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ENGLISH Curriculum Statement

The English Department at William Howard School is
characterised by its strong sense of collaboration and
its shared enthusiasm for language and literature in all
its forms.The school experience of the student lies at
the heart of the Department’s vision.

The aim is to give every child a positive experience
both inside and outside the classroom; to raise
attainment, improve skills in communication, promote
a sense of self-worth and belonging and foster a
lifelong love of learning.

We endeavour to ensure that pupils enjoy their English lessons and have created a curriculum
which offers a rich and diverse range of learning experiences to both engage our students and
enable them to achieve their full potential.

Our intention is to make the study of English a rewarding, enjoyable and positive experience for
all, regardless of ability; we recognise that children learn in different ways and aim to provide
varied and stimulating learning activities for all our students.
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Rationale KS3

Matthew Arnold stated that education should be about ‘passing on the best that has been thought and known in the world’.Whilst this is an
admirable and desirable basis for the design and implementation of an English curriculum, with 390 lessons over the course of KS3 there is
a need to consider how we can offer a curriculum with breadth but focused enough to provide the depth needed to develop students’
skills in ready for GCSE and later life.We do not want to just replicate GCSE content, but want to try to bring English alive, making it fun
and interesting, whilst also developing the key skills and bringing the wider world into our classroom — as well as building on the learning
and skills from KS2.We also want to promote diversity, explore issues pertinent to our cohorts and take our students on journeys beyond
the confines of Cumbria through our curriculum content and supporting text choices.As such, we have tried to create a curriculum that
spans across the literary heritage and modern productions, trying to move away from just traditional’ texts dominated by ‘dead, white, men’
to encompass modern issues as well as engaging texts from the past which we believe can inspire students and support any future study.

Education, and our specific curriculums, should enrich students’ cultural capital and teach them explicit knowledge about how to think and
communicate, as well as ensuring progress is made and sustained.

The sequence allows the key skills to be revisited throughout specific units, as well as returning to the key skills and themes throughout the
year. These skills are then further built on in subsequent years, and throughout the GCSE course.

The grammar and language elements, inspired by research by David Didau and Alex Quigley, will be present in expectations and teaching
across the unit, but also explicitly through a weekly starter activity. These devices will be revisited throughout the unit — both in starter
activities and main lesson content.Vocabulary development will be focused on through a weekly starter using Frayer models, as well as
embedded within the main content.

Our curriculum principles are designed to reflect our school’s values developing respect, resilience and responsibility, and to encourage our
students to be the best they can be.We are aiming to have a high level of challenge to support and develop our highest ability, and have high
expectations for all students. Our vision is to create a curriculum that is varied, covers the crucial English and literacy skills students will
need in the adult world, and develops them over the three years (and in to GCSE), but that also is interesting and fun. Finally, we aim to
include wide range of enrichment opportunities, allowing students to learn outside of the classroom and broaden their cultural
understanding.
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Rationale KS4

English has a pre-eminent place in education and in society.A high-quality education in English will teach pupils to speak and write fluently so
that they can communicate their ideas and emotions to others and through their reading and listening, others can communicate with them.
Through reading in particular, pupils have a chance to develop culturally, emotionally, intellectually, socially and spiritually. Literature, especially,
plays a key role in such development. Reading also enables pupils both to acquire knowledge and to build on what they already know.All the
skills of language are essential to participating fully as a member of society; pupils, therefore, who do not learn to speak, read and write
fluently and confidently are effectively disenfranchised.

The overarching aim for English is to promote high standards of language and literacy by equipping pupils with a strong command of the

spoken and written word, and to develop their love of literature through widespread reading for enjoyment. In English, the are aims to

ensure that all pupils:

* Read easily, fluently and with good understanding

* develop the habit of reading widely and often, for both pleasure and information

* acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic conventions for reading, writing and spoken
language

* appreciate our rich and varied literary heritage

* write clearly, accurately and coherently, adapting their language and style in and for a range of contexts, purposes and audiences

* use discussion in order to learn; they should be able to elaborate and explain clearly their understanding and ideas

* are competent in the arts of speaking and listening, making formal presentations, demonstrating to others and participating in debate.

At KS4 we select the texts for the Literature course based on teacher strengths, availability of resources to support students’ wider study
and the needs of the specific class.

Generally, these are the texts that are studied at GCSE:

* Macbeth

* A Christmas Carol

* An Inspector Calls

* Poetry anthology (either Love and Relationships or Power and conflict collections.
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Rationale KS5

We aim to provide the broadest range of provision of English courses in Carlisle, giving our students a wide range of options to suit
their interests and needs.

The courses cover Language, Literature and Linguistics (language ideas through literature) and provides opportunities for theoretical
studies (such as feminism, Marxism, queer theory, race theory)

English at A level offers an opportunity like no other A Level: the chance to explore the lives, narratives and worlds of others.

