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HISTORY Curriculum Statement

The History curriculum has been designed to foster a climate in which students are
inspired to enjoy and engage with the subject and appreciate the relevance it has in |
modern world. Students will develop a curiosity and passion for the study of History
which extends beyond the classroom and as such, they will ask questions about the
and develop an understanding of how the changes that have taken place in society h
Impacted upon their lives and the lives of others. As a department we believe that the
transferable skills gained in History are essential for life in the 21st century and we ac
a consistent approach to curriculum, ensuring all students develop the range of skills
needed to become confident learners. We teach empathy and tolerance, marking
Important anniversaries and turning points, both nationally and internationally, ensuril
our students are fully immersed in a range of historical experiences through their taut
lesson and extr&urricular opportunities. We believe that students deserve a broad an
\WAY A ambitious History curriculum, rich in skills and knowledge, which immerses students
History range of cultures and engenders an enguiring and critical outlook on the world.
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Rationale

V

Collaborative curriculum planning lies at the heart of what we do in the department. Schemes of work embed substar
and disciplinary knowledge through careful selection of curriculum content, key learning indicators, learning objective
outcomes and suggested learning activities which are reviewed at the end of each unit.

The curriculum is sequenced to ensure students learn within a coherent chronological framework. The substantive
knowledge taught in KS3 enable students to gain a sense of period and through the study of local, national, and
international History. Students can make links across time periods, alongside developing their disciplinary knowledge
second order concepts.

Disciplinary knowledge is taught using Kegrningindicators (KLIs) and Assessment Objectives (AOs) which are mappe
ensure that there is equal coverage acrosk3/with opportunities to embed and develop across the key stage.
{GdzRSyGa OFy YIFI1S NBtSOryld tAyla 0SG6SSYy KAAG2NAOI €
clear progression between key stages 3, 4 and 5 in terms of substantive and disciplinary knowledge.

Key vocabulary is shared each lesson and embedded through a range of teaching approaches and reciprocal reading
to improve students reading comprehension.

Key literature linked to specific topics is shared with students in lessons or through homework tasks to support readin
A0dzRSY 14aQ UARSNI dzy RSNEGIF YRAY3I 2F 1S@& 02LIAOCaKKAAT2NAC
RSoFOGOS FTSIFOdz2NBa Ay fSaazya (2 adzJll2 NI AYLINROGAYy3I aidzR
Assessment opportunities are provided through both formative and summative assessments, identified in schemes o
and mapped across the key stage. Feedback is provided in a variety of ways to support student progress and is cons|
across teaching groups.

Teachers adapt their planning to meet the needs of the students, making use of learner profiles and other relevant
information.

Homework is used to consolidate classrcbased learning and to extend students substantive knowledge in a variety of
ways. It is adapted to meet the needs and ability of the students and provides them with the opportunity to develop th
contextual knowledge.
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KS3 Curriculum Overview Year 7

V A local study enables students to make tangible links between historical events and developments. Studé
visit Brampton and embark upon a walking tour to stir interest and help gain an understanding of the hist:
surrounding them. Use of local historical sites, virtual tours, images, and clips allow students to develop ¢
dzy RSNEGFYRAY3I 2F [/ dzYONARIF Qa KA&0G2NEB YR YIF1S NBt
also covered across all subsequent units of study and make links between historical sites of interest acro
CET.

V A study of Roman Britain allows students to unpick the traditional idea that the Romans were a strong,
innovative, and revolutionary group of people with had a glorious past, through studying aspects of life ir
w2YlFy 9YLIANBE (0KFO O2yFtAO00 6AGK GKAA ARSHE® ¢K
and why it was so important to the Romans.

V A study of Anglo Saxon England provides students with the opportunity to focus on what life was like in E
prior to the Norman invasion, moving onto the idea of power and challenges to leadership. Cause and
consequence and change and continuity across the period are focused upon when looking at tHerstort
impact of the invasion on Britain.

V A study of Medieval England develops student understanding of the ldagarimpact of the Norman
invasion, focusing on life for people across different social groups. The unit builds more challenge in the

of introducing students to the challenges faced by the Church and Crown and the impact of religious ide
@ non- Christian states. This links directly to Year 8 in terms of the English Civil War and the struggles face
History the Crown. Students explore key concepts such as Parliament and peasantry in their understanding of tt
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KS3 Curriculum Overview Year 8

V A study of the Tudors allows students to focus on two core British Values: the rule of law and mutual respect fo
tolerance of those with different faiths and beliefs and for those without faith. Here, @asgcular links with RE
and PD will be explored as students gain a deegted understanding of the impact of these changes on society
during the 16th and 17th centuries and how they transfer to current issues.

