reading outside of lesson time 

too. The GCSE requires students to read both fiction and non-fiction extracts in a short space of time and students 

who have been avid readers outside of lesson time find this aspect of the exam less stressful and more accessible. 

Please speak to your child’s teacher, or the head of their key stage for any help recommending books. 

For GCSE students, if specific homework is not set each week, there is the expectation that they are reading set texts 

or revising work covered. The VLE has a wealth of revision material for students to make use of, and class teachers 

will also happily mark any practice papers completed by students as revision. 

 

Useful links for revision 

 Mr Bruff – You Tube videos on just about everything English GCSE related. Find his channel here: 

https://www.youtube.com/user/mrbruff/videos 

 BBC Bitesize – https://www.bbc.co.uk/bitesize/examspecs/zxqncwx (literature) 

 BBC Bitesize – https://www.bbc.co.uk/education/examspecs/zcbchv4 (language) 

 CGP revision guides – buy on Amazon. Make sure you select AQA course specific ones for the 9-1 Grades. 

 The William Howard VLE: https://vle.williamhoward.cumbria.sch.uk/english/year-11/year-11-revision 

 

https://www.youtube.com/user/mrbruff/videos
https://www.bbc.co.uk/bitesize/examspecs/zxqncwx
https://www.bbc.co.uk/education/examspecs/zcbchv4
https://vle.williamhoward.cumbria.sch.uk/english/year-11/year-11-revision

