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 SEND Self-Evaluation 2020-2021 
Date: August 2021 School: William Howard School  

School Reviewers: 

• Kelly Gilmour – SENCO – kgilmour@williamhoward.cumbria.sch.uk 

• Ellen Mothersdale - Assistant Headteacher - emothersdale@williamhoward.cumbria.sch.uk 

• Sue Newstead - Director of Learning Provision (& SENCO) - snewstead@cumbriaeducationtrust.org 

Current Ofsted Grade: GOOD Date of Inspection: 30 April – 1 May 2019 

Ofsted Comments on SEND Provision from last report: 

 
Leadership of provision for pupils with SEND is strong. Leaders make strong and effective links with external 
organisations to provide tailored support for pupils with SEND.  

The majority of teaching over time is effective, particularly for the most able pupils and those with SEND. These pupils 
benefit from teaching which meets their needs well and helps them to achieve their best. Pupils with SEND receive 
good support from teaching assistants in lessons.  

Pupils with SEND are well supported and make good progress from their individual starting points. These pupils receive 
well-targeted academic support and make improved progress as a result.  

 

Number of Pupils on Roll: 1382 
 

OVERALL SEND FIGURES FOR WILLIAM HOWARD SCHOOL BY YEAR GROUP 

Year Group Overall Numbers K S E NOR 

7 58 53 0 5 217 

8 49 46 0 3 232 

9 45 41 0 4 209 

10 44 37 0 7 262 

11 55 48 0 7 238 

12 12 11 0 1 114 

13 7 7 0 0 110 

TOTAL 270 243 0 27 1382 
 

Other notable SEND Characteristics or context (e.g. residential provision, particular specialism, other) 
 
3 year 11 students with an EHCP did not attend WHS directly. One attended HHT, one was part of the Nisai Online 
scheme funding via the Local Authority during a pilot scheme and one attended Educla. 
 
Resource Provision 
Number of places: 7 
Number of places filled: 6 

School staff welcome feedback on the provision for SEND. Any positive comments, concerns or complaints should be 
raised with an appropriate staff member and/or the Headteacher in the first instance. 
A copy of the complaint’s procedure is on the school website. 
Support for parents of children with SEND can be found at: 
ACE Education Advice CIC & ACE Education Training LLP | ACE Education Advice | ACE Free Advice Lines Contact Details 
(ace-ed.org.uk) 
About Cumbria SENDIASS 
Cumbria Education Trust also has a Director of Learning Provision and SENCO, Mrs S Newstead, in their central team and 
can be contacted for support and advice at: snewstead@cumbriaeducationtrust.org 

 

mailto:kgilmour@williamhoward.cumbria.sch.uk
mailto:emothersdale@williamhoward.cumbria.sch.uk
mailto:snewstead@cumbriaeducationtrust.org
http://www.ace-ed.org.uk/advice-about-education-for-parents?cf8bafb3-93ed-47df-91fb-51991160a551
http://www.ace-ed.org.uk/advice-about-education-for-parents?cf8bafb3-93ed-47df-91fb-51991160a551
https://sendiass.cumbria.gov.uk/aboutcumbriasendiass.asp
mailto:snewstead@cumbriaeducationtrust.org
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Service/Support 
No. of CYP 
supported  

Comment on effectiveness, value 
and impact and give rating 

(1 poor - 5 
good) 

1 2 3 4 5 

Support from SSENS service (specialist 
teachers) 

22 

Some Specialist teachers have been 
more useful than others. Some are 
keen to offer advice, but don’t 
appear to understand the 
mainstream setting issues which we 
face. Others have been very 
approachable should an issue/query 
arise.  

  ✓   

Support from Educational Psychology Varies across 
year groups 

An improvement on last year and 
the COVID backlog is beginning to 
be addressed. There is hope that a 
new system will be in place for 
2021-22 whereby consultations can 
be arranged earlier to address 
issues.  

 ✓    

Support from SEND lead workers 27 

Links are developing with members 
of the LA but as their staffing has 
been disrupted it has also been 
challenging at times to contact 
people. Towards the end of the 
summer term, new LA members 
were established and I feel strong, 
cooperative links are forming. 

  ✓   

Support from other professionals varies 

Involvement from outside agencies 
in the private sector have been very 
supportive and interesting to work 
with. 

   ✓  

Support from other health 
professionals 

Varies across 
year groups  

OT** advice has been sought for 
some students, outcomes have 
varied for the individual  

CAHMS* has been very 
disappointing 

The MHST** that is being 
established within school appears to 
be working well 

✓

* 
  

✓

*
* 

 

Leading SENCO Project COP cohort Extra meetings due to Lockdown    ✓  

SEN LAB/Trust Board member N/A 
Due to COVID 19, visits have been 
restricted  

     

Engagement with a Teaching school N/A N/A      

Volunteers (Inc. parents/carers) N/A N/A      

Other (please identify e.g. outside 
agency, another school) 

N/A Links to other trust schools   ✓   
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What training or support would you like to plan for 2021/22? 
This will be prioritised based on need 

No Yes Please specify topics 

Annual planning meeting (focus on children/young people)  

Y 

How to best use the new Cumbria 
County Council Annual review 
paperwork to ensure consistency 
across the Trust  

Leading SENCO programme (focus whole School SEND 
development) 

 

Y 

Trust Collaborative Group 
Peer to Peer SEND reviews. 
 

