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The History curriculum has been designed to foster a climate in which students are 
inspired to enjoy and engage with the subject and appreciate the relevance it has in the 
modern world. Students will develop a curiosity and passion for the study of History 
which extends beyond the classroom and as such, they will ask questions about the past 
and develop an understanding of how the changes that have taken place in society have 
impacted upon their lives and the lives of others. As a department we believe that the 
transferable skills gained in History are essential for life in the 21st century and we adopt 
a consistent approach to curriculum, ensuring all students develop the range of skills 
needed to become confident learners. We teach empathy and tolerance, marking 
important anniversaries and turning points, both nationally and internationally, ensuring 
our students are fully immersed in a range of historical experiences through their taught 
lesson and extra-curricular opportunities. We believe that students deserve a broad and 
ambitious History curriculum, rich in skills and knowledge, which immerses students in a 
range of cultures and engenders an enquiring and critical outlook on the world. 
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V Collaborative curriculum planning lies at the heart of what we do in the department. Schemes of work embed substantive 
and disciplinary knowledge through careful selection of curriculum content, key learning indicators, learning objective and 
outcomes and suggested learning activities which are reviewed at the end of each unit.

V The curriculum is sequenced to ensure students learn within a coherent chronological framework. The substantive 
knowledge taught in KS3 enable students to gain a sense of period and through the study of local, national, and 
international History. Students can make links across time periods, alongside developing their disciplinary knowledge of 
second order concepts.  

V Disciplinary knowledge is taught using Key Learning Indicators (KLIs) and Assessment Objectives (AOs) which are mapped to 
ensure that there is equal coverage across 7-13 with opportunities to embed and develop across the key stage.

V {ǘǳŘŜƴǘǎ Ŏŀƴ ƳŀƪŜ ǊŜƭŜǾŀƴǘ ƭƛƴƪǎ ōŜǘǿŜŜƴ ƘƛǎǘƻǊƛŎŀƭ ŜǇƛǎƻŘŜǎ ǘƘǊƻǳƎƘ ǊŜǘǊƛŜǾŀƭ ǘŀǎƪǎ ŀƴŘ ΨōƛƎ ǇƛŎǘǳǊŜΩ ǿƻǊƪ ŀƴŘ ǘƘŜǊŜ ƛǎ 
clear progression between key stages 3, 4 and 5 in terms of substantive and disciplinary knowledge. 

V Key vocabulary is shared each lesson and embedded through a range of teaching approaches and reciprocal reading is used 
to improve students reading comprehension. 

V Key literature linked to specific topics is shared with students in lessons or through homework tasks to support reading and 
ǎǘǳŘŜƴǘǎΩ ǿƛŘŜǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ƪŜȅ ǘƻǇƛŎǎκƘƛǎǘƻǊƛŎŀƭ ƛǎǎǳŜǎΦ {ǘǳŘŜƴǘǎ ƘŀǾŜ ŀŎŎŜǎǎ ǘƻ ƘƛǎǘƻǊƛŎŀƭ ǊŜŀŘƛƴƎ Ŏƭǳō ŀƴŘ ƘƛǎǘƻǊƛŎŀƭ 
ŘŜōŀǘŜ ŦŜŀǘǳǊŜǎ ƛƴ ƭŜǎǎƻƴǎ ǘƻ ǎǳǇǇƻǊǘ ƛƳǇǊƻǾƛƴƎ ǎǘǳŘŜƴǘǎΩ ƻǊŀŎȅ ǎƪƛƭƭǎΦ

V Assessment opportunities are provided through both formative and summative assessments, identified in schemes of work, 
and mapped across the key stage. Feedback is provided in a variety of ways to support student progress and is consistent 
across teaching groups. 

V Teachers adapt their planning to meet the needs of the students, making use of learner profiles and other relevant 
information. 

V Homework is used to consolidate classroom-based learning and to extend students substantive knowledge in a variety of 
ways. It is adapted to meet the needs and ability of the students and provides them with the opportunity to develop their 
contextual knowledge.
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V A local study enables students to make tangible links between historical events and developments. Students 
visit Brampton and embark upon a walking tour to stir interest and help gain an understanding of the history 
surrounding them. Use of local historical sites, virtual tours, images, and clips allow students to develop an 
ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ /ǳƳōǊƛŀΩǎ ƘƛǎǘƻǊȅ ŀƴŘ ƳŀƪŜ ǊŜƭŜǾŀƴǘ ƘƛǎǘƻǊƛŎŀƭ ƭƛƴƪǎΦ ¢ƘŜ ƭƻŎŀƭ ŎƻƴƴŜŎǘƛƻƴǎ ǘƻ /ǳƳōǊƛŀ ŀǊŜ 
also covered across all subsequent units of study and make links between historical sites of interest across the 
CET. 

V A study of Roman Britain allows students to unpick the traditional idea that the Romans were a strong, 
innovative, and revolutionary group of people with had a glorious past, through studying aspects of life in the 
wƻƳŀƴ 9ƳǇƛǊŜ ǘƘŀǘ ŎƻƴŦƭƛŎǘ ǿƛǘƘ ǘƘƛǎ ƛŘŜŀƭΦ ¢ƘŜ ǘƻǇƛŎ ŘŜǾŜƭƻǇǎ ǎǘǳŘŜƴǘΩǎ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǿƘŀǘ ŀƴ ŜƳǇƛǊŜ ƛǎ 
and why it was so important to the Romans.  

