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Languages is a vibrant, stimulating and creative curriculum which seeks to develop highly skilled, 
motivated linguists whose love of learning fuels curiosity free from limitation. Our curriculum is 
designed to challenge and intrigue; our intent is to provide a world class language experience and 
generate academic, powerful learners who can compete at the highest level.

Our curriculum carefully fosters rich communication skills  central to social-emotional growth and well-
being. Our pupils build resilience through our rigorous expectations for learning and they formulate 
robust pathways for academic excellence through consistently strong teaching; all students are 
encouraged to enjoy French or Spanish from Ks3, with opportunities for study of at least one language 
at Ks4 and 5. This supports our drive and commitment towards shaping character because languages 
study is a springboard to access and explore wider cultures, diverse histories and unique features of 
human behaviour around the globe, from celebrations, to religion, to gastronomy.

We seek to equip our linguists to excel in the modern, multi-lingual world; shaping learners who are 
inquisitive, versatile, open-minded and highly employable. Our intent is that  languages are the catalyst 
for joy in discovery, that they develop a hunger and passion for embracing what is new and unfamiliar 
and in doing so our learners become bold, brave and adventurous, quietly confident in their skills across 
four key areas: listening, speaking, reading and writing. Through Languages we seek to develop 
imaginative, inquisitive and empowered young people who respect and protect the multi-lingual fabric 
of our international and national community. 
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Our students are heartily encouraged to identify with the deeper significance of languages as a 
life-long skill, which extends beyond the classroom and final examination. Emphasis is given to 
languages in context, so that pupils recognise the value in the material they are learning 
inclusive of the skills they are developing and the knowledge they are acquiring.  Students are 
supported  to apply their language skills in different contexts and know that this has value for 
both their career goals and character development in the future. Learning a language is never 
limited to the classroom and facilitating a range of contexts for languages to be  applied and 
utilised is a key driver for our Languages Curriculum, whether this is across our Cumbrian 
Education Trust through work with our partner schools or across a continent through 
connections and travel opportunities.

Academic rigour rests at the heart of the curriculum to ensure that students are both 
ambitious and reflective; they know what they need to do to improve and they are relentless 
in their pursuit of their own personal best. The curriculum is progressive and interlinked, 
shaped to channel pupils’ progress seamlessly through the key stages, recapping prior learning 
whilst maximising opportunities to sustain study both at and beyond GCSE and A-level.   
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Our students are encouraged to find joy in opportunities to acquire exceptional recall, security with 
language composition (grammar, verbs and vocabulary) and to relish opportunities to combine
knowledge and skills in challenging contexts.

Language study is characterised by a strong focus on retrieval strategies, retaining knowledge over 
time and the highest expectations for pupils’ personal performance in the core skills of: writing, 
reading, speaking and listening. Our Curriculum is planned to give equal access to these skills in 
multiple contexts and settings so that our language learners are balanced, confident, assured 
communicators.

Our curriculum is shaped and characterised by a valued, committed and talented MFL staff body 
with a wealth of expertise and life/travel experience; our intent is to ensure that our progress, 
growth and achievements are continuously reviewed, improved upon and updated utilising the 
many strengths and perspectives of our team . Our intent is to continually improve our offer to our 
students through excellent recruitment/retention of talented, well-travelled staff. We seek to 
ensure our staff are abreast of developments in education/pedagogy and that their CPD needs 
carefully  met; so that our curriculum is designed and updated by leading professionals,  to ensure 
students are accessing the very best teaching from individuals who truly value their role in our 
passionate departmental team.
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Our Curriculum journey celebrates and encourages excellence in writing at all key stages; our intent is to  
to truly foster mastery and accuracy; pupils are encouraged to develop confidence as independent, 
unsupported writers and to take risks and “write more.” Our intention is to embolden our students to 
“write without reservations”. 

Reading is planned carefully into the curriculum across all key stages as a layered process, so that 
progressively pupils can access longer texts with multiple timeframes; the curriculum intends to support 
pupils to “read with relish.” The curriculum seeks to develop pleasure in reading for meaning so that there 
is a clear continuity between the key stages, culminating in the reading of classical novels in kS5.

Speaking is equally nurtured in stages through layering opportunities to speak individually or in groups at 
regular intervals over time; generating self-confidence and a learning culture free of judgement.  Our 
curriculum retains a focus on phonics, pronunciation, fluency and spontaneity whilst supporting the 
development of oracy with creative opportunities to speak in varied contexts: “speak spontaneously”.

Listening is prioritised through the curriculum with opportunities for hearing multiplicity of voice; students 
frequently listen to different native speakers; the intent is to give students the confidence to communicate 
freely with people of all ages, genders and regions  as part of our drive to install a culture of “listening 
without limits.”
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The Key Stage 3 Languages Curriculum seeks to facilitate exceptional learning and teaching. As such, our 
specific intention for KS3  pupils, in addition to our wider intent, is that learners are supported :

• To achieve a secure foundation of knowledge of grammar, verbs and vocabulary evidenced through 
retrieval

• To apply new learning in challenging contexts

• To develop positive approaches to language learning  at KS3 where students are relentless in their 
pursuit of their personal best

To develop positive approaches to language learning  at KS3 where students are relentless in their pursuit of 
their personal best:

i) Students recognise that Languages are valuable for multiple reasons, not limited to/by classroom 
study or examination 

ii) Opportunities for enjoying Languages are fully exploited through access to media, film, popular 
culture, art and literature

iii) Immersion and exposure are prioritised through additional reading, opportunities for 
speaking/listening to native speakers, extra-curricular provision and cultural celebration. 
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We intend that our learners achieve a secure foundation of knowledge of grammar, verbs and 
vocabulary so that:

i) Students are able to achieve at least their expected level of attainment for their year group 
ii) Students thrive through paired and independent work; learning from peers and different types of 

learning frameworks
iii) Students make seamless progress across learning modules, so that learning is “layered”, relevant 

and re-visited
iv) Recall and retrieval is embedded and prioritised so that pupils are adept at remembering prior 

learning
v) Knowledge is secured and able to be applied in range of contexts; pupils’ knowledge is routinely 