Training from Educational Psychologist team  

Y 

To ensure the Educational 
Psychologists role is understood 
and used to its full potential  

Training from SSENs  

Y 

Strategies for students with SLD 
and Down Syndrome  
Autism awareness and 
understanding of strategies  

Training from SALT  

Y 

Students with SLD – how we can 
transfer the 1:1 interventions into 
the classroom 

Training from CAMHS  

Y 

Insight into how to move things 
forward for children with MH will 
be sought if possible. 

Other support or training  

Y 

Collaborative working & CET school 
improvement group project 
identified in the SQM. 
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Overview1 
 

RAG Preparing Developing Established Exceeded 

Leadership and Management: How effective is the 
leadership, management and governance of SEN? 

Preparing Developing Established Exceeded 

1. There is a strategic whole school approach to 
understanding and responding to the needs of children 
and young people with SEN. Information. (full 
information1) 
The SENCO works closely with the governing 
body/Trustees and Head teacher to ensure that all 
children/young people with SEN have an appropriate 
education, that promotes high standards and the 
fulfilment of potential2 

Preparing Developing Established Exceeded 

2. The school/academy has sufficient, suitably qualified 
and experienced staff to meet the range of learning 
support required by learners. (full information2)  

Preparing Developing Established Exceeded 

3. The school has access to a range of qualified and 
experienced teams, organisations and provisions to 
enable a varied, flexible and personalised learning 
experience for children and young people with SEN. (full 
information3) 

Preparing Developing Established 

Exceeded 
(external 
org. don’t 
deliver) 

4. Safeguarding is prioritised for all pupils, but with 
particular appreciation of the increased risks for 
children/young people with SEN. 
There are (where appropriate) risk assessments in place, 
alongside intervention plans for pupils with SEN3. (full 
information4) 

Preparing Developing Established Exceeded 

Identification and Assessment: How effective is 
identification, assessment and planning for pupils with SEN? 

Preparing Developing Established Exceeded 

5. Identification & on-going assessment of SEND leads to 
additional or different arrangements being made & a 
consequent improvement in progress4  
Planning for Children and Young People with SEND is 
person centred and outcome based5 and parents and 
children, young people feel included, respected and 
engaged with the learning goals and curriculum. (full 
information5) 

Preparing Developing Established Exceeded  

6. The School is responsive to the ways in which SEND 
intersects with other groups, including Pupil Premium, 
English as second language, gifted talented, ethnic 
minority, child protection, care leavers attendance and 
lateness6 (full information6) 

Preparing Developing Established Exceeded 

7. Appreciation of transitions are at the forefront of 
planning and intervention from the earliest point of 
identification of SEN7 

Preparing Developing Established Exceeded 

 
 

2 SEND Code of Practice: 0 – 25 Years para 6.1 
3 Ofsted School Inspection Handbook September 2015 para 11 
4 Para182 Ofsted School Inspection Handbook September 2015 
5 SEND Code of Practice: 0 – 25 Years para 6.44 – 6.56 
6 SEND Code of Practice: 0 – 25 Years Chapter 10 
7 SEND Code of Practice: 0 – 25 Years para 8.5 and 5.47 
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Pupils and carers are supported with a wide range of 
information throughout their school career. (full 
information7) 

Quality First Teaching for Pupils with SEN: How well does 
Quality First Teaching support good progress for pupils with 

SEN? 
Preparing Developing Established Exceeded 

8. The assessment and identification of pupils SEN is used 
effectively to inform planning and support good 
progress. (full information8) 

Preparing Developing Established Exceeded 

9. The curriculum meets the needs, aptitudes and interests 
of pupils with SEN. (full information9) 

Preparing Developing Established Exceeded 

10. The learning Programmes and activities support the SEN 
learners wellbeing, welfare, safety and personal 
development. (full information10) 

Preparing Developing Established Exceeded 

11. High quality teaching, differentiated for individual 
pupils, is the first step in responding to pupils who have 
SEN8 (full information11) 

Preparing Developing Established Exceeded 

12. Teaching Assistants (TAs) are deployed in such a way as 
to maximise their impact, are well prepared for their 
role and demonstrate good practice9. (full 
information12) 

Preparing Developing Established Exceeded 

13. There is evidenced impact of funded 
support/interventions leading to progress and 
attainment10 (full information13) 

Preparing Developing Established Exceeded 

14. The learning Environment supports the differentiation 
that the SEN learners require and meets the 
requirements for reasonable adjustments under the 
2010 Equalities Act11/12 (full information14) 

Preparing Developing Established Exceeded 

Achievement: How well do pupils with SEN progress and 
attain? 