English is a highly respected and recognized qualification from all leading universities, being a ‘facilitating’ course for most degree
options.

It allows us to explore the world in which we live and see where we have come from through the eyes of writers of the time.Through
reading some of the greatest works of the literary imagination, you will dive into strange and unique worlds, and experience the joys

and struggles of your fellow man.

You will develop close analysis skills and your own unique interpretations of texts.You will cultivate a love of language and the writer’s
craft. In classroom debates and critical discussion, you will be challenged to voice your own opinions.

English at KS5 is both stimulating and interesting as it allows you a chance to actively engage with texts from different periods and
cultures as well as giving you a foundation into the major ideas underpinning the way we live today.

Skills taught in English set students up for success in the ‘real’ world, not just in the arts-based industries, but all areas and disciplines.

We want to provide courses that will enrich students’ lives while gaining a range of highly versatile, transferable skills, as well as the
opportunity to empower themselves through language.
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Curriculum Overview KS3

Transition |Autumn |[Autumn (Spring 1(6 |Spring 2 (6 [Summer | |Summer 2 (6
(3 weeks) |I(5 2 (7 weeks) weeks) (6 weeks) |weeks)
weeks) |weeks)

/  |Dinosaurs |Novel —A Monster Thematic — |Shakespeare — intro to Romanticism/
(creative Calls Dystopia Shakespeare — Midsummer |travel writing
writing) Night’s Dream

8 Myths and |Novel —Noughts and |Shakespeare — Romeo and |Crime Writing — The
allusions Crosses or Of Mice Juliet (9 weeks) Speckled Band and Crime

and Men literature study

9  |War poetry [Novel — Woman in Play —A View from the Bridge |Language use and change.

Black and Gothic Persuasive writing.
literature study
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Curriculum Overview KS4 -Year 10

characters and theme SUMMER MOCKS -
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Assessment | —Past
exam question

Assessment 2 —
Past exam question

Assessment 3— Past exam question

Lit paper | and 2 sec A
sat as one paper; Lang
paper | and paper 2

Autumn | Autumn 2 Spring | Spring 2 Summer | Summer 2
6.5 weeks 7 weeks 5.5 weeks 6 weeks 6 weeks 7 weeks
3 LESSONS A 3 LESSONSA 3 LESSONS AWEEK 2 LESSONSAWEEK |2LESSONSA
WEEK WEEK WEEK
w MACBETH (after completing LIT PAPER REVISION
g PRE 1900 NOVEL | MODERNTEXT |AIC) (ALL) UNSEEN POETRY
5 Study of A Christmas | Study of modern Study of play -Watch play and read act
T Carol text - Inspector Calls | by act. Explore content, context, Assessment 4:
|:
-

Study of skills related
to analysis of unseen
poems

LANGUAGE

Assessment |:
Paper I section A

Assessment 2:
Paper | Section B

Assessment 3:

Paper 2 section
AandB

Assessment 4:
* Writing task

Assessment 5:
MOCK EXAM — Language
paper | &2

| LESSONA | LESSONA | LESSONA | LESSONA 2 LESSONS AWEEK |2LESSONSA
WEEK WEEK WEEK WEEK WEEK
LANGUAGE paper |
LANGUAGE LANGUAGE LANGUAGE |LANGUAGE & 2 revision LANGUAGE paper
PAPER | SECA PAPER | SECB PAPER 2 SEC | PAPER2 SECB 2 revision
A

S&L assessment

Assessment 6:
S&L assessment — to
be filmed and official
forms completed.
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Curriculum Overview KS4 -Year | |

poems

L&R: Letters from Yorkshire, Walking
Away, Eden Rock, Follower, Mother
Any Distance, Before You Were Mine,
Climbing My Grandfather.

P&C: Remains, Poppies, War

Revision of A Christmas
Carol - Booklet of key
extracts.

Study of play - Booklet
of key scenes.

Assessment 3

Revision of play. Inspector

Calls Booklet of key scenes.

REVISION (ALL)

Assessment 5:

Autumn | Autumn 2 Spring | Spring 2 Summer | | Summer 2
6.5 weeks 7 weeks 5.5 weeks 6 weeks 6 weeks 7 weeks
2 LESSONS A WEEK 2 LESSONS A WEEK 2 LESSONS A WEEK | 2 LESSONS A WEEK 2 LESSONS A
WEEK
ANTHOLOGY POETRY PRE 1900 NOVEL MACBETH MODERN TEXT
Love and Relationships: the ‘family LIT PAPER

LANGUAGE PAPER 2 SEC A

Assessment |:
Paper 2 section A

LANGUAGE PAPER 2
SECB

Assessment 2:
MOCK EXAM -Paper |
&2

LANGUAGE PAPER
| SECA

Assessment 3:

MOCK 2 - Paper 1&2

LANGUAGE PAPER |
SECB

Assessment 4:
* Paper | Section A

Photographer, Tissue, Emigree, Assessment 2 - MOCK Assessment 4: FINAL EXAM
Checking Out Me History, Kamikaze EXAM — Paper | &2
MOCK 2 - Paper |1 &2
Assessment |
2 LESSONS A WEEK 2 LESSONS A WEEK 2 LESSONS A WEEK (| 2 LESSONS A WEEK 2 LESSONS A
WEEK

LANGUAGE paper
revision

Assessment 5:
FINAL EXAM




Skills Progression

KLl= Year 7 Year 8 Year 9 K54 — from AQA Specification
KLI I.a— * | show | understand and can * | understand and comment on both (explicit) » | confidently explain how different *  AOD| Lang - |dentify and interpret
!d"‘-‘“t'ﬁ" . comment cn how different readers and (implicit) meanings in fiction and non- readers may interpret both explicit explicit and implicit information and
information may interpret both obvious fiction texts, and comment on how different and implicit meanings. ideas
|E“P|if=it]' ?ﬂd hidden {implicit} readers may interpret both explicit and * | understand and respond with insight | *  AO1 Lit - Critical, exploratory,
MHEANINES 1N 3 text implicit meanings. to explicit and implicit meaning and conceptualised response to task and
¢ | understand and respond with some insight to Viewpaoints. whale text.
explicit and implicit meaning and viewpoints.
Dinosaur, Movel, Dystopia, Myths and Legends, Movel, Romanticism, War Poetry, The Gothic. Language Lse
Shakespeare, Telling Tales Persuaszive Writing, Shalkespeare. Travel ¥Writing | and Power, Modern Dirama,
KLI b - * My summary of a text is short and # My summary of a text is short and clear with # My summary of a text is penerally #  ACI Lang- Shows perceptive or
Summary clear with the rnain points the main points matching the focus of the concise and coherent with the main detailed synthesis and interpretation of
matching the focus of the question guestion | am answering. | mzke some clear points confidently related to the both texts
| ar answering. and perceptive inferences where relevant. question foous.
* | make clear inferences where * | sumimarise and evaluate meaning accuratehy * | frequently make clear and perceptive
relevant. to show precise understanding of the entire inferences.
text * | can combine and re-present
* | can combine and re-present information in a information in a confident way.
clear way, appropriate to the task
Dinosawr, Movel, Dystopia, Myths and Legends, Movel, Romanticism, War Poetry, The Gothic. Languzge Use
Shakespeare, Telling Tales Persuasive Writing, Shakespeare. Travel ¥Writing | and Power, Modern Drama,
K'L_I lc— *  |am consistently using the mast * | am using a range of precise and relevant * | am embedding precise and carefully e AC| Lang - Select and synthesize
Evidence appropriate evidence to support evidence to support the points | make in my selected guotations. evidence from different texts
the F"J'ir“ﬁ. | make in my responses. rESPONSes. . Ikan select evidence from acrossa text | & A2 Lang - Makes judicious
* | am starting to embed quaotes. * | am embedding quotes. or zoom into a specific word to further referencesiuse of textual detail relevant
miy point. to the focus of the question
« A Lit - Judicious use of precise
references to support interpretation|s).
Dinosawr, Movel, Dystopia, Myths and Legends, Movel, Romanticism, War Poetry, The Gothic. Languzge Use
Shakespeare, Telling Tales | Shakespeare and Power, Modern Drama,
KLl 2a - * | can clearly explain how and whya | & | can clearly explain how and why 3 writer has | ® | confidently analyze and evaluate how | ®  ACZ Lang — » Shows detziled and
Structure writer has used some structural used a range of structural methods such as aspects of structure and grammar perceptive understanding of how
methods in a text temporal and spatial shifts or fractured impact on the reader. writers use structure to achieve effacts
narratives in 2 text * | can identify how the structure of a and influence readers, using accurate
. 5 Deebez ey mes T e e text supports ﬂ_ﬂe presentation of ideas, and snphisticat.ed _-.:ul::]en:t terminology
EngIISh the reader. values or Emntlc:rls. ] ) to supEnrt ﬂﬁmr. views. _
® | can use terms like 'ovchical’, "apalepsis' | *  AOZ Lit - Convincing, critical analysis
and 'juxtaposition’ or explore how and exploration analysis of the effects of
motifs are used. writer s structural methods to create
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Vocabulary

A natural part of the English curriculum involves looking at words and examining how they are used, as well as utilising a wide range of
vocabulary in order to write effectively.