tested and reinforced to ensure mastery
vi) Self-management is cultured through consistency with homework and book-keeping
vii) All four core skills are balanced equally across the curriculum: reading, writing, speaking and 

listening, allowing students to develop into rounded communicators
viii) Learning is inclusive; all students, irrespective of social or academic context, are carefully 

planned for and are successful learners.  Individuals’ needs are sensitively considered so that 
lessons are flexible to the needs of learners without compromising the level of challenge or high 
expectations for students’ outcomes. 
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We intend that our students develop learning styles in Languages that support life-long language 
acquisition. This begins in year 7 and continues to year 13 and beyond. The learning style ensures 
that pupils prioritise the following as part of their learning process and they understand how and 
why their teachers structure their learning as they do:

i) Recapping prior learning- pupils can expect to revisit structures and to re-use language and 
tenses acquired in earlier modules

ii) Using a success criteria that allows them to consistently plan a response and measure their own 
progress

iii) Responding to feedback and communicating with teachers about misconceptions
iv) Applying new learning and constructive feedback in contexts pitched to the needs of the 

learner

We intend that our  KS3 Curriculum teaches pupils how to develop good learning habits, specifically 
to achieve maximum success in Languages. At KS3 Language learners  are encouraged to take 
responsibility for their learning by asking questions  and conscientiously committing to memory 
(knowing) the foundations of grammar, verbs and vocabulary. We seek to develop resilience, 
responsibility and respect through this rigorous yet rewarding process.
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The curriculum is designed to give pupils a firm platform to achieve the full suite of grades at GCSE 
and beyond. Coverage of units is closely connected to the requirements for the GCSE with AQA for 
both languages.  

The rationale includes and builds on all that is referenced at KS3 (please see KS3 Rationale) with the 
addition of the following intentions:

• To give full and unrestricted access to opportunities to practice materials consistent with the 
level likely to be presented at examination

• To inspire students to apply their skills in more challenging contexts within and beyond the 
classroom

• To develop strategies for coping with unfamiliar, highly complex or alien material 
• To allow students to direct and personalise their learning by  recognising the different 

requirements of the four skills: reading/writing/speaking/listening and to develop awareness of 
those which are personal strength/  target areas (and to engage with strategies to improve)

• To prepare pupils for both A level and utilising their language in the world of work and/or travel
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At KS4 the learning builds on the secure foundations introduced in KS3 and pupils are expected to 
have a secure foundation knowledge of key verbs, vocabulary and grammar.  Our curriculum at KS3 
fully supports students to be able to move seamlessly into KS4. We intend that KS4 is accessible, 
engaging and challenging; we ensure our topic coverage meets the requirements for public 
examination, but that we go beyond this to give pupils the confidence in KS3 to embrace the higher 
levels of  complexity in KS4.

KS3 material is revisited and re-checked alongside the introduction of new structures. This is to 
ensure pupils are able to “layer” their learning and that there are no “gaps” in knowledge. Rigorous 
assessment procedures, often embedded into the lesson, allow this to take place.
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In addition to the INTENT outlined for KS3 and KS4 students, the A-level curriculum seeks to enable increased and sustained 

access to the wider culture, politics, art and history of countries where the language is spoken. 

 Our Spanish & French A-level encourages the study of two units that are further divided into twelve subsections (half 

of which will be covered in Year 1 and the other half will be covered in Year 2). These operate as different aspects of 

Hispanic or French culture ranging from the influence of religion to the lasting impact of political regimes.  Our intent is 

to fully develop cultural awareness to allow the growth of students’ character alongside academic progress.

 The curriculum promotes reading and appreciation of cultural literature and film. Students are given access to the 

supported study of a film piece and a literary text.

 Students  refine the skills they have nurtured in KS3 and 4: 

o Writing 

o Listening

o Speaking

o Reading 

o (Translation &Oracy)

Our intent at KS5 is that our MFL students invest in themselves as linguists; that our curriculum is their springboard to 

future study of languages. Whilst we utilise modern online material to support access to the material targeted by the 

examination, our intent is wider; that students are inspired to travel and explore the countries where the language is 

spoken, to meet and befriend native speakers; to have the opportunity to work and thrive in the country of their 

choice. The way we structure homework and research into topics encourages students to develop as learners; this 

prepares pupils for further education and gives them the organisational mindset to thrive in the working world.
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Curriculum Overview KS3 French

Autumn 1(5 

weeks)

Autumn 2 

(7 weeks)

Spring 1(6 

weeks)

Spring 2 (6 

weeks)

Summer 1 

(6 weeks)

Summer 2 (6 

weeks)

7 La Rentrée  

Back to school

En classe  

In class

Mon temps 

libre  

My free time

Ma vie de 

famille 

My family life

En ville  

In town

En focus & 

Revision

8 Vive les 

vacances!

Hooray for the 

holidays

J’adore les 

fêtes

I love 

festivals

À loisir

Leisure time

Le monde est 

petit

It’s a small world

En focus & 

Revision

Le sport en 

direct

Live sports

9 Mon monde à 

moi

My world

Projets 

d’avenir

Future 

projects

Qui suis-je?

Who am I

En focus & 

Revision

Le temps de 

loisir

Leisure time

Les jours 

ordinaires, les 

jours de fêtes

Ordinary days, 

festival days
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Curriculum Overview KS3 Spanish

Autumn 1(5 

weeks)

Autumn 

2 (7 

weeks)

Spring 1(6 

weeks)

Spring 2 (6 

weeks)

Summer 1 

(6 weeks)

Summer 2 (6 

weeks)

7 Mi vida

My life

Mi tiempo 

libre

My free 

time

Mi Insti

My school

Mi familia y mis 

amigos

My family and 

my friends

Mi ciudad

My town

Revision

8 Mis vacaciones

My holidays

Todo sobre 

mi vida

Everything 

about my 

life

¡A comer!

Let’s eat!

¿Qué hacemos?

What shall we 

do?

Revision Operación Verano

Holiday plans

9 ¡Desconéctate!