Preparing Developing Established Exceeded 

15. The school has systems in place to support, record, 
monitor and analyse pupil attainment and progress 
data for pupils with SEND at least three times per year. 
(full information15) 

Preparing Developing 
Established 

(K & E) 
Exceeded 

16. Teachers and other staff have consistently high 
expectations of what each pupil can achieve, including 
most able and SEND pupils. (full information16) 

Preparing Developing Established Exceeded 

17. The school has systems in place to support, record, 
monitor and analyse wider outcomes for pupils with 
SEND at least three times per year. (full information17) 

Preparing Developing Established Exceeded 

18. The school uses clear assessment tools for tracking 
progress including Rochford Review Measures, P scales 
and post 16 achievements towards independence 
(where appropriate). (full information18) 

Preparing 

Further 
development 
of use of the 
RRM in the 

classroom is 
needed 

Established Exceeded 

 
8 SEND Code of Practice: 0 – 25 Years para 6.37 and 6.4 
9 Wiltshire’s Maximising Achievement and Progress - Toolkit 
10 Para182 Ofsted School Inspection Handbook September 2015 
11 SEND Code of Practice: 0 – 25 Years para 6.9 
12 Page 42 Ofsted School Inspection Handbook September 2015 
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SEND Intervention Progress Report 
 

Due to COVID 19 restrictions, it has been difficult to run 1:1 interventions this year. To combat this, we have undertake group interventions within the 
Transition Classes to assist with the improvement of reading.  

 

Intervention Impact Analysis Autumn 2020 - Summer 2021 Year 7 

Interventions & 
activities which 

have directly 
supported SEND 

learners  

Number 
CYP with 

SEND 
engaged 

Frequency 
Duration of 

sessions 

Does this activity require 
class teacher engagement, 

training, assessment 
and/or supervision 

 
Evaluation- impact V cost? 

Comment on Effectiveness, value & impact 

Toe by Toe 1 x2 sessions 
per week  

25 minutes LSA to undertake the 1:1 
 

Overseen by a senior 
member of teaching staff 
within Learning Provision  

 
Training provided by 

senior teacher  

Excellent progress made 
considering less than 1 hour per 
week was provided in terms of 

1:1 intervention 

Suffolk Reading Assessment  
Reading Age Sept ’20 – 07:09 
Reading Age June ’21 – 09.01 

 
Improvement of 1 year 2 months  

 
Hodder Spelling Assessment  
Spelling Age Sept ’20 – 06:04 
Spelling Age June ’21 – 08:07 

 
Improvement of 2 years 3 months  

Year 7 Transition  
 

Reading Data 

19 x5 English 
lessons per 
week which 
aim to focus 

on developing 
basic English 

skills, 
including 

reading and 
spelling 

Each lesson 
is 1 hour 
long, but 

the whole 
lesson does 

not focus 
specifically 
on reading 
or spelling 

Class teacher to deliver 
main lesson with the 

assistance of x2 LSAs who 
will be guided by the 

teacher to provide the 
most effective 

intervention and support 
 
 
 
 
 

 

Due to COVID, this was not the 
ideal situation, but on the 
whole it has made an impact on 
a whole class level. It has also 
helped to identify those would 
be benefit from further 1:1 
intervention when restrictions 
are lifted fully 

K Student - Suffolk Reading Assessment  
Reading Age Sept ’20 – 07:08 
Reading Age June ’21 – 08:09 

 
E Student - Suffolk Reading Assessment  

Reading Age Sept ’20 – 09:10 
Reading Age June ’21 – 10:04 

 
K Student - Suffolk Reading Assessment  

Reading Age Sept ’20 – 07:02 
Reading Age June ’21 – 10:03 

 
K Student - Suffolk Reading Assessment  
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Reading Age Sept ’20 – No Data 
Reading Age June ’21 – 14:00 

 
K Student - Suffolk Reading Assessment  

Reading Age Sept ’20 – 10:02 
Reading Age June ’21 – 11:05 

 
K Student - Suffolk Reading Assessment  

Reading Age Sept ’20 – 09:05 
Reading Age June ’21 – 08:10 

 
E Student - Suffolk Reading Assessment  

Reading Age Sept ’20 – 09:01 
Reading Age June ’21 – 11:05 

 
E Student - Suffolk Reading Assessment  

Reading Age Sept ’20 – 06:05 
Reading Age June ’21 – 06:05 

 
K Student - Suffolk Reading Assessment  

Reading Age Sept ’20 – 11:01 
Reading Age June ’21 – 11:03 

 
K Student - Suffolk Reading Assessment  

Reading Age Sept ’20 – 07:09 
Reading Age June ’21 – 09.01 

K Student - Suffolk Reading Assessment  
Reading Age Sept ’20 – 07:09 
Reading Age June ’21 – 09.01 

 
K Student - Suffolk Reading Assessment  

Reading Age Sept ’20 – No data 
Reading Age June ’21 – 10:10 

 
K Student - Suffolk Reading Assessment  

Reading Age Sept ’20 – 10:00 
Reading Age June ’21 – 12:07 
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K Student - Suffolk Reading Assessment  
Reading Age Sept ’20 – 11:05 
Reading Age June ’21 – 10:04 