V A study of Anglo Saxon England provides students with the opportunity to focus on what life was like in Britain 
prior to the Norman invasion, moving onto the idea of power and challenges to leadership. Cause and 
consequence and change and continuity across the period are focused upon when looking at the short-term 
impact of the invasion on Britain. 

V A study of Medieval England develops student understanding of the longer-term impact of the Norman 
invasion, focusing on life for people across different social groups. The unit builds more challenge in the form 
of introducing students to the challenges faced by the Church and Crown and the impact of religious ideas on 
non- Christian states. This links directly to Year 8 in terms of the English Civil War and the struggles faced by 
the Crown. Students explore key concepts such as Parliament and peasantry in their understanding of the 
tŜŀǎŀƴǘΩǎ wŜǾƻƭǘΣ ƭƻƻƪƛƴƎ ŀǘ ǘƘŜ ŎŀǳǎŜǎ ŀƴŘ ŎƻƴǎŜǉǳŜƴŎŜǎ ƻŦ ǎƻŎƛŀƭ ŘƛǎƻǊŘŜǊ ŀǘ ƭƻŎŀƭ ŀƴŘ ƴŀǘƛƻƴŀƭ ƭŜǾŜƭǎΦ 
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V A study of the Tudors allows students to focus on two core British Values: the rule of law and mutual respect for and 
tolerance of those with different faiths and beliefs and for those without faith. Here, cross-curricular links with RE 
and PD will be explored as students gain a deep-seated understanding of the impact of these changes on society 
during the 16th and 17th centuries and how they transfer to current issues.

V In their study of the Stuarts, students begin to look at the role of democracy in society, alongside the rule of law and 
individual liberty, and develop an understanding of the impact of their erosion on different societies and localities.

V Through a study of the English Civil War, students will explore the benefit of democracy and the effects a failure of 
the system can have on societies.

V Exploring expansion, trade and industry allows students to understand what life was like for societies in Britain, 
including the challenges they overcame and how they overcame them. The development and improvement of the 
rights, living and working conditions of ordinary people will be studied, enabling students to explore their local areas 
and the impact that industrialisation and mechanisation has had on their own lives or the lives of their relatives.

V The Age of Empire develops students to develop knowledge about the British Empire and the impact that British 
exploration and colonialization had on different societies in relation to British values and civil rights. In studying 
different case studies, they will gain knowledge of diverse cultures and the long- and short-term impact that the 
British had on different parts of the world over an extended period. This will enable students to ask questions about 
the legacy of the British empire and reach their own judgements about how we remember it in the 21st century.

V When students are taught lessons on the Black Peoples of the Americas and the evolution of Civil Rights Movement, 
it gives students not only a framework for understanding American History, but also builds critical and civic literacy 
and makes connections between historical and present-day struggles against racism, segregation, and discrimination 
across the world.
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V The main aim of the History curriculum in Year 9 is to explore international conflict and allow 
students to deepen their understanding of the modern world and enhance their interest and 
enjoyment of the subject. 

V Through a study of the events and impact of both the First and Second World War, students will a 
focus on a complex historical situation. They will gain a coherent understanding of how and why 
conflict occurred and why it proved difficult to resolve. As part of their study, students consider the 
role of key individuals and groups and how they were affected by war. 

V Student will learn about the links between the Second World War and their local area and once 
again, this will enable them to see the importance and relevance of the conflict. Through the study, 
they will make local connections and explore family ties to the conflict alongside considering the 
affect it had on societies on a local and national scale. It is important for students to understand that 
in trying to prevent this type of conflict form ever happening again, the decisions made in the 
months and years following helped create the conditions, which once again led to war. 

V From here, students will explore the impact the Holocaust in depth, focusing on human rights and 
the impact on societies when these come under attack. It is also important for students to explore 
modern genocides, to see how although history enables us to learn from the mistakes of the past, it 
does not stop them from being repeated. 

V In the final term, we provide students with the opportunity to explore significant moments in 
history, which taps into contextual knowledge they have but wish to develop further.
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Germany, 1890-1945 Conflict and Tension, 1945-1972

Part one: Germany and the growth of democracy
Å Kaiser Wilhelm and the difficulties of ruling Germany: the growth of parliamentary 

government; the influence of Prussian militarism; industrialisation; social reform and
the growth of socialism; the domestic importance of the Navy Laws.

Å Impact of the First World War: war weariness, economic problems; defeat; the end of 
the monarchy; post-war problems including reparations, the occupation of the Ruhr 
and hyperinflation.

Å Weimar democracy: political change and unrest, 1919ς1923, including Spartacists, 
Kapp Putsch and the Munich Putsch; the extent of recovery during the Stresemann era 
(1924ς1929): economic developments including the new currency, Dawes Plan and 
the Young Plan; the impact of international agreements on recovery; Weimar culture.