Disconnect

Mi vida en 

el insti

My life at 

school

Mi gente

My people

Revision Intereses e 

influencias

Interests and 

influences

Ciudades

Cities
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Curriculum Overview KS4 French
Autumn 1(5 

weeks)

Autumn 2 

(7 weeks)

Spring 1(6 

weeks)

Spring 2 

(6 weeks)

Summer 1 (6 

weeks)

Summer 2 

(6 weeks)

10 De la ville à la 

campagne 

C’est la fête ! (F)

Where you live, 

places, region, 

tourist information, 

plans, weather, 

festivals and 

traditions

Le grand large 

(F)

Holidays, 

travelling, 

accommodation, 

activities, eating 

out, disasters

Au college (F)

Opinions on subjects & 

facilities, school in 

France, rules, healthy or 

unhealthy living, extra 

curricular activities, 

success

Bon travail (F)

Jobs, work 

preferences, 

plans, hopes, 

earning money, 

work experience

Un œil sur le monde (F)

Weather, disasters, 

protecting the environment, 

ethical shopping, 

volunteering, big events

Revision 

Mock Exam

11 Le grand large (H)

Ideal holiday, 

booking/reviewing 

hotels, ordering in a 

restaurant, buying 

souvenirs, holiday 

disasters

Au college (H)

Opinions on 

subjects & 

facilities, school 

in France, rules, 

healthy or 

unhealthy living, 

extra curricular 

activities, 

success

Bon travail (H)

Jobs, work preferences, 

plans, hopes, earning 

money, work experience

Un œil sur le 

monde (H)

Weather, 

disasters, 

protecting the 

environment, 

ethical shopping, 

volunteering, big 

events

Revision

GCSE Exams
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Curriculum Overview KS4 Spanish
Autumn 1(5 

weeks)

Autumn 2 

(7 weeks)

Spring 1(6 

weeks)

Spring 2 

(6 weeks)

Summer 1 (6 

weeks)

Summer 2 

(6 weeks)

10 Ciudades (H) De 

costumbre 

(H)

¡A currar! (H) Hacia un 

mundo 

mejor (H)

Revision Revision 

Mock Exam

11 Mi region (H)

& Speaking 

Revision

El medio 

ambiente y 

problemas

globales

(H)

El future: un ano

sabatico y el

mundo del 

trabajo (H)

Fiestas & 

tradiciones

GCSE 

Speaking & 

Revision(H)

Revision

GCSE Exams
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Curriculum Overview KS5 Spanish–Y12
Autumn 1

6.5 weeks

Autumn 2

7 weeks

Spring 1

5.5 weeks

Spring 2

6 weeks

Summer 

1

6 weeks

Summer 2

7 weeks

L
A

N
G

U
A

G
E

LOS VALORES 

TRADICIONALES Y 

MODERNOS

• Los cambios en la 

familia

• Actidudes hacia el 

matrimonio y el 

divorcio

• La influencia de la 

Iglesia Católica

• FILM STUDY: OCHO 

APELLIDOS VASCOS

EL CIBERESPACIO

• La influencia de 

Internet.

• Los móviles

inteligentes en

nuestra Sociedad.

• Las redes sociales: 

beneficios y peligros

• FILM STUDY: OCHO  

APELLIDOS VASCOS

LA IGUALDAD DE 

LOS SEXOS

• La mujer en el 

mercado

laboral

• El machismo y 

el feminism

• Los derechos

de los gays y 

las personas 

transgénero

LA 

INFLUENCIA 

DE LOS 

ÍDOLOS

• Cantantes

y músicos

• Estrellas

de tele y 

cine

• Modelos

LA IDENTIDAD 

REGIONAL EN 

ESPAÑA

• Tradiciones

y 

costumbres

• La 

gastronomí

a

• Las lenguas

EL PATRIMONIO 

CULTURAL

• Sitios históricos y 

civilizaciones

prehispánicas

• Arte y 

arquitectura

• El patrimonio

musical y su

diversidad

G
R

A
M

M
A

R

• Imperfect tense

• Imperfect continuous 

tense

• Preterite tense

Assessment 1:

Reading, listening, speaking 

and translation.

• Present tense

• Present continuous 

tense

• Comparatives and 

superlatives

• Ser and estar

• Future tense

• Conditonal tense

Assess 2: R/L/S/T

• Indefinite 

adjectives and 

pronouns

• Perfect tense

• Plusperfect 

tense 

• Future perfect 

tense

• Conditional 

perfect tense

Assess 3:R/L/S/T

• Indirect 

object 

pronouns

• The 

passive 

voice

• Direct 

object 

pronouns

Assess 4:

R/L/S/T

• Present 

subjunctive 

of regular 

verbs

• Perfect 

tense in the 

subjunctive

• Numerals 

Assess 5:

R/L/S/T

• Subjunctive after 

verbs of emotion, 

surprise, doubt

• Demonstrative 

and possessive 

adjectives

• Imperatives 

MOCK EXAM 

Paper 1, Paper 2 and 

Paper 3
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Curriculum Overview KS5 Spanish–Y13
Autumn 

1

6.5 weeks

Autumn 

2

7 weeks

Spring 

1

5.5 weeks

Spring 

2

6 weeks

Summer 

1

6 weeks

Summer 

2

7 weeks

L
A

N
G

U
A

G
E

LA INMIGRACIÓN

• Los beneficios y los aspectos

negativos

• La inmigración en el mundo

hispánico

• Los indocumentado –

problemas

• LITERATURE STUDY: CRONICA 

DE UNA MUERTE ANUNCIADA

EL RACISMO

• Las actitudes racistas y 

xenófobas

• Las medidas contra el racism

• La legislación anti-racista

LA CONVIVENCIA

• La convivencia de culturas

• La educación

• Las religiones

• LITERATURE STUDY: 

CRONICA DE UNA 

MUERTE ANUNCIADA

LOS JÓVENES DE HOY, 

CIUDADANOS DEL MAÑANA

• Los jóvenes y su actitud

hacia la política: activismo

o apatía

• El paro entre los jóvenes

• Su social ideal

MONARQUÍAS Y DICTADURAS

• La dictadura de Franco

• La evolción de la monarquía en

España

• Dictadores latinoamericanos

• LITERATURE STUDY: CRONICA DE 

UNA MUERTE ANUNCIADA

LOS MOVIMIENTOS POPULARES

• La efectividad de las 

manifestaciones y las huelgas

• El poder de los sindicatos

• Ejemplos de protestas sociales

EXAM PREPARATION
G

R
A

M
M

A
R

• Present tense

• Imperfect and preterite tense

• Compound tenses

• Use of nouns and adjectives

• Future tense

Assessment 1 & 2:

Reading, listening, speaking and 

translation.