V In their study of the Stuarts, students begin to look at the role of democracy in society, alongside the rule of law
individual liberty, and develop an understanding of the impact of their erosion on different societies and localitie

V Through a study of the English Civil War, students will explore the benefit of democracy and the effects a failure
the system can have on societies.

V Exploring expansion, trade and industry allows students to understand what life was like for societies in Britain,
including the challenges they overcame and how they overcame them. The development and improvement of t
rights, living and working conditions of ordinary people will be studied, enabling students to explore their local ¢
and the impact that industrialisation and mechanisation has had on their own lives or the lives of their relatives.

V The Age of Empire develops students to develop knowledge about the British Empire and the impact that Britis
exploration and colonialization had on different societies in relation to British values and civil rights. In studying
different case studies, they will gain knowledge of diverse cultures and thedodghortterm impact that the
British had on different parts of the world over an extended period. This will enable students to ask questions a
the legacy of the British empire and reach their own judgements about how we remember it in the 21st century

V When students are taught lessons on the Black Peoples of the Americas and the evolution of Cidvigimsnt,

@ it gives students not only a framework for understanding American History, but also builds critical and civic liter:

and makes connections between historical and pres#ayt struggles against racism, segregation, and discriminatic

across the world.
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KS3 Curriculum Overview Year 9

V

The main aim of the History curriculum in Year 9 is to explore international conflict and allow
students to deepen their understanding of the modern world and enhance their interest and
enjoyment of the subject.

Through a study of the events and impact of both the First and Second World War, students will
focus on a complex historical situation. They will gain a coherent understanding of how and why
conflict occurred and why it proved difficult to resolve. As part of their study, students consider tl
role of key individuals and groups and how they were affected by war.

Student will learn about the links between the Second World War and their local area and once
again, this will enable them to see the importance and relevance of the conflict. Through the stu
they will make local connections and explore family ties to the conflict alongside considering the
affect it had on societies on a local and national scale. It is important for students to understand
in trying to prevent this type of conflict form ever happening again, the decisions made in the
months and years following helped create the conditions, which once again led to war.

From here, students will explore the impact the Holocaust in depth, focusing on human rights ar
the impact on societies when these come under attack. It is also important for students to explor
modern genocides, to see how although history enables us to learn from the mistakes of the pa:
does not stop them from being repeated.

In the final term, we provide students with the opportunity to explore significant moments in
history, which taps into contextual knowledge they have but wish to develop further.



KS4 Curriculum Overview

Paper 1: Paper 1:
1A/B Germany, 1890-1945:  1B/C Conflict and tension
emocracy and dictatorship between East and West,
1945 - 1972
Paper 2: Paper 2:

2A/A Britain: Health and the 2B/C Elizabethan Englund
people, c1000 to the present ¢1568-1603
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KS4 Curriculum Overview

Part one: Germany and the growth of democracy Part one: The origins of the Cold War
A Kaiser Wilhelm and the difficulties of ruling Germany: the growth of parliamentary A The end of the Second World War: Yalta and Potsdam Conferences; the division of
government; the influence of Prussian militarism; industrialisation; social reform and Germany; contrasting attitudes and ideologies of the USA and the USSR, including the
the growth of socialism; the domestic importance of the Navy Laws. aims of Stalin, Churchill, Roosevelt, Attlee and Truman; effect of the dropping of the
A Impact of the First World War: war weariness, economic problems; defeat; the end of atom bomb on postvar superpower relations.
the monarchy; postvar problems including reparations, the occupation of the Ruhr A The Iron Curtain and the evolution of E&fest rivalry: Soviet expansion in East
and hyperinflation. 9dzNR LIST ! { LRt AOASAT (GKS ¢NHzYly 5200NRKY
A Weimar democracy: political change and unrest, k4823, including Spartacists, reaction; Cominform; Comecon; Yugoslavia; the Berlin Blockade and Airlift.
Kapp Putsch and the Munich Putsch; the extent of recovery during the Stresemann era
(1924;1929): economic developments including the new currency, Dawes Plan andPart two: The development of the Cold War
the Young Plan; the impact of international agreements on recovery; Weimar culturd. The significance of events in Asia for superpower relations: USSR's support for Mao
Tsetung and Communist revolution in China, and the military campaigns waged by
Part two: Germany and the Depression North Korea against the UN and by the Vietcong against France and the USA.
A The impact of the Depression: growth in support for the Nazis and other extremist A Military rivalries: the arms race; membership and purposes of NATO and the Warsaw
parties (1928mM o H O X Ay Of dZRAY 3 GKS NRBEfS 27F (KS PHct tie spade fiateSineding SpudhilS ICBMS, Polaris, Gagarin, Apollo.
A The failure of Weimar democracy: election results; the role of Papen and Hindenbudy ¢ KS W¢ KIF g QY | dzy A NBX GKS LINRGSad Y2@0SYS
FYR 1 AGf SNRA FLIWRAYGYSYydG a / KIFyOSt f 2 NKow they reacted and the effects on the Cold War; the U2 Crisis and its effects on the
AcKS SaidloftAaKYSyd 2F | AGft SND&a RAOG I G2 NBRaks\Pedde Surkindit and $h& @&cé prdceds. CANBS T (GKS 9yl o6f Ay 3
elimination of political opposition; trade unions; Rohm and the Night of the Long