Part two: Germany and the Depression
Å The impact of the Depression: growth in support for the Nazis and other extremist 

parties (1928ςмфонύΣ ƛƴŎƭǳŘƛƴƎ ǘƘŜ ǊƻƭŜ ƻŦ ǘƘŜ {!Τ IƛǘƭŜǊΩǎ ŀǇǇŜŀƭΦ
Å The failure of Weimar democracy: election results; the role of Papen and Hindenburg 
ŀƴŘ IƛǘƭŜǊΩǎ ŀǇǇƻƛƴǘƳŜƴǘ ŀǎ /ƘŀƴŎŜƭƭƻǊΦ

Å¢ƘŜ ŜǎǘŀōƭƛǎƘƳŜƴǘ ƻŦ IƛǘƭŜǊΩǎ ŘƛŎǘŀǘƻǊǎƘƛǇΥ ǘƘŜ wŜƛŎƘǎǘŀƎ CƛǊŜΤ ǘƘŜ 9ƴŀōƭƛƴƎ !ŎǘΤ 
elimination of political opposition; trade unions; Rohm and the Night of the Long 
Knives; Hitler becomes Führer.

Part three: The experiences of Germans under the Nazis
Å Economic changes: benefits and drawbacks; employment; public works programmes; 

rearmament, self-sufficiency; the impact of war on the economy and the German 
people, including bombing, rationing, labour shortages, refugees.

Å Social policy and practice: reasons for policies, practices and their impact on women, 
young people and youth groups; education; control of churches and religion; Aryan 
ideas, racial policy and persecution; the Final Solution.

Å Control: Goebbels, the use of propaganda and censorship; Nazi culture; repression and 
the police state and the roles of Himmler, the SS and Gestapo; opposition and 
resistance, including White Rose group, Swing Youth, Edelweiss Pirates and July 1944 
bomb plot.

Part one: The origins of the Cold War
Å The end of the Second World War: Yalta and Potsdam Conferences; the division of 

Germany; contrasting attitudes and ideologies of the USA and the USSR, including the 
aims of Stalin, Churchill, Roosevelt, Attlee and Truman; effect of the dropping of the 
atom bomb on post-war superpower relations.

Å The Iron Curtain and the evolution of East-West rivalry: Soviet expansion in East 
9ǳǊƻǇŜΤ ¦{ ǇƻƭƛŎƛŜǎΤ ǘƘŜ ¢ǊǳƳŀƴ 5ƻŎǘǊƛƴŜ ŀƴŘ aŀǊǎƘŀƭƭ tƭŀƴΣ ǘƘŜƛǊ ǇǳǊǇƻǎŜ ŀƴŘ {ǘŀƭƛƴΩǎ 
reaction; Cominform; Comecon; Yugoslavia; the Berlin Blockade and Airlift.

Part two: The development of the Cold War
Å The significance of events in Asia for superpower relations: USSR's support for Mao 

Tse-tung and Communist revolution in China, and the military campaigns waged by 
North Korea against the UN and by the Vietcong against France and the USA.

Å Military rivalries: the arms race; membership and purposes of NATO and the Warsaw 
Pact; the space race, including Sputnik, ICBMs, Polaris, Gagarin, Apollo.

Å¢ƘŜ Ψ¢ƘŀǿΩΥ IǳƴƎŀǊȅΣ ǘƘŜ ǇǊƻǘŜǎǘ ƳƻǾŜƳŜƴǘ ŀƴŘ ǘƘŜ ǊŜŦƻǊƳǎ ƻŦ bŀƎȅΤ {ƻǾƛŜǘ ŦŜŀǊǎΣ 
how they reacted and the effects on the Cold War; the U2 Crisis and its effects on the 
Paris Peace Summit and the peace process.

Part three: Transformation of the Cold War
Å.ŜǊƭƛƴ ²ŀƭƭΥ ǊŜŀǎƻƴǎ ŦƻǊ ƛǘǎ ŎƻƴǎǘǊǳŎǘƛƻƴ ŀƴŘ YŜƴƴŜŘȅΩǎ ǊŜǎǇƻƴǎŜΦ
Å¢Ŝƴǎƛƻƴǎ ƻǾŜǊ /ǳōŀΥ /ŀǎǘǊƻΩǎ ǊŜǾƻƭǳǘƛƻƴΣ ǘƘŜ .ŀȅ ƻŦ tƛƎǎ ŀƴŘ ǘƘŜ ƳƛǎǎƛƭŜ ŎǊƛǎƛǎΥ ǘƘŜ ǊƻƭŜǎ 

of Castro, Khrushchev, Kennedy; fears of the USA and reaction to missiles on Cuba; 
dangers and results of crisis.

Å Czechoslovakia: DubeckŀƴŘ ǘƘŜ tǊŀƎǳŜ {ǇǊƛƴƎ ƳƻǾŜƳŜƴǘΤ ¦{{wΩǎ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ 
reforms; the effects the Prague Spring had on East-West relations, including the 
Warsaw Pact; the Brezhnev Doctrine.

Å Easing of tension: sources of tension, including the Soviets' record on human rights; 
the reasons for Détente and for SALT 1; the part played by key individuals Brezhnev 
and Nixon.
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Health and the People, c.1000-present day Elizabethan England, 1568-1603

Part one: Medicine stands still
Å Medieval medicine: approaches including natural, supernatural, ideas of Hippocratic and Galenic 

methods and treatments; the medieval doctor; training, beliefs about cause of illness.
Å Medical progress: the contribution of Christianity to medical progress and treatment; hospitals; the 

nature and importance of Islamic medicine and surgery; surgery in medieval times, ideas and 
techniques.