 
E Student - Suffolk Reading Assessment  

Reading Age Sept ’20 – 07:01 
Reading Age June ’21 – 08:04 

 
K Student - Suffolk Reading Assessment  

Reading Age Sept ’20 – 09:06 
Reading Age June ’21 – No data (isolating) 

 
E Student - Suffolk Reading Assessment  

Reading Age Sept ’20 – 07:06 
Reading Age June ’21 – 07:08 

 
K Student - Suffolk Reading Assessment  

Reading Age Sept ’20 – 07:11 
Reading Age June ’21 – 08:05 

 
K Student - Suffolk Reading Assessment  

Reading Age Sept ’20 – 09:04 
Reading Age June ’21 – 09.08 

 
89% of students improved or maintained 

their reading age 

Year 7 Transition  
 

Spelling Data 

 x5 English 
lessons per 
week which 
aim to focus 

on developing 
basic English 

skills, 
including 

reading and 
spelling 

Each lesson 
is 1 hour 
long, but 

the whole 
lesson does 

not focus 
specifically 
on reading 
or spelling 

Class teacher to deliver 
main lesson with the 

assistance of x2 LSAs who 
will be guided by the 

teacher to provide the 
most effective 

intervention and support 

Due to COVID, this was not the 
ideal situation, but on the 
whole it has made an impact on 
a whole class level. It has also 
helped to identify those would 
be benefit from further 1:1 
intervention when restrictions 
are lifted fully 

K Student - Hodder Spelling Assessment 
Spelling Age Sept ’20 – 08:07 
Spelling Age June ’21 – 09:07 

 
E Student - Hodder Spelling Assessment 

Spelling Age Sept ’20 – 12:01 
Spelling Age June ’21 – No Data 

 
K Student - Hodder Spelling Assessment 

Spelling Age Sept ’20 – 10:04 
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Spelling Age June ’21 – 11:07 
 

K Student - Hodder Spelling Assessment 
Spelling Age Sept ’20 – No Data 

Spelling Age June ’21 – 12:04 
 

K Student - Hodder Spelling Assessment 
Spelling Age Sept ’20 – 06:07 
Spelling Age June ’21 – 07:04 

 
K Student - Hodder Spelling Assessment 

Spelling Age Sept ’20 – 07:07 
Spelling Age June ’21 – 07:10 

 
E Student - Hodder Spelling Assessment 

Spelling Age Sept ’20 – 06:04 
Spelling Age June ’21 – 08:04 

 
E Student - Hodder Spelling Assessment 

Spelling Age Sept ’20 – 05:01 
Spelling Age June ’21 – 06:07 

 
K Student - Hodder Spelling Assessment 

Spelling Age Sept ’20 – 13:01 
Spelling Age June ’21 – 14:04 

 
K Student - Hodder Spelling Assessment 

Spelling Age Sept ’20 – 06:04 
Spelling Age June ’21 – 08:07 

K Student - Hodder Spelling Assessment 
Spelling Age Sept ’20 – No Data 

Spelling Age June ’21 – 07:04 
 

K Student - Hodder Spelling Assessment 
Spelling Age Sept ’20 – 05:01 
Spelling Age June ’21 – 09:10 
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K Student - Hodder Spelling Assessment 
Spelling Age Sept ’20 – 10:04 
Spelling Age June ’21 – 11:01 

 
K Student - Hodder Spelling Assessment 

Spelling Age Sept ’20 – 07:04 
Spelling Age June ’21 – 08:10 

 
E Student - Hodder Spelling Assessment 

Spelling Age Sept ’20 – 11:04 
Spelling Age June ’21 – 11:04 

 
K Student - Hodder Spelling Assessment 

Spelling Age Sept ’20 – 08:10 
Spelling Age June ’21 – No Data (isolating) 

 
E Student - Hodder Spelling Assessment 

Spelling Age Sept ’20 – <5 
Spelling Age June ’21 – 05:07 

 
K Student - Hodder Spelling Assessment 

Spelling Age Sept ’20 – 07:01 
Spelling Age June ’21 – 06:10 

 
K Student - Hodder Spelling Assessment 

Spelling Age Sept ’20 – 07:01 
Spelling Age June ’21 – 09:07 

 
95% of students improved or maintained 

their spelling age 
 

Handwriting N/A N/A N/A N/A N/A No handwriting intervention took place this 
year.  
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Adolescence and 
Relationships (Girls 

Group)  

5 x1 session per 
week for 6 

weeks  

1 hour per 
session 

HLTA and Learning 
Provision Specialist 
teacher for Autism 

planned and delivered this 
intervention to identified 
students across different 

year groups  

 There were 5 girls identified as needing the 
Adolescence and Relationships intervention, 
but due to COVID restrictions meaning year 
groups could not cross, the intervention was 
tweaked and adapted to be delivered to the 
students, but not in a group format. We plan 
to run the group format next academic year 
to build upon the areas touched upon this 
year.  