Knives; Hitler becomes Fuhrer. Part three: Transformation of the Cold War
A.SNIAYy 21ffY NBlFIaz2ya F2N Aida O2yaidNUHzOGA
Part three: The experiences of Germans under the Nazis AcSyarzya 20SNI /dzotY [/ FAGNRPQA NB@2f dziA2y
A Economic changes: benefits and drawbacks; employment; public works programmes; of Castro, Khrushchev, Kennedy; fears of the USA and reaction to missiles on Cuba;
rearmament, seksufficiency; the impact of war on the economy and the German dangers and results of crisis.
people, including bombing, rationing, labour shortages, refugees. A Czechoslovaki@ubeck Yy R G KS t NI 3dz2S {LINAy3 Y2@8SYSy

A Social policy and practice: reasons for policies, practices and their impact on women, reforms; the effects the Prague Spring had on &sst relations, including the
young people and youth groups; education; control of churches and religion; Aryan ~ Warsaw Pact; the Brezhnev Doctrine.
ideas, racial policy and persecution; the Final Solution. A Easing of tension: sources of tension, including the Soviets' record on human rights;
A Control: Goebbels, the use of propaganda and censorship; Nazi culture; repression anthe reasons for Détente and for SALT 1; the part played by key individuals Brezhnev
the police state and the roles of Himmler, the SS and Gestapo; opposition and and Nixon.
resistance, including White Rose group, Swing Youth, Edelweiss Pirates and July 1944
bomb plot.
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KS4 Curriculum Overview

Part one: Medicine stands still Part one: Elizabeth's court and Parliament

A Medieval medicine: approaches including natural, supernatural, ideas of Hippocratic and Galenic A Elizabeth | and her court: background and character of Elizabeth I; court life,
methods and treatments; the medieval doctor; training, beliefs about cause of illness. including patronage; key ministers.

A Medical progress: the contribution of Christianity to medical progress and treatment; hospitals; the A The dlﬁlcultles of a female ruler: relations Wlth Parliament; the problem of marri
nature and importance of Islamic medicine and surgery; surgery in medieval times, ideas and FYR KS &dz00Saaizy T 0KS aGNBy3GK 27F ¢
techniques. AyOf dzZRAy3a 94aSEQa 0StftA2Yy AYy mMcAmMo®

A Public health in the Middle Ages: towns and monasteries; the Black Death in Britain, beliefs about its
causes, treatment and prevention. Part two: Life in Elizabethan times

Al wp2f RSy 1 3SQY ftAQAy3a aidlyRIFINRA Yy

Part two: The beginnings of change gentry; the Elizabethan theatre and its achievements; attitudes to the theatre.

A The impact of the Renaissance on Britain: challenge to medical authority in anatomy, physiology and The poor: reasons for the increase in poverty; attitudes and responses to poverty;
surgery; the work of VesaliuBaré William Harvey; opposition to change. the reasons for government action and the seriousness of the problem.

A Dealing with disease: traditional and new methods of treatments; quackery; methods of treating A English sailors: Hawkins and Drake; circumnavigationcli®B0, voyages and
disease; plague; the growth of hospitals; changes to the training and status of surgeons and physiciandrade; the role of Raleigh.
the work of John Hunter.

A Prevention of disease: inoculation; Edward Jenner, vaccination and opposition to change. Part three: Troubles at home and abroad

Part three: A revolution in medicine A Religious matters: the question of religion, English Catholicism and Protestantism;

A The development of Germ Theory and its impact on the treatment of disease in Britain: the importancethe Northern Rebellion; Elizabeth's excommunication; the missionaries; Catholic
of Pasteur, Robert Koch and microbe hunting; Pasteur and vaccination; Paul Ehrlich and magic bulletsplots and the threat to the Elizabethan settlement; the nature and ideas of the

everyday medical treatments and remedies. Puritans and Puritanism; Elizabeth and her government's responses and policies
A A revolution in surgery: anaesthetics, including Simpson and chloroform; antiseptics, including List towards religious matters. 3 3 )
carbolic acid; surgical procedures; aseptic surgery. AalNBE vdzsSSy 2F {O02GaY o6FO13INRdzyRT 9f Al

A Improvements in public health: public health problems in industrial Britain; cholera epidemics; the role the challenge posed by Mary; plots; execution and its impact.
of public health reformers; local and national government involvement in public health improvementA Conflict with Spain: reasons; events; naval warfare, including tactics and
including the 1848 and 1875 Public Health Acts. technology; the defeat of the Spanish Armada.