Å Public health in the Middle Ages: towns and monasteries; the Black Death in Britain, beliefs about its 
causes, treatment and prevention.

Part two: The beginnings of change
Å The impact of the Renaissance on Britain: challenge to medical authority in anatomy, physiology and 

surgery; the work of Vesalius, Paré, William Harvey; opposition to change.
Å Dealing with disease: traditional and new methods of treatments; quackery; methods of treating 

disease; plague; the growth of hospitals; changes to the training and status of surgeons and physicians; 
the work of John Hunter.

Å Prevention of disease: inoculation; Edward Jenner, vaccination and opposition to change.
Part three: A revolution in medicine
Å The development of Germ Theory and its impact on the treatment of disease in Britain: the importance 

of Pasteur, Robert Koch and microbe hunting; Pasteur and vaccination; Paul Ehrlich and magic bullets; 
everyday medical treatments and remedies.

Å A revolution in surgery: anaesthetics, including Simpson and chloroform; antiseptics, including Lister and 
carbolic acid; surgical procedures; aseptic surgery.

Å Improvements in public health: public health problems in industrial Britain; cholera epidemics; the role 
of public health reformers; local and national government involvement in public health improvement, 
including the 1848 and 1875 Public Health Acts.

Part four: Modern medicine
Å Modern treatment of disease: the development of the pharmaceutical industry; penicillin, its discovery 

by Fleming, its development; new diseases and treatments, antibiotic resistance; alternative 
treatments.

Å The impact of war and technology on surgery: plastic surgery; blood transfusions; X-rays; transplant 
surgery; modern surgical methods, including lasers, radiation therapy and keyhole surgery.

Å Modern public health: the importance of Booth, Rowntree, and the Boer War; the Liberal social 
reforms; the impact of two world wars on public health, poverty and housing; the Beveridge Report and 
the Welfare State; creation and development of the National Health Service; costs, choices and the 
issues of healthcare in the 21st century.

Part one: Elizabeth's court and Parliament
Å Elizabeth I and her court: background and character of Elizabeth I; court life, 

including patronage; key ministers.
Å The difficulties of a female ruler: relations with Parliament; the problem of marriage 
ŀƴŘ ǘƘŜ ǎǳŎŎŜǎǎƛƻƴΤ ǘƘŜ ǎǘǊŜƴƎǘƘ ƻŦ 9ƭƛȊŀōŜǘƘΩǎ ŀǳǘƘƻǊƛǘȅ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ƘŜǊ ǊŜƛƎƴΣ 
ƛƴŎƭǳŘƛƴƎ 9ǎǎŜȄΩǎ ǊŜōŜƭƭƛƻƴ ƛƴ мслмΦ

Part two: Life in Elizabethan times
Å ! ΨDƻƭŘŜƴ !ƎŜΩΥ ƭƛǾƛƴƎ ǎǘŀƴŘŀǊŘǎ ŀƴŘ ŦŀǎƘƛƻƴǎΤ ƎǊƻǿƛƴƎ ǇǊƻǎǇŜǊƛǘȅ ŀƴŘ ǘƘŜ ǊƛǎŜ ƻŦ ǘƘŜ 

gentry; the Elizabethan theatre and its achievements; attitudes to the theatre.
Å The poor: reasons for the increase in poverty; attitudes and responses to poverty; 

the reasons for government action and the seriousness of the problem.
Å English sailors: Hawkins and Drake; circumnavigation 1577ς1580, voyages and 

trade; the role of Raleigh.

Part three: Troubles at home and abroad
Å Religious matters: the question of religion, English Catholicism and Protestantism; 

the Northern Rebellion; Elizabeth's excommunication; the missionaries; Catholic 
plots and the threat to the Elizabethan settlement; the nature and ideas of the 
Puritans and Puritanism; Elizabeth and her government's responses and policies 
towards religious matters.

Å aŀǊȅ vǳŜŜƴ ƻŦ {ŎƻǘǎΥ ōŀŎƪƎǊƻǳƴŘΤ 9ƭƛȊŀōŜǘƘ ŀƴŘ tŀǊƭƛŀƳŜƴǘΩǎ ǘǊŜŀǘƳŜƴǘ ƻŦ aŀǊȅΤ 
the challenge posed by Mary; plots; execution and its impact.

Å Conflict with Spain: reasons; events; naval warfare, including tactics and 
technology; the defeat of the Spanish Armada.

Part four: The historic environment of Elizabethan England
Å The historic environment is 10% of the overall course.
Å Students will be examined on a specific site in depth. This site will be as specified 

and will be changed annually. 
Å The site will relate to the content of the rest of this depth study. It is intended that 
ǎǘǳŘȅ ƻŦ ŘƛŦŦŜǊŜƴǘ ƘƛǎǘƻǊƛŎ ŜƴǾƛǊƻƴƳŜƴǘǎ ǿƛƭƭ ŜƴǊƛŎƘ ǎǘǳŘŜƴǘǎΩ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ 
Elizabethan England.
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PART 1: Consolidation of the Tudor Dynasty: England, 1485ς

1547 .

PART 2: England: Turmoil and Triumph, 1547ς1603. 