Internet and Social 
Media Safety  

4 x1 session per 
week for 6 

weeks  

1 hour per 
session 

HLTA and Learning 
Provision Specialist 
teacher for Autism 

planned and delivered this 
intervention to four 
students across two 

different year groups  

 This was able to run in the final weeks of the 
term, but had to be split to avoid year group 
bubbles crossing. Due to a number of 
incidents, it was vital this intervention was 
delivered and the responses from the 
students during the session were promising 
and positive. We hope that over the summer 
holidays, the internet safety guidance would 
help these students make the right choices 
as during Lockdown some struggled to 
understand the impacts of their choices.  
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Learning Provision Response to COVID 19 – Lockdown – January 2021 – March 2021 
 

Action Overview Impact Evidence 

Keyworker Contact  Each keyworker for our students with SEN were 
asked to make contact via phone each week to a) 
check on educational progress and b) to ensure 
students and their families were mentally well and 
coping with the impacts of COVID 19 

- Students felt they were still in contact with 
school even though they were at home 
- Students had a friendly and familiar person to 
contact should an issue arise 
- Staff felt they were able to keep in touch and 
track their Keyworker students 
- Any concerns e.g. lack of contact, unusual 
comments could quickly be recognised and 
reported to the appropriate member of staff  

100% of EHCP students engaged with 
Keyworker contact 
Evidence for this includes: 
- Contact sheets on TEAMS  
- Information on CPOMS 
- Critical Absence Plans  
- Emails 
 

Virtual Learning and 
Hard Copies 

Teachers in school were asked to upload 
lessons/work via our VLE or fi students did not 
have access to the internet or a computer, they 
were sent a hard copy of the work to complete by 
hand  
 
Live lessons were also introduced and LSAs were 
encouraged to join these alongside the student 
they would usually be supporting to ensure they 
could assist either via a breakout room on TEAMS 
or after the lessons  

- Students engaged well  
- Many students upskilled themselves by learning 
how to use Microsoft Teams as well as 
completing various tasks online and then 
resubmitting them to their teachers  
- This has now allowed for work to be accessed 
more easily should a student have to isolate in 
the future of if local lockdowns are enforced  
- LSA’s were given joint ownership of the tasks 
uploaded onto the VLE therefore they could 
easily see what was expected and if further 
differentiation was needed for their Keyworker 
student, they could easily adapt and explain  

LSAs felt more included and able to 
support due to tweaks in ways in which 
they could support more remotely 
 
All students with an EHCP either had 
access to a laptop or were given hard 
copies of their work  

The HUB All vulnerable students, which includes those with 
an EHCP and some of those identified as being on 
the Code of Practice, were offered a place in the 
school HUB to access their learning with the 
structure and support of LSAs and some teachers 

Those students who needed routine and support 
during a difficult time were given an environment 
that helped them achieve and continue to learn 
 
 

One year 7 student said “I really enjoyed 
being able to still go to school during 
COVID. I struggle when I haven’t got a 
routine and this made me do my work, 
but there was still someone there to help 
me.” 

Critical Absence 
Plans 

A written log of any contact was kept by the 
Keyworker of each student with an EHCP and some 
students on the Code of Practice that were 
identified as more vulnerable.  

- Quick, clear overview of contact made 
- Problems clearly recorded and could be easily 
actioned  
- Allowed for an easy follow up on return to 
school  

Each student has a Critical Absence Plan, 
which are stored in the LS Office. 
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Questionnaires – 
Parent and Student 

Giving the parents and the students a chance to 
share their thoughts and feelings of how schooling 
has gone throughout lockdown and preparing 
students for their return to school  

- Parent relationships have developed  
- Staff feel they were able to get a good 
understanding of their Keyworker student in a 
different environment  

The majority of students with an EHCP 
and their parents responded to the 
questionnaire.  
 
All that responded were pleased with the 
support their child received.   

Risk Assessments  Each student with an EHCP as well as some 
students on the Code of Practice were given a risk 
assessment. Their needs were assessed in relation 
to being at home during ‘Lockdown’ and on their 
return to school.  

- Allows for quick identification of any 
intervention needed from external agencies  
- Allows for pre-planning on return to school e.g. 
deciding if it is appropriate for a year 10 student 
to return before the summer holidays or whether 
this would in fact have a detrimental effect  

Copies of all Risk Assessments can be 
found in the file in the LP Office  

Recovery Plans Recovery plans allowed for pre-planning of how to 
reintegrate students back into school post 
‘lockdown’. They bring together the information 
provided on the questionnaires and highlight 
problems to overcome and any concerns from the 
students’ point of view. 

The plans have allowed the department to 
prepare for the return of students and remove 
certain worries before the students have even 
returned. This has allowed for a smooth and calm 
transition back into school life. There is a calm 
atmosphere and students appear happy in their 
year group bubbles.  

30/31 EHCP students (one has left to be 
home schooled) have come back to 
school as of September and the vast 
majority have settled remarkably well. 
There are far fewer students visiting the 
LP Base with ‘problems’ and they are 
finding solutions more independently.  