Part four: Modern medicine

A Modern treatment of disease: the development of the pharmaceutical industry; penicillin, its discoveBart four: The historic environment of Elizabethan England

by Fleming, its development; new diseases and treatments, antibiotic resistance; alternative A The historic environment is 10% of the overall course.

treatments. A Students will be examined on a specific site in depth. This site will be as specified
A The impact of war and technology on surgery: plastic surgery; blood transfusicags: Xransplant and will be changed annually.

surgery; modern surgical methods, including lasers, radiation therapy and keyhole surgery. A The site will relate to the content of the rest of this depth study. It is intended that
A Modern public health: the importance of Booth, Rowntree, and the Boer War; the Liberal social didzRe 2F RATFSNBY(G KAAG2NRO SYyGBANRYYS

reforms; the impact of two world wars on public health, poverty and housing; the Beveridge Report andElizabethan England.
the Welfare State; creation and development of the National Health Service; costs, choices and the
issues of healthcare in the 21st century.



KS4 Curriculum Overview

AQA &CSE HISTORY

PERIOD STLDY - A40 Course Outline YEAR 10 WIDER WORLD DEPTH STUDY- A44
Germany,. 1890-1945: Democracy and Conflict and tension between Eost and West,
dictatorship PAPER 1 1945-1972

Understanding the

* iy = O~
— Marks /84
Gl How does Interpretation B differ from Q7. Study Source A.
Interpretation A about _____ [4] Source A . How do wou know?
2 -hour exam Explain your answer by using Source A and your
G12. Why might the authors of Interpretations A cortesctual knowledge [4]
and B have a different interpretation
cbout______ [4] QB. Study Sources B and C.
i How useful are Sowrces B ond C to a historion
3. Which interpretation do you find more 30% of the final studying y
comincing obout __ [8] QUﬂlIfIEﬂTIDﬂ Explain your arswer using Sources B and C and
ur contextual knowl e [12]
G Describe two [4] "~ =
9. Write an accownt of how of fected
3. In what ways were affected by . [8]
Explain your answer. [B]
_ ) Q0. "Interpretation
L6, Which was the more important reasen for How far do you ogree with this statement?
: [12] lai 12 + 4 SPos
H|St0ry T Explain your answer. [ ]
Y
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KS4 Curriculum Overview

THEMATIC STUDY: /44 AQA ECSE HISTORY ERITISH DEPTH STUDIES IMC. THE
Course Outline HISTORIC EMVIROMMENT: /40

Britain: Health and the people: c1000 to the

Elizabethan England, c1568-1603

PAPER 2
Shaping the nation
Marks /84

€13, How convincing is Interpretation B
2 -hour exam about ? Explain your answer
using Interpretation B and your

@1. How useful is source [8] contextual knowledge. [8]

Q2. Explain the significance of [&] S50% of the final Q14. Explain what was important about
qualification - [8]

3. Explain two ways in which and

__ were similar? [3] Q15 Write an account [8]

4. Essay question using

Gl16. ‘Interpretation.’
factors [16+45Pa5]

How far does a study of support
History this statement? Explain your answer. [15]
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KS5 Curriculum Overview

History — Course detail

Qualification title A-Level History
Exam Board ACA

Subject code 7042
Component codes 1Cand 20

Course composition

Component 1: Breadth Study

1C The Tudors: England, 1487-1603 (40%)

Written exam: 2 hours 30 minutes

Section A: one compulsory question linked to interpretations (3 extracts) (30 marks)
Section B: two essay questions from a choice of three (25 marks x 2)

Component 2: Depth Study

20, The American Dream: Reality and lllusion, 1945-1980 (40%)
Written exam: 2 hours 30 minutes

Section &: one compulsory source question (3 sources) (30 marks)
Section B: two essay questions from a choice of three (25 marks x2)

Component 3: Historical Investigation — non-exam assessment (NEA) (20%)

& personal study, which takes the form of a question, placed within the context of approximately 100
years. This will be written and researched independently and is 3000 and 4500 words long. It must
interrogate three primary sources and at least two differing interpretations. The topic areas is the
collapse of British rule in India. (40 marks)

Link to specification

http://filestore.aga.ore.uk/resources/history/specifications/AQA-7041-7042-5P-2015.PDF
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KS5 Curriculum Overview
COMPONENT 1: BREADTH STUDY

1C THE TUDORS: ENGLAND
1485-1603 [7042]