We aim to develop students’ vocabulary skills in a number of ways:

*  The KS3 SOW have regular Frayer model ‘Do Now’ tasks.This activity is intended to widen students’ knowledge of words, as well as
build on their ability to think about alternatives. This range of synonyms is important for the writing skills, as well as understanding

significance of writer’s choices. In addition to this, we also have regular etymology based activities to encourage students to consider
roots of words and aid with decoding words when reading.

*  We use a range of methods, as outlined by Alex Quigley in Closing the Vocabulary Gap.The headings for these are as below. If you want
more specific detail, the link here will help https://www.theconfidentteacher.com/wp-content/uploads/2020/04/CTVG.-SEEC-model-.pdf:

* Select
* Explain
* Explore

e Consolidate

*  Word wheels and specified vocabulary are used to aid creative and persuasive writing. Additionally, vocab lists are used at GCSE to
support when writing analytically. Students are taught to use analytical verbs to develop other literary analysis.

SOME KEY TECHNICALVOCABULARY FOR ENGLISH:

Adjective Adverb Alliteration Antonym Apostrophe Assonance
Caesura Clause Cohesion Conjunction Determiner Ellipsis
Emotive language End-stopped line Enjambment Hyperbole Imperative Metaphor
Modal Verb Modifier Noun Onomatopoeia Oxymoron Personification
Possessive Pronoun Register Relative Clause Repetition Stanza
Rhetorical question Rhyme Rhythm Simile Standard English Structure
Synonym Tense Theme Tone Triplet (Tricolon) Verb
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https://www.theconfidentteacher.com/wp-content/uploads/2020/04/CTVG.-SEEC-model-.pdf

Vocabulary

Example word wheel

SCHOOL

Q3OWVNN3

DVERWHELMED  ANXIOUS
FRIGHTENED]| SCARED =
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;
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How it Meets the National Curriculum - Reading

EMNGUISH CURRICULUM: KEY STAGE 3 NATHINAL CURRKCULUM PROGRAMME OF STUDY

Frogramme of Study

Year 7

Year 8§

Year ¥

Reading: Pupils showld be tought tol
Drevelop an appreciotion and love
of reading, and read increasingly
challenging material

independently through:

Reading 2 wide ranpe: of fiction and
non-fiction, including in particular
whole books, short stories, poems and
plays with 2 wide coverage of genres,
historiczl periods, forms and suthors.
The range will include high-gquality
warks from:

- Englizh literature, both pre-
1714 and contemparary,
including pross, postry and
drama

=  Shakespeare (two plays)

=  semiral world terature

Pros

Foet

A M

Learning new wocabulary, refating ic
explicitly to known vocabulary and
undersianding it with the help of
contect and dictionaries.

Making mferences and referring to
=vidence in the text

Knowing the purpose, audience for
and context of the writing and drawing
aon this knowledge to support
comprehension.

‘Checking their unders@anding to make
sure that what they have read makes
SEnsE.

Inherent in the study of literary and non-ficton
tents.

The KLl assessment syst=ms means inferences,
audience foous and comprehension are core
across all unics.

Inherent in the study of literary and non-ficton
bexts.

The KLl assesxment syste=ms mezns infzrences,
audience foous and comprehension are core across
all units.

Inherent in the study of literary and non-fiction
Lis s

The KLl assesxment syste=ms means infzrences,
audience foous and comprehension are core
across all unics.

Fictic
meerl

Read critically through:

¥nowing how lanpuage, including
figurative language, vocabulary choice,
grammar, text structure and
arganisational feztures, presents
meaning.

Inherent in the study of literary and non-ficton
texts. All 309 embed these skills in some
form.

Inherent in the study of literary and non-ficton
tects. All 50V embed these skills in some form.

Chooging and reading books Acce Recognising 2 mange of postic Romantic Poetry and linked postry in any other | Crime unit i.m:ludes some elemient of postry and
independently for challenge, incerest Fegu conventions and unders@nding how units - understand the conventions of the form, | the conventions used.
and snjoyment reses these have been used. =wplore writer's wse of language, develop skills

Half to analyse conventions, use in own work,

being

Re-rezding bocoks encountered earlier
to increase familiaricy with them and
provide 2 basis for making
COMpArisons

Studying setting. plot, and
characterisation, and the affects of
thase

To consider how and why characeers are
crexted 2.9, protEgonist and antagonise

To understand the conwenticns of 2 novel and
how 2 story can be cold.

To understand =t hac anfloimnred Hos nousl

To understand how characters’ intzractions within
2 novel can influence the readers” opinion.

To commant an the order of events in 3 novel and
why the author has done dhis.

T mnnrsciads haw dhe meuval e onesd ac 2 macrhed

Inherent in the study of literary and non-fiction
texcts. All 30 embed these skills in somz form.

War/conflict poetry

To understand how 2 writer manipulztes 2
reader o view characoers in 2 specific way. This
s through the novel unit, the drama unit and the
War Bterzture unit.