• Prepositions

• Pronouns

• Adverbs

• Present subjunctive tense 

• Imperative 

• Perfect subjunctive

Assessment 3 & 4:

Reading, listening, speaking 

and translation.

• Preterite tense

• Imperative 

subjunctive

• Using a 

sequence of 

tenses

MOCK EXAM 

Paper 1, Paper 2 

and Paper 3

• Pluperfect subjunctive

• Use of if clauses and the imperfect 

subjunctive

• Use of the passive voice

Assessment 5 & 6:

Reading, listening, speaking and translation.
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LINGUISTIC SKILLS are always layered in MFL. This means that we teach the first steps, then check the 
learning, before adding new learning. We then fuse new learning with prior learning (our foundation 
layer). In this way, skills are progressively deepened and mastered over time. We expose our pupils to 
these skills in different contexts, from narrated texts to journalistic writing to reports via transcripts.

There are four core skills that are equally supported in every stage of learning languages and in which 
pupils are expected to demonstrate independent outcomes: 

• Reading & Listening (which are modes of receiving information ) 
• Writing and Speaking (which are modes of giving information).

Additional linguistic skills are woven through the curriculum, such as: 

• Translation
• Oracy 
• Dictation

• Recall 
• Identify
• Apply
• Synthesise
• Construct
• Infer
• Deduce
• Predict
• Connect

• Analyse
• Evaluate
• Create
• Describe
• Explain
• Recount
• Argue
• Assess / 

judge

CORE SKILLS:
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L I LI DESCRIPTOR WORKING TOWARDS
 ACCESS

 EXPLORATION

 SCAFFOLDED CONTEXT

 1+ SKILL

WORKING AT
 CONSISTENT

 SECURE with support

 SINGULAR CONTEXT

 2+ SKILLS 

WORKING BEYOND
 MASTERY

 INDEPENDENCE

 RANGE OF CONTEXTS

 4 SKILLS

LI 
7.1

Mastery of Present 
Tense Verbs and 
Infinitives: 1 regular 
ER pattern and 3 
irregular

 Recall 1st person of 1 irregular verb 

from memory: J’ai 

 Recall 1st person of 1 regular verb from 

memory

 Identify  and apply 1st person of verb 

in a simple sentence

 Recall 1st person of 2 irregular verbs 

from memory: j’ai / je suis

 Recall 1st person of 3 regular verbs from 

memory

 Construct complex sentences using 

2+verbs accurately

 Translate a short passage containing 

2+verbs

 Recall from memory full paradigm of regular 

present tense ER verb

 Recall from memory full paradigm of 2 irregular 

verbs: e,g. avoir / aller 

 Apply and Interpret 3+ verbs in short passage (using 

1st person sing. and plural)

LI 
7.2

Demonstrate and 
recognise adjectival 
agreement (for 
gender and plurality 
of nouns)

 Recall 2+ adjectives from memory

 Apply adjectives in communication 

with some success

 Identify 3+ adjectives in target 

language

 Recall 4+ adjectives from memory

 Select adjectives to describe and explain 

 Identify 4+ adjectives in target language

 Understand features of gender and 

adjectival agreement

 Select adjectives with discrimination for 

communication in target language: BAGS

 Translate a short passage with a range of adjectives

 Understand and Explain accurately key features of 

gender and adjectival agreement

LI 
7.3

Express and deduce 
positive and 
negative opinions
with justifications

 Construct and Recognise 1 simple 

positive and 1 simple negative opinion 

phrase independently

 Create and Interpret 2 positive and 2 

negative extended opinion phrases 

independently

 Structure and interpret simple 

justification for opinions using 1 positive 

and 1 negative adjective, e.g. I like X 

because it’s X

 Design and Interpret 4 or more extended, detailed 

opinion phrases using varied vocabulary choices

 Create and Translate justifications for extended, 

detailed opinions using 4 or more adjectives

LI 
7.4

Understand and 
respond to question 
phrases

 Recognise 1 or more question phrases. 

 Craft simple response to 1 or more 

question phrases

 Understand the gist of 3 or more 

question phrases

 Create and Interpret 3 or more 

question phrases 

 Respond to multiple questions with full 

sentences and relevance

 Interpret fully multiple question phrases within a 

range of contexts

 Design a range of questions using complex sentence 

e structures

 Respond to multiple questions with complex 

sentences, detail and sensitivity

EXAMPLE OF KLIs. These are 
used in French/ Spanish and are 
different for each year group.
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Vocabulary is a vital component of the MFL curriculum; we prioritise the retention and recall of 
topical vocabulary and it is a core feature of our homework and starter activity.

At KS3 and KS4 we use vocabulary linked to our SOW and our KLI assessment framework. We utilise 
the online “Memrise” app to support our learners and we develop healthy competition to promote 
engagement.

In addition we ensure planning allows for repetition of vocabulary to secure the key terminology. We 
test in class through the mini-quiz / learn it in the lesson aspect of the learning cycle.
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Our curriculum at KS3 has been planned to encompass and engage with the goals of the national 
curriculum: as such, through our curriculum our pupils:

• Students can understand and communicate personal and factual information that goes beyond their 
immediate needs and interests, developing and justifying points of view in speech and writing, with 
increased spontaneity, independence and accuracy.

• Students can  use tenses or other structures which convey the present, past, and future as appropriate 
to the language being studied  use and manipulate a variety of key grammatical structures and 
patterns, including voices and moods

• Students can develop and use a wide-ranging and deepening vocabulary that goes beyond their 
immediate needs and interests, allowing them to give and justify opinions and take part in discussion 
about wider issues use accurate grammar, spelling and punctuation.
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Our Curriculum expects students to be excited about their learning and our teachers to be passionate and 
fulfilled in the process of sharing their expertise. To achieve this we implement our curriculum through 
clear and consistent framework of  learning and teaching which operates in accordance with the 
following:

• We intend to inspire pupils to seek and pursue knowledge; they take responsibility for their learning. 
We expect our young linguists to want to know more about the language they are learning and the 
country where it is spoken. We implement this as Spanish and French are taught through topics which 
allow for a theme and its related stimulus material to act as a  “hook” and the nuances of grammar, 
verbs and related vocabulary are taught via this appealing medium. The topics promote discovery of 
the culture, tradition, history and geography of countries where the target language is used. All 
lessons use the topic to engage and the complexity of the language is filtered through the topic to 
motivate and engage our learners. Pupils are encouraged to ask (and answer) questions in class and be 
inquisitive,  curious and excited about their learning.