This option allows students to study in breadth issues of 

change, continuity, cause and consequence in this period 

through the following key questions:

¶ How effectively did the Tudors restore and develop the 

powers of the monarchy?

¶ In what ways and how effectively was England governed 

during this period?

¶ How did relations with foreign powers change and how 

was the succession secured?

¶ How did English society and economy change and with 

what effects?

¶ How far did intellectual and religious ideas change and 

develop and with what effects?

¶ How important was the role of key individuals and 

groups and how were they affected by developments?
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Part One: Consolidation of the Tudor Dynasty: England, 1485ς1547

Henry VII, 1485ς1509

ÅIŜƴǊȅ ¢ǳŘƻǊΩǎ ŎƻƴǎƻƭƛŘŀǘƛƻƴ ƻŦ ǇƻǿŜǊΥ ŎƘŀǊŀŎǘŜǊ ŀƴŘ ŀƛƳǎΤ ŜǎǘŀōƭƛǎƘƛƴƎ ǘƘŜ ¢ǳŘƻǊ Řȅƴŀǎǘȅ
Å Government: councils, parliament, justice, royal finance, domestic policies
Å Relationships with Scotland and other foreign powers; securing the succession; marriage alliances
Å Society: churchmen, nobles and commoners; regional division; social discontent and rebellions
Å Economic development: trade, exploration, prosperity and depression
Å Religion; humanism; arts and learning

Henry VIII, 1509ς1547

ÅIŜƴǊȅ ±LLLΥ ŎƘŀǊŀŎǘŜǊ ŀƴŘ ŀƛƳǎΤ ŀŘŘǊŜǎǎƛƴƎ IŜƴǊȅ ±LLΩǎ ƭŜƎŀŎȅ
Å Government: Crown and Parliament, ministers, domestic policies including the establishment of Royal 

Supremacy
Å Relationships with Scotland and other foreign powers; securing the succession
Å Society: elites and commoners; regional issues and the social impact of religious upheaval; rebellion
Å Economic development: trade, exploration, prosperity and depression
Å Religion: renaissance ideas; reform of the Church; continuity and change by 1547
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Part Two: England: Turmoil and Triumph, 1547ς1603

Instability and consolidation: 'the Mid-Tudor Crisis', 1547ς1563
Å Edward VI, Somerset and Northumberland; royal authority; problems of succession; relations with foreign powers
Å The social impact of religious and economic changes under Edward VI; rebellion; intellectual developments; 

humanist and religious thought
Å Mary I and her ministers; royal authority; problems of succession; relations with foreign powers
Å The social impact of religious and economic changes under Mary I; rebellion; intellectual developments; 

humanist and religious thought
Å Elizabeth I: character and aims; consolidation of power, including the Act of Settlement and relations with foreign 

powers
Å The impact of economic, social and religious developments in the early years of Elizabeth's rule.

The triumph of Elizabeth, 1563ς1603
Å Elizabethan government: court, ministers and parliament; factional rivalries
Å Foreign affairs: issues of succession; Mary, Queen of Scots; relations with Spain
Å Society: continuity and change; problems in the regions; social discontent and rebellions
Å Economic development: trade, exploration and colonisation; prosperity and depression
Å wŜƎƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘǎΤ ŎƘŀƴƎŜ ŀƴŘ ŎƻƴǘƛƴǳƛǘȅΤ ǘƘŜ 9ƴƎƭƛǎƘ ǊŜƴŀƛǎǎŀƴŎŜ ŀƴŘ ΨǘƘŜ DƻƭŘŜƴ !ƎŜΩ ƻŦ ŀǊǘΣ ƭƛǘŜǊŀǘǳǊŜ 

and music
Å The last years of Elizabeth: the state of England politically, economically, religiously and socially by 1603
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PART 1: Prosperity, Inequality and Superpower status, 1945ς1963 

PART 2: Challenges to the American Dream, 1963ς1980

This option provides for a study of the challenges faced by the USA at 

home and abroad as it emerged from the Second World War as a 

Superpower. For many Americans, post-war prosperity realised the 

Ψ!ƳŜǊƛŎŀƴ 5ǊŜŀƳΣΩ ōǳǘ ƴƻǘ ŀƭƭ ǎƘŀǊŜŘ ǘƘŜ ǇǊƻǎǇŜǊƛǘȅ ŀƴŘ ǎƛƎƴƛŦƛŎŀƴǘ 

problems at home and abroad challenged the extent to which the 

Ψ!ƳŜǊƛŎŀƴ 5ǊŜŀƳΩ ǿŀǎ ŀ ǊŜŀƭƛǘȅΦ Lǘ ŜȄǇƭƻǊŜǎ ŎƻƴŎŜǇǘǎ ŀƴŘ ƛŘŜŀǎ ǎǳŎƘ ŀǎ 

American identity at home and abroad, anti-communism, social 

ŜǉǳŀƭƛǘȅΣ ŜǘƘƴƛŎ ƛŘŜƴǘƛǘƛŜǎ ŀƴŘ ŦŜŘŜǊŀƭ ǾŜǊǎǳǎ ǎǘŀǘŜǎΩ ǊƛƎƘǘǎΦ Lǘ ŀƭǎƻ 

encourages students to reflect on the nature of democracy in a 

pluralist society, political protest and the power of the media.