Part 1: Consolidation of the Tudor Dynasty: England,
1485-1547
Part 2: England: Turmoil and Triumph, 1547-1603

History

AvCumbria

’ Education Trust

PART 1Consolidation of the Tudor Dynasty: England, 148b

1547.
PART 2England: Turmoil and Triumph, 154¥603.

This option allows students to study in breadth issues of
change, continuity, cause and consequence in this period
through the following key questions:

1 How effectively did the Tudors restore and develop the

powers of the monarchy?
1 Inwhat ways and how effectively was England govern
during this period?
9 How did relations with foreign powers change and hoy
was the succession secured?
1 How did English society and economy change and wit
what effects?
1 How far did intellectual and religious ideas change an(
develop and with what effects?

1 How important was the role of key individuals and
groups and how were they affected by developments?

v

e

<
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KS5 Curriculum Overview

Part One: Consolidation of the Tudor Dynasty: England, 14887

Henry VII, 1481509

Al SYNE ¢dzZR2NXQ& O2yaz2tARFGA2Y 2F LR2SSNY OKIF NI O

A Government: councils, parliament, justice, royal finance, domestic policies

A Relationships with Scotland and other foreign powers; securing the succession; marriage alliances

A Society: churchmen, nobles and commoners; regional division; social discontent and rebellions
A Economic development: trade, exploration, prosperity and depression
A Religion; humanism:; arts and learning

Henry VIII, 15081547

Al SYNE LLLY OKIFINIYXOGSNIIYR IAYaAaT | RRNBaaaAay3

A Government: Crown and Parliament, ministers, domestic policies including the establishment of Ry
Supremacy

A Relationships with Scotland and other foreign powers; securing the succession

A Society: elites and commoners; regional issues and the social impact of religious upheaval; rebelli

A Economic development: trade, exploration, prosperity and depression

>4

N>

Dye

on

A Religion: renaissance ideas; reform of the Church; continuity and change by 1547
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KS5 Curriculum Overview

Part Two: England: Turmoil and Triumph, 154603

Instability and consolidation: 'the Midludor Crisis', 15471563

o Io oo Do Ix

The triumph of Elizabeth, 1563603

> o To T o Ix

Edward VI, Somerset and Northumberland; royal authority; problems of succession; relations with foreign

The social impact of religious and economic changes under Edward VI; rebellion; intellectual developments

humanist and religious thought

Mary | and her ministers; royal authority; problems of succession; relations with foreign powers

The social impact of religious and economic changes under Mary I; rebellion; intellectual developments;
humanist and religious thought

Elizabeth I: character and aims; consolidation of power, including the Act of Settlement and relations with
powers

The impact of economic, social and religious developments in the early years of Elizabeth's rule.

Elizabethan government: court, ministers and parliament; factional rivalries

Foreign affairs: issues of succession; Mary, Queen of Scots; relations with Spain
Society: continuity and change; problems in the regions; social discontent and rebellions
Economic development: trade, exploration and colonisation; prosperity and depression
wSIAA2Yy It RSOSt2LIYSYUuaT OKFy3dS YR O2yiGdAydaadeT
and music

The last years of Elizabeth: the state of England politically, economically, religiously and socially by 1603

P
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KS5 Curriculum Overview

COMPONENT 2: DEPTH STUDY

PART 1Prosperity, Inequality and Superpower status, 19963

2Q: The American Dream: Reality
and Illusion [7042]

PART 2Challenges to the American Dream, 133380

Part 1: Prosperity, Inequality and Superpower
status, 1945-1963
Part 2: Challenges to the American Dream, 1963-
1980

AN .
ST E
1A QB

* *

"

'.'-"--’.:aﬂur;i
b DREAN
@'W V«éz"ﬂ.

This option provides for a study of the challenges faced by the USA
home and abroad as it emerged from the Second World War as a
Superpower. For many Americans, pagéar prosperity realised the

WL YSNRAOFY S5NBIFYZIQ o6dzi y2a Fff
problems at home and abroad challenged the extent to which the
WIYSNAOFY 5NBIFYQ 41 a | NBFtAGS

American identity at home and abroad, antommunism, social
Slidzl f Aes SGKYAO ARSYUGAGASA Iy
encourages students to reflect on the nature of democracy in a
pluralist society, political protest and the power of the media.

at

Component 3: Historical Investigationnon-exam assessment (NEA)

A personal study, which takes the form of a question, placed within
context of approximately 100 years. This will be written and researg
independently and is 3000 and 4500 words long. It must interrogate
three primary sources and at least two differing interpretations. The
topic area is the collapse of British rule in India. (40 marks)

the
hed
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KS5 Curriculum Overview