T dieriier 2 rones ~Ff morrdios edraebeese snd

The National
Curriculum and
KLIs are mapped
against the
medium term
plans.

Diyscopian genr Evident in the Romea and |uliet scheme of work. Look at how a director could interprec 2
contawt scenefaction and how meaning is conveyed
Excplored in A | through more than just the words on the page.
unit and the Oy

Mzking critical comparisons across

To appreciate how the writer has bezn

To appreciate how the writer has bezn influenced

Comparisan of conflice postry, =xploration of 2

tects. mfuenced by the tme in which they wers by the time in which they were writing. range of extracts from war literaturs in the war
writing. Crime wnit and Myths unit especilly explores unit to consider similarities/differences of
Underseanding how the work of To understand Diystopia unit &xplores typicality and typicality and corventions, as well as sploring writer/character experience.
dramatists is communicated effectively | tewt; staging an conventions, 25 well as exploring author author concermns.
through a3 performance and how Shakespearzan CONCErNS.
alternative staging allows for different Tao consider ha
miterpretations of 2 play. characters.

Studying 2 range of authors, including
at lezst two authors in depth each
yEar.

Shakespeare, novel, playwright, range of poets,
range of extracts within the dystopian genre
from a number of awthors. Range of sxtracts

Shakespeare, zuthor from the rovel choice, Crime
unit, range of extracts within the myth unit and
tales across time/place from 2 range of authors.

Shakespears, zuthor from the rovel choice,
playwrighe, range of poets, range of extraces
within the war it from 2 range of authors

from autobiopraphies and nos fiction texes.
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Programme of Study

Year 7

Year &

Year 9

Ariting: Pupils should be taught to:
Write accurately, fluently, effectively
wnd at length for pleasure and
nfermation through:

Mriting for a wide range of purposes
ind audiences, including:

*  Wellstructured formal
expository and narrative essays

*  Stories, scripts, poetry and
other imaginative writing

*  PMotes and polished scripts for
talks and presentations

* A range of cther narrative and
non-narrative texts. inchuding
arguments, and personal and
formal letters

English

AvCumbria
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The KL| assessment structure ensures these
skills feature in every unit, even if they are

not the main assessment focus.

To understand and use the key features of 2

narrative text structure

To build figurative languape and
description into a piece of writin
range of texts as a stimulus. Esps
seen in the dinosaur and dystopi

To understand how to format ar
letters for 3 range of purposes, o
accepted conventions and struct
aover the year in different contex

Tr vndnerdmmd mnd aien tln frmine

assessment focus.

writing and self-assessment.

The KL assessment structure ensures these skills
feature in every unit, even if they are not the main

Te build appropriate examples of language features
and ambitious vocabulary cheices into independent

main assessment focus.

independent creative writing.

The KL| assessment structure ensures these skills
feature in every unit, even if they are not the

To use a range of gothic conventions in

How it Meets the National Curriculum -Writing

Summarizing and organising material, and
supporting ideas and arguments with any
necessary factual detzil

Applying their growing knowledge of
vocabulary, grammar and text structure
to their writing and selecting the
appropriate form.

Drawing on knowledge of literary and
rhetorical devices from their reading and
listening to enhance the impact of their
writing

Considering how their writing reflects
the audiences and purposas for which it
was intended.

Armending the vocabulary, grammar and
structure of their writing to improve its
coherence and overzll effectiveness.

both from fiction and non-fiction.
Comprehension skills developed.

To structure a piece of writing using
appropriate paragraphing and using
discourse markers to further the argument.
Focus on vecabulary choice in each unit
when writing either creatively or to argue.

Each unit has a writing focus which will
include key skills and conventions of that
format being taught {e.g. newspaper report
writing) using exemplar from real life
situations, examining their comventions and
applying to their own writing.

Students will explain their written work
exploring their choices of vocab and
devices.

To atternpt to include ambitious vocabulary
and appropriate lanpuage features according
to text type.

Frayer model ‘do now' tasks aim to support
vocab development.

To paragraph ideas appropriately when
switching focus or topic

To salect effective vocabulary and lanpuage
features based on a consideration of the
text audience

Ta structura a tast chrnnnlnsicalbs

Each wnit has a writing focus which will include key
zkills and conventions of that format being taught
(2. newspaper report writing) using exemplar
from real life situations, examining their
conventions and applying to their ocwn writing.

Students will analyse and evaluate their written
work exploring their choices of vocab and devices
considering its suitzbility for the purpose.

To include ambitious vocabulary, showing
consideration of impact of word choice, and 2
range of language features according to text type.
Frayer model ‘do now' tasks aim to support vocab
development.

To paragraph ideas accurately and with control.