• Creativity is prioritised and we expect our lessons to provide opportunities for creative expression. 
Examples of good implementation of creativity include but are not restricted to: mini-restaurants with 
menus designed by pupils, a puppet show with script, an imaginary school prospectus, a summer 
camp brochure, a hotel advert, an interactive “grammar skills” board game design, etc.
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• Lessons are planned so that the assessment criteria drives the learning; the expectations for what 
students should know and how they can show this knowledge  is mapped through the relevant 
assessment criteria for the cohort. In KS3 these are the KLIs and at KS4 the criteria is set by the given 
exam board. Students are exposed to the assessment criteria throughout their learning so they can  
develop competency in their key area and prepare for their assessments.  

• Success criteria is referenced with regularity prior to completion of independent work. All students in 
all key stages are encouraged to recognise the key ingredients that will make their work the best it can 
be. Written work, for example, has a clear success criteria of : opinions, justifications, connectives, 
high value adjectives, multiple tenses, person (I/We/They), time & frequency phrase, etc. Students use 
this checklist to annotate/analyse their performance, to redraft or proof read and to confidently 
develop extended responses or self/peer assess.

• The flow of the lesson supports a specific learning cycle as mapped on the following slides:



C) New learning is embedded: 
students commit to memory & self-
check ( cover & check / mini quiz). 

Knowledge is secured.
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Our learning typically follows a format to support the process of foreign language acquisition. The process is 
as exemplified: 

B) New learning: (grammar/ 
verbs/ vocabulary) is 

explored (multiple contexts) 
and explained (verb table / 
grammar rule / vocab bank)

Ai) Recap prior 
learning through 

context (differentiated 
level of challenge) / 
Aii) objectives set 
through success 

criteria

LEARNRECAP
MINI QUIIZ
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APPLIED 

E) New learning is fused with prior learning 
in live model. Example is modelled visually 
(model created with students by teacher 

using questioning) & annotated with colour 
for improvement using pupil’ feedback. 

Clarity given on level of model.

MODEL

D) New learning is 
applied in simple context  

(e.g. short translation 
sentences) & assessed. 
Pitch /challenge layered 

& adapted.

F) Independent outcome 
(supported/unsupported): 
Use success criteria (with 
scaffold/vocab bank etc  if 

supported) to create 
independent response. 

INDEPENDENT
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The lesson practice process will alter to allow for wider opportunities for feedback. Where 
pupils have produced independent outcomes, there may be an additional 7th & 8th stage:

G) Identify common areas of 
strength/weakness in independent outcomes. 

Link to levels/grade. Plenary: common 
misconceptions / ways to hit top grade: use 

live examples from pupils’ outcomes in lesson.

H). APPLIED: use feedback to set higher 
challenge linked specifically to areas of 

misconception  or strength. New (shorter) 
applied gives pupils the opportunity to 

progress again using immediate feedback.

DISSECT & DIAGNOSE DEVELOP
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Presentation is prioritised because we expect pupils to:

• Take pride in their achievements, value their work and showcase their strengths
• Be able to communicate ideas clearly and easily to themselves and others
• Utilise their work / book as a revision tool (we routinely advise that students books are a 

personalised learning tool and study guide, they serve as mini-manuals in lessons for our 
learners to look back at, draw on and access prior learning fluidly).

• Respond to feedback shared in their book

To ensure students can easily use their book to access prior learning, we expect students to set 
their books up using a routine layout features which are consistent throughout our department:
• Titles in the target language (annotated)
• Date in target language
• Sub-headings (in margin)used to denote key skill: reading / writing / speaking / listening
• Sub-headings used to denote learning, e.g. APPLIED Reading / Independent Writing Response
• Module/unit in the margin at the start of all new units and/or where relevant-

highlighted/underlined)
• KS3: KLI foci in margin at start of lesson  (KS4 – assessment criteria where relevant)
• Assessment or Success criteria in highlighted box
• Verb table / Grammar rule / Vocabulary bank in highlighted box
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Presentation is uniform through the expectation that pupils:

• Underline all headings with a ruler
• Use rulers and/ or coloured highlighters to segment work and create specific boxes to separate 

learning (e.g. verb table)
• Black or blue pen is used to write a first draft
• Green pen is used to self assess, peer assess, correct or improve
• 1 colour for target language / 1 colour for English is encouraged (especially for vocabulary 

bank)
• Mistakes are corrected by one ruler line through the error
• Sheets / resources stuck in book are stuck flat (not folded) as far as possible
• Unused space in book is minimised by ruling off last piece and using space

Teachers are expected to check presentation during the lesson and support pupils discreetly to 
follow our expectations. Pupils should be encouraged to bring / use highlighters, rulers, etc. 
Teachers should address presentation regularly in the lesson and praise those who meet 
expectations. Exemplar books should be showcased and shared with other students to promote 
good practice.
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Books in MFL are expected to be working documents to be of usable worth and benefit to the 
student, teacher and other stakeholders for a variety of purposes including but not limited to:

• Recapping and revising prior learning
• Mapping and sharing a student’s personalised curriculum journey
• Recognising and celebrating progress 
• Understanding how and where to improve
• Developing, deepening and recording knowledge through the learning cycle
• Exploring new concepts through the learning cycle
• Applying new learning with support/scaffolding/guidance
• Applying new learning independently
• Sharing learning, progress and feedback with peers
• Dialogue between teacher and student

Students books should support students to layer their learning, complete a full learning cycle and 
prepare for assessments/examinations.