Component 3: Historical Investigation ς non-exam assessment (NEA) 

A personal study, which takes the form of a question, placed within the 
context of approximately 100 years. This will be written and researched 
independently and is 3000 and 4500 words long. It must interrogate 
three primary sources and at least two differing interpretations. The 
topic area is the collapse of British rule in India. (40 marks)
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Part One: Prosperity, Inequality and Superpower status, 1945ς1963

Truman and Post-war America, 1945ς1952
Å The United States in 1945 and the legacies of the world war: the powers of the presidency; the main political parties; post-war prosperity; regional, 

ethnic and social divisions
Å ¢ƘŜ ¦{! ŀǎ ŀ {ǳǇŜǊǇƻǿŜǊΥ ¢ǊǳƳŀƴΩǎ ŎƘŀǊŀŎǘŜǊ ŀƴŘ ǇƻƭƛŎƛŜǎΤ Ǉƻǎǘ-ǿŀǊ ǇŜŀŎŜ ƳŀƪƛƴƎΤ ǘƘŜ /ƻƭŘ ²ŀǊ ŀƴŘ ΨŎƻƴǘŀƛƴƳŜƴǘΩ ƛƴ 9ǳǊƻǇŜ ŀƴŘ !ǎia; the 

response to the rise of Communism in Asia
Å Truman and post-war reconstruction: the economy; political divisions and domestic problems; the rise of McCarthyism
Å African-Americans in North and South: the impact of the Second World War; campaigns for Civil Rights; the responses of the federal and state 

authorities

Eisenhower: Tranquillity and Crisis, 1952ς1960
Å ¢ƘŜ ǇǊŜǎƛŘŜƴŎȅΥ 9ƛǎŜƴƘƻǿŜǊΩǎ ǇŜǊǎƻƴŀƭƛǘȅ ŀƴŘ ǘƘŜ ǇƻƭƛŎƛŜǎ ƻŦ ΨŘȅƴŀƳƛŎ ŎƻƴǎŜǊǾŀǘƛǎƳΩΤ bƛȄƻƴ ŀǎ ±ƛŎŜ-President; the Republican Party; the end of 

McCarthyism
Å ¢ƘŜ ƎǊƻǿǘƘ ƻŦ ǘƘŜ !ƳŜǊƛŎŀƴ ŜŎƻƴƻƳȅ ƛƴ ǘƘŜ мфрлǎ ŀƴŘ ǘƘŜ ƛƳǇŀŎǘ ƻŦ ǘƘŜ ΨŎƻƴǎǳƳŜǊ ǎƻŎƛŜǘȅΩ
Å The USA and the Cold War: Superpower rivalry and conflict with the USSR; responses to developments in Western and Eastern Europe; reactions to 

the rise of Communism in Asia; responses to crises in the Middle East
Å African-Americans in North and South: the emergence of the Civil Rights Movement; the policies and attitudes of the main political parties; the 

responses of the state and federal authorities

John F Kennedy and the 'New Frontier', 1960ς1963

Å ¢ƘŜ ǇǊŜǎƛŘŜƴǘƛŀƭ ŜƭŜŎǘƛƻƴ ƻŦ мфсл ŀƴŘ ǊŜŀǎƻƴǎ ŦƻǊ YŜƴƴŜŘȅΩǎ ǾƛŎǘƻǊȅΤ ǘƘŜ ǇƻƭƛŎƛŜǎ ŀƴŘ ǇŜǊǎƻƴŀƭƛǘƛŜǎ ƻŦ ǘƘŜ YŜƴƴŜŘȅ ŀŘƳƛƴƛǎǘǊŀtion; the ideas behind 
ǘƘŜ ΨbŜǿ CǊƻƴǘƛŜǊΩ

Å /ƘŀƭƭŜƴƎŜǎ ǘƻ !ƳŜǊƛŎŀƴ ǇƻǿŜǊΥ ǘƘŜ ƭŜƎŀŎȅ ƻŦ ŎǊƛǎŜǎ ƻǾŜǊ .ŜǊƭƛƴ ŀƴŘ ǊŜƭŀǘƛƻƴǎ ǿƛǘƘ YƘǊǳǎƘŎƘŜǾΤ ǘƘŜ ŎƘŀƭƭŜƴƎŜ ƻŦ /ŀǎǘǊƻΩǎ /ǳōŀΤ deepening 
involvement in Vietnam

Å African-Americans in North and South: the rise of the Civil Rights Movement; the opponents of Civil Rights, including within the Democratic Party; 
YŜƴƴŜŘȅΩǎ ǇƻƭƛŎƛŜǎ ƛƴ ǊŜǎǇƻƴǎŜ ǘƻ ǘƘŜ ǇǊŜǎǎǳǊŜǎ ŦƻǊ ŎƘŀƴƎŜ

Å The United States by 1963: its position as a world power; economic prosperity; the growing pressures for social change from women and youth
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Part Two: Challenges to the American Dream, 1963ς1980