Part One: Prosperity, Inequality and Superpower status, 194863

Truman and Postvar America, 194§1952

A

A
A
A

Eisenhower: Tranquillity and Crisis, 198860

A

A
A
A

John F Kennedy and the 'New Frontier', 196063

A

A
A
A

The United States in 1945 and the legacies of the world war: the powers of the presidency; the main political partigar pasperity; regional,
ethnic and social divisions

¢CKS ! {! Fa&a I {dzLJSN1J]2 6 SN ¢ Ntz YL OBK | YNJ {O\ySaEND | dyKRS  L022f f ARD A2 SaiNBe | Ly2RA
response to the rise of Communism in Asia

Truman and postvar reconstruction: the economy; political divisions and domestic problems; the rise of McCarthyism

AfricanAmericans in North and South: the impact of the Second World War; campaigns for Civil Rights; the responses oélliza teskate

authorities

¢CKS LINBaAARSYyOeY 9AASYK2gSNRa& LISNER2Y I f Ade -Rregidentibe Bepudicanieg theéSeid o2 T
McCarthyism

¢CKS ANBGUK 2F (GKS ' YSNRAOIY SO2y2Yeé AY (GKS wmMppnad FyR GKS AYLI O
The USA and the Cold War: Superpower rivalry and conflict with the USSR; responses to developments in Western and dfgesteracians to

the rise of Communism in Asia; responses to crises in the Middle East
AfricanAmericans in North and South: the emergence of the Civil Rights Movement; the policies and attitudes of the mahpaolies; the

responses of the state and federal authorities

¢tKS LINBaAaARSYGALFET StSO0A2Yy 2F wmdcn YR NBlFazya 7T2N YOy hiSiHkashahind
0KS WbS¢ CNRYyUOASNK

/| KIffSy3asSa G2 ! YSNAOIY LRgSNY GKS fS3IFO0e 2F ONMRaSa 2edemidg. SNI A
involvement in Vietnam

AfricanrAmericans in North and South: the rise of the Civil Rights Movement; the opponents of Civil Rights, including witemadbmatic Party;
YSYySReQa LRfAOASE Ay NBalLRyasS (G2 (GKS LINBPaada2NBa T2NJ OKIy3aSs

The United States by 1963: its position as a world power; economic prosperity; the growing pressures for social changeé&oand youth

(i

(et

A




History

AvCumbria

" Education Trust

KS5 Curriculum Overview

Part Two: Challenges to the American Dream, 186380

The Johnson Presidency, 126968

A

A
A
A

Republican Reaction: the Nixon Presidency, 1@88/4 L
tKS t NBaARSYUAlLf StSOUA2Y 2F mMdpcy YR UKS NBI a2ya esahdigolisiash

The USA after Nixon, 19¢4980

A

A
A
A

W2Kyazy a tNBaAaARSY(dY LISNB2YFfAGE YR LR2f{AOASAT KA& LJzNA (
developments

Maintaining American world power: escalation of the war in Vietnam; relations between the USA and its Western allies

African! YSNA Ol Y& AY b2NIUK YR {2dziKY RS@St2LIYSyia Ay (KSonjthed
impact of change including urban riots

Social divisions and protest movements: education and youth; feminism; radicalisation of Afneaitans; antivar movementsthe
role of the media

of the Nixon administration

The restoration of conservative social policies; the reaction to protest movements and forces of social change; econgesandihe
end of the postwar boom

The limits of American world power: peace negotiations and the continuation of the war in Vietham and Cambodia; the influence
Kissinger on US policies towards the USSR, Latin America and China

¢CKS 2FGSNBFGS ' FFFANIFYR AdGa FFAISNYIFGKY GKS NRES 2F /2y 3N

Ford and Carter as presidents: responses to social divisions; political corruption and the loss of natiooafidelice

The position of the USA as a world power: the final withdrawal from Vietnam; relations with the USSR and China; thetcespsese
in the Middle East; Iran and Afghanistan

African! YSNA Ol Y& AY b2NIK FyR {
CKS ' {! o6& mopynY Ada LRaradAa
presidential election.

dzi KY dGKS AYLI} OG 2F OAGAf NASJ
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) SCHOOL g ADL: knowledge and Describe Tn what ways did __ affect ___? question (2 bullet points)
understanding Explain the significance Explain the importance
AD2: second order Write an account H ‘Statement’. How far does a study of
concepts Explain how " and 'y are similar. suppert?