To salect effective vocabulary and lanpuage
features based on a consideration of the text
auvdience

miarkers and exploring alternative
viewpoints/perspactives

Each unit has a writing focus which will include
key =kills and conventions of that format being
taught {e.g. newspaper report writing) using
exemplar from real life situations, examining their
conventions and applying to their cwn writing,
trying at times to manipulate their lanpuage or
the form for added effect/amphasis.

Students will critically analyse and evaluate their
written work exploring their choices of vocab
and devices, considering the impact of their
choices.

To include ambitious vocabulary, considering the
impact of word choice — clear control of
vocabulary cheice. A controlled wse of language
features according to text type, purpose and
audience.

Frayer model ‘do now' tasks aim to support
vocab development.

To paragraph work acourately, considering
impact/effect.



WILLIAM

frowaro|  How it Meets the National Curriculum
- Grammar and Vocabulary

Programme of Study Year 7 Year 8 Year 9
Key examples Key examples Key examples
Grammar and Yocabulary
Pupils should be taught to
consolidate and build on their
knowledge of vocabulary through:
Extending and applying the prammatical | Analyse the presentation of the monster in - | How has Shakespeare presented the character of In *(war text)’, how does the writer present the
knowledge set out in English Appendix 2 | this extract. [uliat horrors of warl
to the key stage | and 2 programmes of
study to analyse more challenging texts. | Analyse how (text) presents a dystopian Explore the writer's use of gothic conventions
society. in the novel "The VWoman in Black”
Hevw does 2 writer create tension in the
extract!
Studying the effectiveness and impact of | How does Roald Dzhl structure his text to How does the Blackman use language and In the poem “Belfast Confetti’, how is the poem
the grammatical features of the texts engage the reader in the opening of The structure to present the conflict in the extract? structured to present the viclence of war?
they read. Landlady'!
Drawing on new vocabulary and Write a description from the perspective of | ¥Write a newspaper article on an issue relating to Write the opening of a gothic text, using
arammatical constructions from their one of the characters in the novel or play the text studied (gg race when studying OMAM or | vocabulary and careful construction to build
reading and listening, and using these studied, focusing on how that character may | N&C) using conventions and adapting tension.
conscicushy in their writing and speech speak and use language to present their lanpuagefveczbulary/grarnmar as necessary for
to achieve particular effects. thoughts and feelings. effect.
Knowing and understanding the Moughts and crosses. Of Mice and Men. A View from the bridge — regional dialect and
differences betwesn spoken and written socil views
lanpuage, including the differences Langzuge chagze unit explores dialect and
associzted with formal and informal accent.
registers, and between Standard English
and other varieties of English.
Using Standard English confidently in Inherent in all units Inherent in all units Inherent in all units

their own writing and zpeach _ discussing
reading, writing and spoken language
with precise and confident use of

Eng I |Sh | linguistic and literary terminalogy.
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How it Meets the National Curriculum
- Speaking and Listening

Programme of Study Year 7 Year 8 Year ?
Spoken English
Pupils should be tought to speak
confidently and effectively,
including through:

. . i Embedded as part of English teaching. TFL Embedded as part of English teaching. TFL Embedded as part of English teaching. TFL
i:ng 2?:;:::' E:Edllis:f:rmmg;jm na opportunities in each SOVY, along with opportunities in each SOW, along with verbal opportunities in each SOV, along with verbal
inclﬁ?:ling classroom discussion b verbal feedback methods as part of lessons. | feedback methods as part of lessons. feedback methods as part of lessons.

Giving short speeches and presentations, h e th ; ch on who i bl for th ntation toic of
ing their own ideas and keeping Prepare a speech arguing that a wbopian Prasent a speech on who is most to blame for the | Prepare a prese on a topic of your
mzssmﬁm society is impossible: people will abways ruin | deaths in OMAMMNEC. choice — giving clear opinion and level of
P it persuasicn/arpument.
E;_Tﬁ:;;ﬁ;i‘:;::ls d:::_ﬁi:: Structured discussion on the use of the Diebate based presentation on Romeo and |uliet. Explore how (character) deserves our
' R conventions of dystopian literature. symipathy is [novell: eg — how does the woman

and/or building on what has been said. in black deserve our athy.

Improvising, rehearsing and performing
play scripts and poetry in order to
generate language and discuss language

g use and meaning, using role, intonation,
EnghSh tone, volume. mood, silence, stillness
and action to add impact.