The front of pupils’ books will include the WHS Presentation Matter Sticker aligning students 
with our whole school core expectations for maintaining and using work.
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Highlighting 
and 
subheading 
relating to skill
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Students have end of unit assessments regularly at key, calendared points. These are mapped to 
test the 4 core  skills over time and to allow a picture to build up of their areas of strength 
relating to the skills.  Students take assessments in listening/reading/writing/speaking. These 
assessments are marked using a specific assessment criteria; this links to the KLIs where pupils 
are either Working Towards, Working At and Working Beyond.

They also take additional mini-tests in grammar and translation to support their development in 
these areas and to guide staff on how to re-teach the areas of misconception.

All planning involves targeted assessment in the lesson using teaching and learning strategies 
linked to assessment for learning. This includes higher level questioning.

At KS3 in each of the three years: 7/8/9 there are well planned age-related (minimum) 
expectations for knowledge and skills. These are represented through the Key Learning 
Indicators (KLIs) which pupils are familiar with as they routinely relate to them as part of their 
learning journey. Teaching aims to support pupils to be working beyond the KLIs at a pace that is 
appropriate to their personalised needs and therefore learning is comprehensive in that the KLIs 
drive the learning, but learning is never limited to them alone. 
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At KS3 our KLIs are shared throughout our learning journey. When pupils start a new unit of work they are 
introduced to the KLIs that drive the learning behind each unit.

• Students’ books will contain  a KLI overview at the start of every new unit. This identifies the target KLIs 
for a unit and outlines the topic  the student will be learning about, as well as how the learning journey 
will flow.

• At the close of a unit pupils are assessed against the targeted KLIs using the KLI reflection grid and are 
recognised as WT, WA, WB for that unit ad its associated KLIs . A clear assessment framework is used to 
support this judgement; there is specific criteria to determine the level which teachers use consistently 
throughout the teaching, assessing and moderating process. Pupils use an end of unit reflection sheet 
in their books which allows them to participate in a reflective process, to understand their personal 
progress in relation to each KLI and how to improve or go further. 

• End of unit assessments against each KLI are made through a holistic judgement, taking into account:  
i)class work ii) an end of unit final assessment and  iii) homework. Teachers look for evidence that 
pupils can continuously perform at a given standard over the teaching and learning cycle in different 
contexts in order to arrive at a judgement. 
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• At the start of every KS3 lesson the teacher clarifies the KLI foci and at key / relevant 
intervals throughout the lesson structure these are re-visited. Pupils are encouraged to 
recognise and take responsibility for their own progress, as well as know how to take it 
further and build on their success.

• Lesson planning is mapped to allow pupils to make progress over time and throughout the 
unit, with multiple opportunities to revisit and consolidate work that supports achievement 
in relation to the KLIs. 

• Outcomes at KS3 are tracked and reviewed to ensure we adapt our teaching and planning to 
meet the needs of individuals. 

• Moderation processes are used to quality assure assessment outcomes at key assessment 
points. In addition, book scrutiny is conducted amongst stakeholders to ensure that there is 
consistency with assessment/feedback loop  and the accurate use of assessment criteria.

• At KS3 our moderation process s epowered by our relationship with our CET schools; 
secondary schools within our trust share examples of work to quality assure WT/WA/WB 
across our common KLIs and support improvements to teaching and learning.
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CLASSWORK
• In Key Stage 3 class-work is assessed live in the lesson through one on one teaching using live marking 

strategies. Live marking is verbal or written (using red pen).
• Students use green pen to respond to feedback (if the required response is written) and to self/peer 

assess.
• Teachers use assessment for learning strategies to assess pupils. In lessons, targeted and planned 

questioning (in relation to the annotated seating plan) supports this.
• In addition to live marking, teachers mark at least one longer piece of work (e,g. extended writing) using  

detailed AIM every 2 weeks. Students respond to their M & show that they have developed their 
knowledge/skills in response to personalised feedback.

HOMEWORK:
• In Key Stage 3 homework is assessed via mini-quiz. Pupils scores are reviewed and teachers prioritise the 

re-teaching/embedding of words that may not be secure. Progress in vocabulary is managed and 
responded to by the class teacher through reflective planning.

FORMAL ASSESSMENT:
• In Key Stage 3 an end of unit assessment allows pupils to demonstrate progress in relation to the KLIs and 

wider topical learning of a module/SOW. 
• Pupils receive personalised feedback and teachers look for opportunities to re-teach common / shared 

target areas with a follow up/development task to allow pupils to respond to target areas with security.
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• At the start of every KS4 lesson the teacher clarifies the learning foci and at key / relevant 
intervals throughout the lesson structure these are re-visited. Pupils are encouraged to 
recognise and take responsibility for their own progress, as well as know how to take it 
further and build on their success.

• Planning is mapped to allow pupils to make progress over time and throughout the unit, with 
multiple opportunities to revisit and consolidate work that supports achievement in relation 
to the KLIs. 

• Outcomes at KS4 are tracked and reviewed to ensure we adapt our teaching and planning to 
meet the needs of individuals: intervention is introduced if required. Teachers create action
plans for all KS4 students which drill down to the individual strengths/skills of every pupil. 
Parents are included in this where appropriate. Using the action plans also supports teachers 
to ensure high levels of challenge; the highest ability learners are  equally planned for to 
ensure they are stretched and supported.

• Moderation processes are used to quality assure assessment outcomes at key assessment 
points. In addition, book scrutiny is conducted amongst stakeholders to ensure that there is 
consistency with assessment/feedback loop  and the accurate use of assessment criteria.
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• At KS4 our moderation process  is  empowered by our relationship with our CET schools; 
secondary schools within our trust share examples of work to quality assure our standards 
and jointly share success strategies. 

Students are assessed at key points in accordance with our calendar of assessment. This is 
carefully planned so that teaching can drive forward competence in the core skills: 
reading/writing/speaking/ listening:
i) Students complete end of unit assessments after each learning module. These are rotated to 

give access to each of the 4 skills over time.
ii) Students sit mock exams in July in year 10.
iii) In Year 11 pupils sit mock exams in the Autumn and Spring term. 

• In Key Stage 4 class-work is assessed live in the lesson through one on one teaching using live 
marking strategies. Live marking is verbal or written (using red pen).