The Johnson Presidency, 1963ς1968
Å WƻƘƴǎƻƴ ŀǎ tǊŜǎƛŘŜƴǘΥ ǇŜǊǎƻƴŀƭƛǘȅ ŀƴŘ ǇƻƭƛŎƛŜǎΤ Ƙƛǎ ǇǳǊǎǳƛǘ ƻŦ ǘƘŜ ΨDǊŜŀǘ {ƻŎƛŜǘȅΩΤ ǘƘŜ ƛƳǇŀŎǘ ƻŦ ǘƘŜ YŜƴƴŜŘȅ ƭŜƎŀŎȅΤ ŜŎƻƴƻƳƛc 

developments
Å Maintaining American world power: escalation of the war in Vietnam; relations between the USA and its Western allies
Å African-!ƳŜǊƛŎŀƴǎ ƛƴ bƻǊǘƘ ŀƴŘ {ƻǳǘƘΥ ŘŜǾŜƭƻǇƳŜƴǘǎ ƛƴ ǘƘŜ /ƛǾƛƭ wƛƎƘǘǎ aƻǾŜƳŜƴǘΤ WƻƘƴǎƻƴΩǎ ǊƻƭŜ ƛƴ ǇŀǎǎƛƴƎ /ƛǾƛƭ wƛƎƘǘǎ ƭŜƎƛǎƭŀǘion; the 

impact of change including urban riots
Å Social divisions and protest movements: education and youth; feminism; radicalisation of African-Americans; anti-war movements; the 

role of the media

Republican Reaction: the Nixon Presidency, 1968ς1974
Å ¢ƘŜ tǊŜǎƛŘŜƴǘƛŀƭ ŜƭŜŎǘƛƻƴ ƻŦ мфсу ŀƴŘ ǘƘŜ ǊŜŀǎƻƴǎ ŦƻǊ bƛȄƻƴΩǎ ǾƛŎǘƻǊȅΥ ŘƛǾƛǎƛƻƴǎ ǿƛǘƘƛƴ ǘƘŜ 5ŜƳƻŎǊŀǘƛŎ tŀǊǘȅΤ ǘƘŜ ǇŜǊǎƻƴŀƭƛǘƛes and policies 

of the Nixon administration
Å The restoration of conservative social policies; the reaction to protest movements and forces of social change; economic change and the 

end of the post-war boom
Å The limits of American world power: peace negotiations and the continuation of the war in Vietnam and Cambodia; the influence of 

Kissinger on US policies towards the USSR, Latin America and China
Å ¢ƘŜ ²ŀǘŜǊƎŀǘŜ !ŦŦŀƛǊ ŀƴŘ ƛǘǎ ŀŦǘŜǊƳŀǘƘΥ ǘƘŜ ǊƻƭŜ ƻŦ /ƻƴƎǊŜǎǎΤ ǘƘŜ ǊŜǎƛƎƴŀǘƛƻƴ ƻŦ ǘƘŜ tǊŜǎƛŘŜƴǘΤ bƛȄƻƴΩǎ ǇƻƭƛǘƛŎŀƭ ƭŜƎŀŎȅ

The USA after Nixon, 1974ς1980
Å Ford and Carter as presidents: responses to social divisions; political corruption and the loss of national self-confidence
Å The position of the USA as a world power: the final withdrawal from Vietnam; relations with the USSR and China; the response to crises 

in the Middle East; Iran and Afghanistan
Å African-!ƳŜǊƛŎŀƴǎ ƛƴ bƻǊǘƘ ŀƴŘ {ƻǳǘƘΥ ǘƘŜ ƛƳǇŀŎǘ ƻŦ ŎƛǾƛƭ ǊƛƎƘǘǎ ƭŜƎƛǎƭŀǘƛƻƴΤ ŎƘŀƴƎŜ ŀƴŘ Ŏƻƴǘƛƴǳƛǘȅ ƛƴ ǘƘŜ ΨbŜǿ {ƻǳǘƘΩ
Å ¢ƘŜ ¦{! ōȅ мфулΥ ƛǘǎ Ǉƻǎƛǘƛƻƴ ŀǎ ŀ {ǳǇŜǊǇƻǿŜǊΤ ǘƘŜ ŜȄǘŜƴǘ ƻŦ ǎƻŎƛŀƭ ŀƴŘ ŜŎƻƴƻƳƛŎ ŎƘŀƴƎŜΤ ǘƘŜ ǊŜŀǎƻƴǎ ŦƻǊ wŜŀƎŀƴΩǎ ǾƛŎǘƻǊȅ ƛƴ the 

presidential election.
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Students build their skills of using second order 
concepts in History, through Key Learning Indicators 
(KLIs) in Key Stage Three. These mirror the Assessment 
Objectives in Key Stage Four and Five, allowing for 
skills development over time. Students will also 
develop skills of communication and historical literacy.
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Students are exposed to a range of key vocabulary in History, comprising of 
key tier 3 and tier 2 words. These are identified in schemes of work across all 
key stages and feature at the start of all lessons. The learning model in History 
provides a range of opportunities for students to revisit and rehearse the use 
of these words through their written work.
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Key Stage Three History covers the National Curriculum through a 
careful selection of historical periods, themes and topic areas. Cross 
curricular links are clearly mapped across Key Stages Three to Five, 
ǿƛǘƘ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǘƻ ŘŜǾŜƭƻǇ ǎǘǳŘŜƴǘǎΩ ŎǳƭǘǳǊŀƭ ŎŀǇƛǘŀƭ ŀƴŘ ŎŀǊŜŜǊ 
opportunities throughout the schemes of work. 
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Retrieval Big picture 