Student Voice Keyworkers made contact with their students. The 
expectation was that the Keyworker must speak 
with the child as well as the parent.   

This allowed for us as staff to ensure the students 
were know well, were OK and we could 
potentially identify any issues. This also allowed 
the students to feel very much involved; to still 
be part of the school community and to ask for 
help/advice or to simply have a conversation 
with someone other than their family. 

Students looked forward to speaking with 
a familiar member of staff and 
relationships have developed well.  
 
Records of conversations can be found on 
the Critical Absence Plans  

Emotion and 
Wellbeing Support 

Keyworkers were given the opportunity to make 
further contact with their students to visit face to 
face in gardens etc. if risk assessments allowed for 
this.   

This created great bonds between Keyworkers 
and their families and also helped many families 
who were isolating or shielding be able to access 
work (if computer facilities had broken down). It 
also allowed for the students to see someone 
different when many of them had seen no one 
but their immediate family for weeks. Families 
felt supported and the students felt included.  

Students were settled and pleased to 
engage in conversation with their 
keyworkers. Some students had not seen 
anyone else so this was something 
different for them to look forward to.  



15 
 

Strategy aims for Students with SEND 

Measure Activity 

Priority 1 To support the development of quality first teaching for those with 
SEND through CPD, collaboration, guidance advice and top tips. 

Priority 2 To further develop intervention and recovery strategies building on 
current research. 

Barriers to learning these 
priorities address 

Ensuring equal access to the curriculum whilst delivering quality 
interventions - maintaining a balance. 

Teaching priorities for current academic year 

Aim Target Target date  

Progress in Reading To continue to achieve positive impact and progress 
for the majority of students within the structured 
reading intervention stepped approach. 

Sept 21 

Progress in Writing To continue to develop staff skills to differentiate 
and scaffold tasks to develop independent learning 
and resilience in writing. 

Sept 21 

Progress in Mathematics To continue to develop staff skills to deliver quality 
first teaching of key skills. 

Sept 21 

Other To further develop CPD opportunities for support 
staff to contribute to QFT. 

Sept 21 

 

Measure Activity 

Priority 1 Teacher toolkit is created, implemented and used to meet the needs 
of all students and seen to be impacting on progress. CPD shows a 
positive impact In the classroom and focussed interventions. 

Priority 2 Interventions evidence positive impact from baseline assessments. 

Barriers to learning these 
priorities address 

Ensuring staff use evidence-based whole-class, small group and 1:1 
teaching interventions. 

Targeted academic support for current academic year 

Measure Activity 

Priority 1 To continue with the successful stepped approach to reading 
interventions. 

Priority 2 To further develop bespoke interventions and timetables for those 
with SLD. 

Barriers to learning these 
priorities address 

To ensure equal access to the curriculum whilst delivering 
intervention and meeting individual needs. 
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Wider strategies for current academic year 

Measure Activity 

Priority 1 
Develop the skills and understanding of a wider range of SEND 
needs within the department 

Priority 2 

To encourage participation in the wider curriculum for those 
with SEND, ensuring barriers are known and adjustments are 
made where needed. 

Barriers to learning these priorities 
address 

Staff contracts and time constraints will be a barrier to this; 
consideration will need to eb given as to the choice and timing 
of the delivery of CPD to allow a deeper understanding of wider 
areas of SEND 
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Appendix One – Budget 
 

September 2020 – August 2021  

 

Annual Funding Source/Income £ Comments 

Element 2 funding within School’s budget £771945.44  

NPA Tops Ups £152724.66  

Resource Base/ELP/SS Top ups £62,000.00  

Resource Base/ELP/SS place funding £3000.00  

   

 
 

Interventions & 
activities which 
have directly 
supported SEND 
learners  

Number CYP 
with SEND 
engaged 

Frequency 
Duration 
of sessions 

Does this activity 
require class 
teacher 
engagement, 
training, 
assessment and/or 
supervision 

Comment on 
Effectiveness, value & 
impact 

Toe by Toe 
 
 

1 x 2 per 
week per 
student 

25 mins No (some sessions 
delivered by 
specialist teacher) 

Entry Point – September 
2020 
Exit Point – June 2021 
 
The student who was 
able to undertake the 
socially distanced 
version of Toe by Toe 
responded really well to 
this intervention and 
made over 1 years’ 
worth of progress. The 
student has significant 
literacy difficulties, but 
his confidence in class 
also improved as well as 
his ability to work 
independently. 
 

Word Wasp 
 

N/A – 
intervention 
within 
Transition 
undertaken 
instead 

x 2 per 
week per 
student 

25 mins No (some sessions 
delivered by a 
specialist teacher) 

Due to COVID 19, Word 
Wasp was unable to run.  
Alternative group 
interventions ran in 
Transition.  

Paired Reading 
 

N/A – 
intervention 
within 
Transition 
undertaken 
instead 

2 x weekly  15 mins Yes - Delivered by 
trained sixth 
formers and 
supervised by 
specialist teacher. 

Due to COVID 19, Paired 
Reading was unable to 
run.  
Alternative group 
interventions ran in 
Transition.  