A Midsummer Might's Diream Romeao and |uliet Play choice (& View from the Bridge)
Reading Romanticism poetry aloud. Reading conflict postry
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Lesson Expectations

SCHOOL

Reflect

Retrieval Input Apply

Lessons in English are varied but generally always
include Retrieve, Input, Apply and Reflect. These may be
in any order and may not start with retrieve.Very
occasionally lessons may not follow this structure i.e. an

end of unit test. Examples of Reflection
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Examples of retrieval

Question and answer

Examples of

Teacher questions to
ascertain progress and

*  Quick low risk quiz/ test Applicatio.n . inform further
*  Summary of previous * Devel.oplng/completlng improvements
learning Examples of Input tasks |nde|?endent.ly and e Written tasks

* Teacher explanation or teacher driven.This may | | « Evaluations

imparting of new
information

Video — often to
support context or new
ideas

Exploring
resources/documents
Analysis of exemplar
work

Individual modelling

be theory notes, exam
revision, questions,
annotation of extracts,
worksheets,
comprehension
questions, writing tasks
using specific skills
focus etc.

Reflection sheets
including Exam
Wrappers

Links to KLI and success
criteria — what did you
achieve!?

Self/peer assessment
and response to this.
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How We Maintain High Standards of Presentation

All books have the sticker below on
their front cover to remind the students

about presenting work clearly. W'“""" PRESENTATION MATTERS

v WRITTEN WORK must be in black or blue pen only

Sheets are either glued in to books ¥/ HANDWRITING should be of the highest order

during the lesson or stored using a hole ¥/ DATES & TITLES must be clear and underlined with a ruler
v' DRAWINGS, DIAGRAMS & TABLES in pencil only

punch/treasury tag system. U Wonsheers e -
v PUPIL RESPONSE in ammw

Where work is presented in an ¥ NO GRAFFITI (clear books and folders)

unacceptable manner, students are
required to re-do during a catch up
session.
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How We Assess in English

In English, we assess and feedback to students in a number of ways.

In KS3 we use the KLI system (Key Learning Indicators).These are 9 core skills that we expect all students
to hone during their time at WHS. Each lesson will focus on one or more of the core skills, which will be
introduce at the start of the lesson through the lesson objective.

Each unit at KS3 has a summative assessment at the end of the topic.This will test the core KLI skills from
that unit and will be sat in classrooms in exam conditions. Following these tests, students will be given
feedback via a KLI feedback sheet and they will be expected to use this feedback to develop one of the
skills from the assessment.A mid-point assessment (AlMs task) will occur part way through a unit to test
and develop the key skills leading up to the final task.

Students are also tested on their reading and spelling ages throughout the year: we use a program called
‘Literacy Assessment Online’ in which to get accurate and up to date information on student progress.

For KS4 students will undertake a formal assessment at the end of each unit. This will be an exam-style
question. This assessment will be sat in exam conditions, with feedback coming in the form of a GCSE level
mark and corresponding grade.



Adaptive Teaching Strategies

~_— Seating plans

As part of adapted teaching, members of staff L4 04 P

use Edulink to record specific and tailored T&L

strategies for individual students. e e ee 8o
, , , d 4 A4

This keep adaptive strategies at the forefront 2 2

of teaching and learning, allowing teachers to 3 3

Examples of adaptive

constantly reflect on, and refine, the techniques ; )
teaching strategies

they use to maximise learning.

Along with Live Marking, adaptive teaching
strategies allow teachers to adapt their

practice to the needs of all students, including
those with SEND.

L]
YWUIND WO ICIVIUI ‘
, to model question
decoding. Build .
" confidence through
regular visits and \
| opportunities for
[ ]
' I
! .
u

The adaptive teaching strategies help - - -
colleagues to reflect on the needs of every

student and find ways to give them tailored

support. . - .o

\JIdUUdIIy ounu

confidence through

whiteboard tasks
- - leading to success

in cold calling I

‘ reannnse Ruild
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KEY LEARNING
INDICATORS
(KS3)

READING SPOKEN LANGUAGE WRITING



READING SKILLS S

KLI1 - Interpretation

and Evaluation
* |a - Identify explicit and
implicit information in a text.
* |b -Texts can be summarised
and key points identified.
* |c - Evidence from a text is
used to support points made.




__ | KLI2 - Understanding &
gi‘@;@ 77 |analysis of writer's craft

N @%‘iryf@a * 2a-The effect of structural

SR 72 | methods is explained.

|[* 2b -The effect of words and

| language methods is explained.

s * 2c - Comparison of methods in

two texts is made.




KLI3 - Understanding of
social and historical
context

B8 | 32 - The context of production

linked to key aspects of a text.

* 3b - Links are made between ideas/
messages in a text and the context.
* 3c - Compare how similar ideas
are presented in different texts




£ | THE AUTHOR'S
? VOICE

KL4 - Crafting of
language for effect

4a - A clear viewpoint or 'voice’
is established in written work.

4b - Writing shows understanding
of purpose, text type and
audience.

4c - Writing contains a variety of
language methods for effect.




KLI5S - Textual cohion
and effective use of
sentence structures

* 5a -Work is well constructed and
paragraphed.

* 5b - Writing contains a range of
sentence types and structures.

* 5c -Writing contains a variety of

punctuation.