• Students use green pen to respond to feedback (if the required response is written) and to 
self/peer assess.

• Teachers use assessment for learning strategies to assess pupils. In lessons, targeted and 
planned questioning (in relation to the annotated seating plan) supports this.
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• In Key Stage 4 class-work is assessed live in the lesson through one on one teaching using live 
marking strategies. Live marking is verbal or written (using red pen).

• Students use green pen to respond to feedback (if the required response is written) and to 
self/peer assess.

• Teachers use assessment for learning strategies to assess pupils. In lessons, targeted and 
planned questioning (in relation to the annotated seating plan) supports this.

• In addition to live marking, teachers mark at least one longer piece of work (e,g. extended 
writing) using  detailed AIM every 2 weeks.

Assessment at KS4 gives pupils opportunities to perform against the core skills:
• Listening
• Reading
• Translation
• Writing
• Speaking

Pupils’ progress is related directly to the examination criteria (assessment objectives and marking scheme). 
Pupils are encouraged to recognise features of strong responses that align with this criteria, without losing 
the unique and original features of their own work and style. Teachers support this by encouraging regular 
and systematic use of success criteria for pupils to benchmark and develop their responses.
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At Key Stage Four students learning is shaped to support their personalised route to either Foundation 
or Higher Tier. Where classes are mixed ability, the teaching follows the school direction of teach to the 
top, scaffold down.

Assessment supports pupils to access to the top end, irrespective of tier. Inclusive teaching ensures that 
all students can access the higher grades 7/8/9 and that pupils are taught how to perform at this level 
with teaching around key features, e.g, use of idiom or subjunctive. 

Assessment in KS4 is supported through teaching rooted in modelling levelled responses, in order to 
expose features of grade 5 compared with grade 3, for example. Modelling is encouraged to be live in 
lessons (produced through both teacher and class in the moment, not pre-prepared, so that it is a true 
reflection of students’ progress and the teacher’s guidance). 

At KS4 teachers may also share exemplar material with students (from the exam board) and encourage 
peer assessment of exemplar material to develop pupils’ confidence in recognising the skills/content 
required to perform at different grades.
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Live Marking in the lesson corrects 
simple errors.

Any common misconceptions are re-
taught to the class as a whole.



AIM is used to deliver targets to allow pupils to develop 
against the success criteria.

Respect | Resilience | Responsibility    Be the best you can be!



Respect | Resilience | Responsibility    Be the best you can be!

Feedback uses AIM which is linked to 
the Success Criteria.
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At KS5 assessment ensures pupils are given regular and timely feedback in response to 

their progress. This takes place in lesson time, sometimes as verbal questioning as part 

of our assessment for learning strategies, and also as direct, live feedback that is 

written, either as 1 on 1 feedback in lesson, or annotated work.

In key stage 5:

• Students submit homework which is assessed with feedback given.

• Assessment practice covers the 4 core skills to ensure pupils are aware of areas of 

strength.   

• Grammar and translation are also assessed separately (as well as through the 

units).

• Vocabulary retention knowledge is also tested to support recall

• Students of A level MFL keep their work in folders. These folders are routinely 

checked; pupils are expected to organise and update their folders in a designated 

format to support them with their work and revision at later dates. Students in KS5 

are required to bring their folders to lessons regularly.
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• Students in KS5 are assessed via end of unit assessments. These assess all skills at A 

level: speaking / listening / reading / writing (& translation & grammar).

• In addition, students sit at least one mock exam in both Year 12 and Year 13 which 

mirrors the framework and challenge of a real A level examination.

Assessment in exam format will consist of all of the skills:

o Speaking: the student will select a photocard, prepare an answer to the questions 

on the card and will have a discussion based on the selected card and its subtopic. 

They will also create a research project (IRP) on a specific aspect of the Hispanic 

world which they will have to present and discuss with the teacher.

o Reading and Listening: the student will have to complete a variety of 

comprehension skills including a translation and a summary.

o Writing: the student will have to select two questions based on the film and literary 

texts explored in lessons and produce a written piece for each question.
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MFL feedback is most effective when it is timely, bespoke and clear; students need to understand 
what they did well, what they need to do to improve and the route they can take to develop their 

progress. 

• Students are encouraged to interact with verbal and written  feedback.
• Live marking supports pupils in lessons and may be verbal or written.
• Feedback may also be annotated and written in response to work produced in class or at home.
• Teachers may write targets for students, or correct errors using red pen.
• Pupils respond to feedback appropriately; this could be a verbal response to show 

understanding, but it may be a written response using green pen to show improvement.
• Teachers may notice a pattern of misconceptions when live marking in lessons or marking a 

collection of work. This should prompt teachers to pause the learning and re-teach the area of 
misconception to the relevant cohort. Re-teaching will be given the subheading: Feedback and 
Development.

• Teachers are expected to  give pupils opportunities to  develop their work across all skills: 
reading, writing, listening, speaking and translation. Feedback is specific to the skill and not 
generic. 

• Teachers may also feedback on grammar and verb use. Where students have misunderstood 
grammar patterns, feedback should serve to strengthen understanding and repair 
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• In KS3 feedback may relate specifically to the KLI and how/why a student is performing at 
WT/WA/WB

• At KS4 and KS5 feedback may reference features of the examination board criteria

Improving pupils’ outcomes through feedback may also involve:

• Self or peer assessment in relation to a given success criteria
• Use of exemplar material to demonstrate and highlight the differences between levels or grades
• Providing students with the opportunity to show mastery/consistency of language in multiple 

contexts; e.g. a student may be asked to apply their learning in writing as part of their feedback 
on reading

Feedback on key pieces of class or homework will use the school AIM structure (Achievement / 
Improvement / My Response. Pupils are expected to take responsibility for their learning; they should 
respond to the My Response to show progress.
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Reading in Languages is purposeful, colourful and encompassing.