Wear T Key Leerning Indecators Working Towards Working AT : 3 "

T | Fistarical howlesge: = Vou Incluse some rehenant Jonomiesge = Vou include relevont Imowied, Essay question (using factors)
e you appiy knewledge o show your yeur answer, which demerstrates your end [~ 3 ~= o Do _ T ] (= oT s
St i _ | prTira—— Haw do interpretations differ? Haw convincirg s irferpretation = Which of The two inferpretatiars is most
and pecples s interpretations o ns ? convincing is i ion .7 c e i is

2 | Conme ond consequence: *  Youere baginneg To shaw o w Yeu identify eed give reasens P . . - a = i P
Learning abeut the calses and understandieg of the couses of causes of histerical awents o1 Why do interpretations differ convincing?
eorsequences of ey histerical events histerical events and developments. = Yeuidentify end give reasens
and developments ® Youers baginmeg To shew o consequences of histerical &

uncders tanching of the consequences af divelopments, - ]

histerical events and developmenis. ®  Youmake some links betmesn L - Section A
*  Yeumoy bagin ta moke ke betwean canseqmence,

cauge and 3

2 | Charge and eortisuity: ®  Youere baginneg To shaw o ®  Yeu identify and give reasens Pnp&r‘ 2 - Section A
Laarning abeut the things that hawe understancieg of chonge ecross chuanges acrass histerical par .
chorged oe steyed the same acrass histerical perieds. ® Yau identify erd give reasens Pﬂlﬂ" 2 - Section B
dif ferent histarcal periads . vwnhqnm?u S o cantingity acress RStasicl povus

understandeg of cemtiruity acrass
higterical perisds
o | Similerity and difference . m‘mm?u ?;:lm . Ywﬂ:nmmmdmhﬂnu i B B i i
arning d simiarities e of simitarity end @ '
g el s oees Wtion peiae o Vo ey i e o i ferences 4.2.1 Assessment objective weightings for GCSE History
perads azregs histerical perisds,

4 | significence: ® Vouere baginneg To sew o w Yeu identify emd give reasens fer the - - - - - -
et st P undierstancing of he sigaificance of a snificence of & perat, indhedid ot Assessment objectives | Paper weightings '[apprm: %) Overall weighting
avents, ord chomges ocress different period, rdividual ar develapnent. development. (A[]s] {H e I:]'
Festorical peciads

& | Sources = = Vou describe what The source ® Vo describe mhat The source Telli/shows pou PapEl’ 1 PﬂpEr 2 PP
Learning abeut dif ferent histarical tellsshaws you. o you are beginming to support it with owe

rigds by studying peimary ond knewledge.
Fecanry sooeees of evdome AN 16.25 18.75 35

T | Interpretations: *  Yaudesceibe what The intespretation is ®  ¥eudescribe what the interpratation & sayieg,

Learning abaut Jif ferent hi sayrg, vt o are begineing To suppast it with yeur
perias by ey fferent pords of e krouledge AO2 13.75 21.25 35

& | Histerical juogements: ®  Youere beginnng in ferm oprions ®  ¥ou farm opinicns cbeut The past ond The AD3 10.0 5.0 15
Hesw you arrive ot balansed and well abeut post and the imparfance of importance of peaple, events and/fer histaricel
Supported views of the past poaphe, Events and'or histerizal uging rekant il and

| S reasaning, AD4 10.0 5.0 15

@ | communization ang historiosd literacy ® Yol ek beginneg 19 SR AT ®  Your angwers ore structured useg full

o 5 our kearming in your structune i angwiEr, bt sant and mastly accurate spelkeg, . .
i, Yo i e seeling, oo e aramer s et R Overall weighting of 50 50 100
alwirys ascunate, = el include some hey words R your anseer,
*  You may inclide some key werds inyeur ®  Your arswer makes links to the key question papers
® Yﬂrmu bagineing to make links
1o the key question.

) ) . ) 4.2 Assessment objectives
StUdentS bU||d thelr Skl”S Of USIng Second Order Assessment objectives (ADs) are set by Ofqual and are the same across all AS and A-level History

Concepts In HIStory’ through Key Learnlng Indlcators :_T;f;?;::ﬁ:;ij::;io:ﬁems have achieved the following assessment objectives:
(KL'S) |n Key Stage Three These m|rr0r the ASSESSFn Kbt Demonstrate, organise and communicate knowledge and understanding to analyse and

evaluate the key features related to the penods studied, making substantiated

Objecuves |n Key Stage Four and F|Ve’ a”OW|ng for judgements and exploring concepts, as relevant, of cause, consequence, change,

continuity, similarity, difference and significance.

i Skl”S development over tlme StUdentS WI” aISO AOZ | Analyse and evaluate appropriate source material, pimary and/or contemporary to the
History develop skills of communication and historical literacy. fo o

AO3 | Analyse and evaluate, in relation to the historical context, different ways in which aspects
of the past have been interpreted.
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Students are exposed to a range of key vocabulary in History, comprising of
key tier 3 and tier 2 words. These are identified in schemes of work acrossiall

key stages and feature at the start of all lessons. The learning model in History
provides a range of opportunities for students to revisit and rehearse the us

Vocabulary

SCHOOL

UJ
D

of these words through their written work.