) /4 il A
i 2 e T M

KLI6 - Spelling and
Vocabulary

* 6a - Yocabulary selection is
appropriate for the task set.

* 6b - Spelling of familiar words is
accurate.

* 6¢ - Some spelling of unfamiliar,
ambitious vocabulary is accurate.




\ SPOKEN LANGUAGE 5&»(%

% SKILLS
KLI7 - Think and organise

talk

D.'-.- * 7a - Opinions are expressed clearly

T | N ’ with an organised line of argument
* /b - Spoken language is structured,

ﬁ 3 i 3 : summarising and building on what
il B

has been said
ﬂ .l .. /|* 7c-Questioning of others is

confident with analytical comments




 SPOKEN LANGUAGE 4.8
Y SKILLS

KLI8 - Listening and group
skills

* 8a - Group discussion shows increasing
awareness of the contribution of others

* 8b - Group collaboration includes
appropriate responses to the comments
of others

* 8c - Contribution to discussion develops
the comments of other group members




\ SPOKEN LANGUAGE S

SKILLS KLI9 - Appropriate verbal

linguistic choices to suit
audiences &
performance/delivery

* 9a - Speaking shows awareness of pitch,
tone and gesture to suit different genre

* 9b - Spoken language shows use of varied
language methods

* 9c - Standard English is used confidently in
a range of formal and informal contexts.
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What Feedback Looks Like in English

In English we feedback in a variety of ways.

Every lesson, there will be some form of verbal feedback to students.This will be in the form of a response to their
answer to a set question, as we are moving around the room during work time, or as part of whole class feedback
after an assessment or piece of work.

We also often use self and peer feedback, using some very clear and specific success criteria. This way we can ensure
students understand what they did well and where they could improve further.

Students will have TWO English books. One will be their general class work book.There will not be any written
feedback in this book, rather feedback given verbally during the lessons as part of our ‘Live Feedback’ process, as well
as self/peer assessment in some lessons. During live feedback we will also guide on literacy errors when seen.

Their second English book will be an assessment book. Here you will find the two assessment tasks from each unit
(minimum of 8 over the course of the year).These assessments will have dialogic/comment marking, with specific areas
to improve, the marking grid for KS3 and literacy marking. The students will be expected to do improvement work in
these books. This book will not leave the classroom and will follow the student throughout their time in KS3 and
year |0.
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) Summative assessment is seen at the end of a topic and uses the assessment grid to show where the skills have been
English hit (KS3).At GCSE, students complete exam-style questions which are marked using the exam board specific mark
scheme and banding.
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Reading in English

We try to encourage reading for pleasure in a number of ways:
* Regular library lessons

* Visits to the book fairs

* Participation in the BookBuzz scheme in year 7

* Reading challenges

* Books and biscuits book club

* Reading project homework

* Frequent reading and discussion of texts in class.

In addition to trying to encourage reading for pleasure, we aim to develop
reading skills.

Our KLI has 3 specific reading focussed skills, which are embedded throughout
every scheme of work and feature in most lessons.
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Homework / Stretch / Independent Study

At KS3 the homework for English will be one item set weekly.We use Educake — an online homework
management system — for all homework.The work will not relate directly to the specific topic of study, but
will, instead, focus on develop core skills required for success in English.

In Year 7 homework will be set around developing vocabulary, spelling, punctuation use and other grammatical
elements.

Year 8 homework will be developing reading fiction skills, looking at comprehension, summary, language
analysis, as well as some SPaG focus.

Year 9 homework will be developing non-reading fiction skills, looking at comprehension, summary, language
analysis, as well as some SPaG focus.

KS3 will also engage in English department competitions for entry into the Emagazine

KS4 —Year 10 will also use Educake, but with a GCSE focus.This is focusing on all the key skills for their GCSE
course (fiction, non-fiction and general SPaG skills)

Year || will focus on Literature revision and language skills on Educake.They are also given a revision booklet
at the start of the year which they should use to support literature revision from early on in year | I.

KS5 — one homework a week per teacher as needed in the SOW.This could be research, essay or other task
based.

All homework will be set on Edulink.
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How we develop character beyond the walls of the classroom

In English we have a wide enrichment scheme, which we aim to enable every student to access an aspect
of English beyond the curriculum and give a wider cultural experience.

* Sixth form London residential

* Dove cottage visit

* Dove Cottage Educational Outreach day

* Tales from the Crypt

* Dickens day (in 2024)

* Literacy leaders

* Reading interventions

* World Book Day

* Open Spaces

 Spell Binding — a reading competitions run by the library
* Theatre tips (In 2022 we went to see The Borrowers and An Inspector Calls)
* Young Parliamentarians

* E-mag
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We also endeavour to select text choices (both full texts and through the extracts and poetry we study)
to allow voices to be heard and explored
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