Our goal with reading is to:

• Foster enjoyment of reading a range of texts and through them promote access to the culture 
of the target language (RESPECT)

• Encourage independent reading strategies  to ensure our students attain academic excellence 
(RESPONSIBILITY) 

• Allow repeated access to key vocabulary, verbs and grammar through well planned, 
challenging reading material which appeals to all learners, as well as access to complex and 
challenging material (often with unseen language) (RESILIENCE)

Our curriculum at KS3 correlates with the National Curriculum; it provides opportunities for 
students to read and show comprehension of original and adapted materials from a range of 
different sources, understanding the purpose, important ideas and details. Students are 
encouraged to provide an accurate English translation of short, suitable material read literary 
texts in the language [such as stories, songs, poems and letters], to stimulate ideas, develop 
creative expression and expand understanding of the language and culture. 
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READING is enjoyed in the following ways:

• Access to multiple text types. At KS3 these are usually first person narrative with gradual 
introduction of additional narrative voice. At KS4 text types include excerpts from fiction and 
literary works, such as plays and novels. At Key Stage 5 students read at least  novel in its 
entirety.

• Resilience in reading is achieved through a layered approach to increasingly longer texts and 
passages. It is customary to expose pupils to texts that are challenging in length and content, 
often containing words that are unfamiliar. Reading texts that contain known barriers is key to 
supporting pupils’ skills of deduction. It is expected that lessons introduce reading material 
that regularly stretches students and that demands the reader uses decoding, inference and 
hypothesis to access the meaning.
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• The content of reading material in lessons ensures that reading gives pupils access to either 
the francophone or hispanic world; texts are planned to ensure that pupils learn about 
different regions, dialects and cultures of the countries where the target language is spoken. 
Pupils are exposed to texts where the narrative voice gives access to perspectives from around 
the globe. Reading material is well placed to excite our learners about the language and its 
place in a given culture.

• Reading is achieved in different ways; pupils are targeted to read aloud or be the lead reader in 
a small group. Reading may modelled, with the student repeating the example they have 
heard from the teacher. In  this way, class based reading supports oracy and builds resilience.

• Occasionally reading is an independent process; close text reading with written questions is 
increased in KS4 to develop students’ familiarity with exam style questions. 

• A range of reading material, from newspapers, magazines, local tour guides and online blogs is 
offered to pupils as a purposeful strategy to boost reading, encourage diversity, tolerance and 
open-minded attitudes. In this way, reading in MFL is central to our whole school commitment 
to developing Character.

• Our MFL staff champion reading and our wide-ranging qualifications at degree level and 
beyond ensure there is a good foundation  of literary expertise and knowledge at our root, 
driving forward new thinking and wider opportunities for our students.
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• Access to multiple text types. At KS3 these are usually first person narrative with gradual introduction of 
additional narrative voice. At KS4 text types include excerpts from fiction and literary works, such as plays 
and novels. At Key Stage 5 students read at least  novel in its entirety.

• Resilience in reading is achieved through a layered approach to increasingly longer texts and passages. It is 
customary to expose pupils to texts that are challenging in length and content, often containing words that 
are unfamiliar. Reading texts that contain known barriers is key to supporting pupils’ skills of deduction. It is 
expected that lessons introduce reading material that regularly stretches students and that demands the 
reader uses decoding, inference and hypothesis to access the meaning.

• The content of texts in lessons ensures that reading gives pupils access to either the fracophone or hispanic
world; texts are planned to ensure that pupils learn about different regions, dialects and cultures of the 
countries where the target language is spoken Spain and Latin America, and that the narrative voice gives 
access to perspectives from around the globe. Reading material is well placed to excite the learner about the 
language and its place in a given culture.

• Reading is achieved in different ways; pupils are targeted to read aloud or be the lead reader in a small 
group. Reading may modelled, with the student repeating the example they have heard from the teacher. 
Occasionally reading is an independent process; close texts reading with written questions is increased in 
KS4 to develop students familiarity with exam style questions. 

• A range of reading material, from newspapers, magazines, local tour guides and online blogs is offered to 
pupils as away to boost reading and increase diversity.
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Teaching in MFL ensures that students’ learning is challenging, targeted to support the mastery of 
skills and knowledge, always adapted to ensure that learning is inclusive and accessible to all.

Teachers ensure that that the following is in place to secure the best learning outcomes for pupils 
in MFL:
• Planning considers the learning styles and needs of all pupils; adaptive teaching is the essence 

of the lesson, not an add-on.
• Teachers plan lessons specifically for their individual classes; they follow a common SOW and 

learning is driven through a clear, shared success criteria, yet the learning pathway may look 
different for each class cohort to ensure that the teaching and learning diet is personalised to 
their needs. 

• The level of challenge, the standard of teaching/learning and the expectations for achievement 
are not diluted through adaptive teaching; MFL lessons seek to preserve the highest outcomes 
and learning for all pupils without compromise.

• Teaching may support learning through differentiated outcomes; this may lead to students 
showing learning in different ways (showcasing their learning with a final outcome that may 
differ from their peer) without the objective for learning losing its rigour and focus.
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HOMEWORK:  is set at all key stages at regular intervals in accordance with the school policy.

• It is expected to support the recall/retrieval aspect of the lesson.

At KS3: homework develops resilience through  committing  vocabulary to memory. A core bank of words 
(linked to age related expectations) formulate the age-related expectations for knowledge. These key words 
are central to the topics covered in each module and students are expected to learn these (to use 
independently).Pupils are tested via our online facility and via teacher led recall activities. We believe that 
“knowing” these words ensures students are more independent and empowered to produce outcomes 
free from scaffolds.

At KS4: homework embeds and secures the nuances of grammar and verbs central to ensuring 
independent communication. A programme of coverage allows all Ks4 students to access a consistent diet 
of material designed to cement and consolidate their skills. Homework is referred to through the retrieval 
aspect of the lesson. Misconceptions (in the homework piece) are identified in the lesson and, where 
appropriate, re-taught to the class as a whole.
Homework may also be set which enables pupils to practice responses to examination style questions and 
build their capacity to apply learning in contexts.
At KS5: homework ensures that pupils deepen their understanding of complex grammar and verb 
structures.  In addition, it serves to consolidate pupils’ exam skills with opportunities to respond to typical 
question types.
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Students in MFL benefit 
from visits to Spain and 
France in all key stages.

Visits aim to be immersive 
and purposeful to support 
learning. The diet of each 
visit is carefully planned to 
fully develop students’ 
opportunities to practise 
the target language in a 
genuine cultural  context.