Handwriting 
Intervention 

N/A N/A N/A N/A N/A 
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William Howard School SEND Development Plan 2021 to 2022 

 
Please refer to the SQM document for the Development Plan of Learning Provision for 2021-2022 

 
 
Appendix Two - Staff experience, qualifications and CPD 
 

Name Key Strengths and Experience 

SENCO National Award in Special Educational Needs being undertaken  
Experienced Teacher – Primary Education with QTS 
Teacher of Transition Curriculum  

LS Teacher SEND Teacher with Specialism in Autism Spectrum Condition 
Lead on interventions 
Principle Key Worker 

LS Co-ordinator HLTA 
Advanced Certificate in SPLD 
Cumbria Reading Intervention 
Principle Key Worker 

LS Team leader Cumbria Reading Intervention 
Responsibility for alternative provision 
In class support 
Key Worker 
Interventions 

X10 TAs In class support 
Keyworker responsibility  

X6 STAs K Cohort Support 
Children Looked After 
EAL & FLO (Forces Liaison)  
Phys. Med.  
Early Help Coordinator  
Alternative Provision  

X3 HLTAs Specialists in Autism and Children Looked After 
Keyworkers for a number of students both with and without EHCPs 
Some whole class teaching  
Some responsibility for small group intervention 
In-class support  

X1  Apprentice (voluntary 
placement from March ’21 
– July ’21) 

In-class support 
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Appendix Three – Evaluation statements to support RAG Overview 

 

Areas covered 

Leadership and Management: How effective is the 
leadership, management and Governance of SEND? 

Quality First Teaching support good progress for pupils 
with SEND? 

• Strategic whole school approaches 

• Governance 

• Staffing and resourcing 

• Safeguarding and risk assessment 

• Planning informing practice 

• Differentiated teaching meeting need 

• Support to overall learning goals 

• High quality teaching 

• The role of Learning Support Teaching Assistants 

• Learning environments 

Identification, Assessment and Planning: How 
effective is identification, assessment and planning 

for pupils with SEND? 

Achievement: How well do pupils with SEND progress 
and attain? 

 

• Achievement of Outcomes 

• Person centred approaches 

• Engagement and involvement of Families and 

Parent/carers 

• Multi-agency involvement 

• Transition and Information 

• Attainment and Progress on education goals 

• Attainment and Progress on wider goals 

• High Expectations 

• The use of Data 

 
 

Section 1  
How effective is the leadership, management and governance of SEND? 

RAG Good Practice Success Criteria Exemplar evidence  

 1. There is a strategic whole 
school approach to 
understanding and responding 
to the needs of children and 
young people with SEND. 
 
The SENCO works closely with 
the governing body/Trustees 
and Head teacher to ensure 
that all children/young people 
with SEN have an appropriate 
education, that promotes high 
standards and the fulfilment of 
potential13 
 
(BACK1) 

There is a qualified SENCO who is part of 
the leadership team14. 
 
There is a governor with specific 
responsibility for SEND and s/he is able to 
challenge and influence SEND practice.15 
 
There is an SEND Information report 
published on the school/academy website 
which includes the values and practice that 
the school espouses for SEND16 
 
There is a provision for enabling 
parent/carers to have regular information 
and consultation for children/young people 
with SEND and that the parental and 
child/young person’s voice is valued and 
respected. 

 
 

 
13 SEND Code of Practice: 0 – 25 Years para 6.1 
14 SEND Code of Practice: 0 – 25 Years para 6.84 - 94 
15 Page 42 Ofsted School Inspection Handbook September 2015 
16 SEND Code of Practice: 0 – 25 Years para 6.79 – 6.83 
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The School Development plan includes 
performance objectives for SEND. 
 
There is a clear expectation that the 
school/academy has responsibility for 
making best endeavours to meet the needs 
of children/young people with SEND17 

 2. The school/academy has 
sufficient, suitably qualified and 
experienced staff to meet the 
range of learning support 
required by learners 

 
(BACK2) 

The staff development programme 
includes a quality induction programme for 
new staff, and opportunities for all staff to 
develop experience and qualifications in 
working across the range of learning needs 
represented in the school’s enrolment; 
 
The SENCO and leadership team keeps up-
to-date with relevant educational research, 
continually reviews her/his own 
pedagogical practice, and ensures that 
there is opportunity to share and learn 
from good practice; 
 
Classroom assistants are deployed flexibly 
and effectively, and contribute to the 
observation and monitoring of the 
learners, to lesson plans and the 
assessment of the learners with whom 
they work; 

 
There is a clearly defined role for each 
child’s key worker/form tutor to make 
additional observations, and monitor 
progress and development where initial 
concerns have been raised; 
 
Staff are given opportunities to reflect and 
debate SEN practice, they are committed 
to quality first teaching, and leaders have 
created a climate in which teachers are 
motivated and trusted to take risks and 
innovate34. 

 
 

 
 

 3. The school has access to a 
range of qualified and 
experienced teams, 
organisations and provisions to 
enable a varied, flexible and 
personalised learning 
experience for children and 
young people with SEND. 
 