Key learning 
and 

vocabulary 
shared 

Activate  Demonstrate Consolidate Review 
and 

feedforward 

All History lesson follow the above learning cycle which is based on the stages 
ƻŦ ǘƘŜ Ψ!ŎŎŜƭŜǊŀǘŜŘ [ŜŀǊƴƛƴƎ /ȅŎƭŜΩΦ ¢ƘŜ ŜȄǇŜŎǘŀǘƛƻƴ ƛǎ ǘƘŀǘ ǎǘŀŦŦ Ǉƭŀƴ ǿƛǘƘ 
student outcomes in mind and work through the stages of the Accelerated 
Learning Cycle in every lesson. This is all with the explicit aim of improving 

student outcomes.
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Retrieval 

The process of attempting to recall memories is called retrieval, and practising 
retrieval  is likely to result in stronger storage and retrieval strength. 
Retrieval practice is any activity that asks us to recall something from memory. 
²Ŝ ǳǎŜ ŀ ǾŀǊƛŜǘȅ ƻŦ ǊŜǘǊƛŜǾŀƭ ŀŎǘƛǾƛǘƛŜǎ ƛƴ IƛǎǘƻǊȅ ǘƻ ŘŜǾŜƭƻǇ ǎǘǳŘŜƴǘǎΩ 
knowledge and understanding. 
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Big picture 

Students begin to make links between new information and their prior 
ƭŜŀǊƴƛƴƎ ǘƘǊƻǳƎƘ ŀ ΨōƛƎ ǇƛŎǘǳǊŜΩ ŀŎǘƛǾƛǘȅΦ ¢Ƙƛǎ ŀƭƭƻǿǎ ǘƘŜƳ ǘƻ ŎƻƴƴŜŎǘ ǘƘŜƛǊ 
learning over time and see how it fits into a wider context. It also allows them 
to see where they are going next in their learning.
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YŜȅ ƭŜŀǊƴƛƴƎ ƻōƧŜŎǘƛǾŜǎ ŀǊŜ ǎƘŀǊŜŘ ǘƘǊƻǳƎƘ ŦƻŎǳǎƛƴƎ ƻƴ ŀ ΨƪŜȅ ǉǳŜǎǘƛƻƴΩ ǿƛǘƘ 
ΨƭŜŀǊƴƛƴƎ ƻǳǘŎƻƳŜǎΩ ƭƛƴƪŜŘ ǎǇŜŎƛŦƛŎŀƭƭȅ ǘƻ YŜȅ [ŜŀǊƴƛƴƎ LƴŘƛŎŀǘƻǊǎ όY[Lǎύ ƛƴ YŜȅ 
Stage Three and Assessment Objectives (AOs) in Key Stages Four and Five. 
Schemes of work identify key vocabulary which is shared with students in the 
early stage of the lesson. 

Key learning and 

vocabulary shared  
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Activate 

Lƴ ǘƘƛǎ ǎǘŀƎŜ ƻŦ ǘƘŜ ƭŜǎǎƻƴΣ ǎǘǳŘŜƴǘǎ ΨŀŎǘƛǾŀǘŜΩ ǘƘŜƛǊ ǘƘƛƴƪƛƴƎ ǘƘǊƻǳƎƘ ōŜƛƴƎ 
ƛƴǘǊƻŘǳŎŜŘ ǘƻ ƴŜǿ ƪƴƻǿƭŜŘƎŜΣ ǎƪƛƭƭǎ ŀƴŘ ŎƻƴŎŜǇǘǎΦ !ǎ ǎǘǳŘŜƴǘǎΩ ŎƻƳǇŜǘŜƴŎȅ 
increases, students practice using the material in new, creative and 
individualised ways, demonstrating more and more mastery.  
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Demonstrate

This stage of the lesson gives students the opportunity to 'demonstrate what 
they know' and use the knowledge and ideas they have gained in new ways. 
This is an opportunity to show their understanding, combining new knowledge 
with key skills. This can be done by answering an assessment question or 
writing an extended response, through to conducting a debate, challenging a 
point of view or evaluating a source. 



Respect | Resilience | Responsibility    Be the best you can be!

Consolidate 

At this point in the lesson, teachers ensure all new ideas and skills are embedded 
and secured with opportunities to consolidate, recap and enhance the learning 
that has taken place. This includes making links with other areas of our 
curriculum. Here the teacher is testing the robustness of the learning that has 
taken place. 
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Review 
and feed 
forward 

In the final part of the lesson, the teacher makes a judgement on the quality of 
learning that has taken place, as the students review and make connections 
between new knowledge and concepts and future learning. 
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As a department we maintain high standards of 
presentation through our presentation policy, 
which we model with the students in lessons.
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Students are assessed against Key Learning 
Indicators (KLIs) in KS3.
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Students who opt for GCSE history are assessed 
against key assessment objectives using past paper 
examination questions. 
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As in with KS4, students in KS5 are assessed against key assessment objectives.
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Students use the VIPERS strategy to help 
develop their reading skills in History. We 
recommend key texts to students in each key 
stage, based on the key topics studied, 
alongside offering a historical books and games 
club to develop reading outside of lessons. 

Cold War history Civil rights 1950s 
-1980s

US involvement in 
Vietnam
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