(BACK3) 

Any external support provided, addresses a 
specific, assessed need of a learner or 
group of learners, and that the external 
support is also targeted on building the 
capacity of the staff. 
Part-time timetables have clear objectives, 
timescales and children/young people have 
an identified school lead worker tracking 
progress18. 
 

 
 

 
17 SEND Code of Practice: 0 – 25 Years para 6.2 – 6.7 
18 Page 15 para 37 Ofsted School Inspection Handbook September 2015 
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There is clear understanding of the 
budgetary implications, value and 
outcomes when accessing support whether 
through arrangements with the Local 
Authority, Health, personal budgets, and 
the schools funded provision19. 
 
The SENCO/Leadership team has a good 
relationship with external/additional 
organisations (including LA) which enable 
positive information flow, clarity for 
parent/carers, holistic assessment and 
planning and good outcomes for children 
and young people SEN20. 
 

 4. Safeguarding is prioritised for 
all pupils, but with particular 
appreciation of the increased 
risks for children/young people 
with SEND. 

 
There are (where appropriate) risk 
assessments in place, alongside 
intervention plans for pupils with 
SEND21. 
 
(BACK4) 

There are arrangements beyond that 
available generally, to safeguard and 
promote the health, well-being, welfare 
and protection of learners with SEN22  
 
The designated teachers have received 
appropriate training in child protection and 
in understand the greater vulnerability for 
those pupils with SEN conditions requiring 
alternative awareness, support and 
sensitivity. 
 
All teachers have had training and support 
in intervention plans for children with SEN, 
alongside manual handing, risk 
management and health/medical plans.33 
 

 

 
 

Section 2 
How effective is identification, assessment and planning for pupils with SEN? 

RAG Good Practice Success Criteria Exemplar evidence  

 5. Identification and on-going 
assessment of SEND leads to 
additional or different 
arrangements being made and 
a consequent improvement in 
progress23 
 
Planning for Children and 
Young People with SEND is 

The school assesses each pupil’s skills and 
level of attainment on entry and regular 
assessments of progress are made for all 
pupils and this is understood by all staff 
and stakeholders 
 

There is recognition that parents know 
their children best and staff listen and 
understand when parents and children and 

 
 

 
19 Page 42 Ofsted School Inspection Handbook September 2015 and SEND Code of Practice: 0 – 25 Years para 
6.97 
20 SEND Code of Practice: 0 – 25 Years para 3.13 - 16 
21 Ofsted School Inspection Handbook September 2015 para 11 
22 https://www.gov.uk/government/publications/keeping-children-safe-in-education--2 
http://www.safeguardinginschools.co.uk/wp-content/uploads/2015/10/Guidance-for-Safer-Working-Practices-2015-
final1.pdf  
23 Para182 Ofsted School Inspection Handbook September 2015 

https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
http://www.safeguardinginschools.co.uk/wp-content/uploads/2015/10/Guidance-for-Safer-Working-Practices-2015-final1.pdf
http://www.safeguardinginschools.co.uk/wp-content/uploads/2015/10/Guidance-for-Safer-Working-Practices-2015-final1.pdf
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person centred and outcome 
based24 
 
Parents and children, young 
people feel included, 
respected and engaged with 
the learning goals and 
curriculum. 

 
(BACK5) 

young people express concerns and 
aspirations about their development and 
learning goals. 

 
Teachers are able to differentiate between: 

• those children and young people 
who need support to catch up with 
their peers; and  

• those children and young people 
who need a more tailored approach 
to address a specific SEN that is 
impacting on their ability to learn25.  

 

All those who work with children and 
young people are alert to emerging 
difficulties and respond early.  
 
Particular care is given to identifying and 
assessing SEN for children or young people 
whose first language is not English. 
 

Arrangements are in place to Equality Act 
2010 and if so what reasonable 
adjustments the school may need to make 
for them  
 
The impact of interventions/provision is 
regularly assessed and learning used to 
develop practice. 
 
EHCP/Statements/individual plans for 
learners with SEN are outcome based and 
can be measured. 
 

 6. The School is responsive to the 
ways in which SEND intersects 
with other groups, including 
Pupil Premium, English as 
second language, gifted 
talented, ethnic minority, child 
protection, care leavers 
attendance and lateness26 

 
(BACK6) 

The school is aware of the combined 
disadvantage of SEN with other factors and 
seeks to support the family and the child to 
achieve learning and social objectives. 
 
The school works closely with Local 
Authority, Health and independent multi-
agency specialist to support the child’s 
whole life wellbeing27. 
 
Budgets for different groups are used 
creatively to maximise outcomes for 
children/young people in these groups. 

 

 

 
24 SEND Code of Practice: 0 – 25 Years para 6.44 – 6.56 
25 SEND Code of Practice: 0 – 25 Years para 6.20 - 24 
26 SEND Code of Practice: 0 – 25 Years Chapter 10 
27 SEND Code of Practice: 0 – 25 Years para 6.58 - 62 