53 KQ: What was life like ina [LO1: Apply knowledge to show an Key features of life in Spot the difference. Life in a medieval town - 1/4/8/9
Medieval town? understanding of what life was Medieval towns Compare and contrast maps. Everyday life in the Middle
[Tier 2 and 3 words: like in a medieval town Similarities and differences Carousel source work Ages - K53 History Revision -
e  Open drain LOZ: Identify and describe the between life in Medieval towns BBC Bitesize
N e ) Postcard
*  Market square similarities and differences and villages
. Public health between life in a town in the .
i Issues and problems for public
* Stocks Middle Ages and present day. health
* (Congested LO3: Assess how far life ina
medieval town differed across
dif ferent social classes and
regions
54 KQ: Could you have funin |LOL: Describe the activities and Activities and entertainment in Recall - what was life like in Middle Ages for Kids: 1/8/9
ithe Middle Ages? entertainment in the Middle the Middle Ages the Middle Ages Entertainment and Games
Tier 2 and 3 words: Ages. Source analysis skills Categorisation of different (ducksters.com)
* Feast days L?E’ ?-OTBQC"@E these "—"Cﬂ_'*'i*_i‘i’s Judgement on how far you past times What People Did To Entertain
" Holy day 1119 mr:crma’r on from awide could have fun in Medieval Source work Themselves In The Middle Ages
*  Archery range of sources. England T - About History (about-
. Bearbaiting LO3: Judge how 'fun' life in history.com)
¢  Travelling performers |medieval England really was
55 KQ: What was the role of |LO1: Describe role and The roles and responsibilities Job description Could You Be A Medieval 1/3/4/5/
ithe Medieval King? responsibilities of a medieval of a medieval King Positive and negative qualities Monarch? - YouTube 8/9
[Tier 2 and 3 words: King. Skills and qualities needed by card sort What Was the Role of a
+  Feudal system LO2: Categorise positive and kings in the Middle Ages Case studies carousel - RAG Medieval King? (reference.com)
»  Barons hegative qualities that a king may ) " . .
- - ! Reasons why some kings in the rating kings
* Govern have Middle Ages were feared and Medieval Ki
. Divine Right of LO3 Assess how far kings unDo ularg edieval Kings top trumps
Kings effectively ruled in Medieval pop . o
e The Church England Cgse studies of specific kings -
e  Tax King John for example
»  Warfare
. The Pope
56 KQ: What was life like in - [LO1: Describe the role and Role and responsibilities of a A day in the life of a medieval [1/3/4/5/
ithe day of a medieval lord? |responsibilities of a Medieval medieval lord lord - Everyday life in the 8/9
. [Tier 2 and 3 words: Lord The importance of a lord in Middle Ages - KS3 History
H IStory . Lord of the Manor |LOZ: Explain the importance of Medieval society Revision - BBC Bitesize
» Estates the role of a lord in Medieval . .
i Positive and negative aspects
» Law and order society. of a Lord's life
* Lord of the LO3: Assess the positive and
Marches negative aspects of a lord's life
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How it meets the National Curriculum

e mr o [

v The development of
Church, state, and
society in Medieval
Britain 1066-150%

Cultural capital and coreers

Cross-curricular links

¥ Geagraphy - Map work: original countries Angles,
Saxons, Vikings, and Mormans came from

«  Geography - Push/pull factors explaining imasion and
settlement in England.

+  English - extended writing and writing for dif ferent
awdiences, use of written sources, oracy, reading for
meaning and historical literacy.

*  Art - vizsual sources eq., Boyew: Topestry

*  Design and technology - historical buildings e.g.,
development of castles ond cothedrals

¥ Maths - chronology of events

The history department supports the wider school's development of the cultural capital of our students
through exposure to key knowledge, behoviours, ond skills, which they can drow upon and use to demonstrate
their cultural owareness, knowledge, ond competence. As a department, we recognise the importance of the
key areas of development which contribute to building students’ cuttural capital; academic ond cultural;
personal and social; physical; spiritual; moral, ond as such, ensure coverage across all key stages.

Through a study of local, national, and wider world history, students are expased +a o range of differing
cultures and gain an increased awareness of the events that have shoped identities and communities.
Community cohesion is promoted through the departments’ inclusive ethes and opportunities are provided to all
studerts to debate, discuss, and consider opposing points of view, Teachers make links to current events and
use these references within their lessons to encouroge students to investigate how for society has pregressed
from the events and issues of the past. Trips ond visits, guest speakers, artefact handling, links to topical
izzues and the remembrance of key national and world events provide opportunities for students to further
connect with the subject alengside developing their cultural copitol. As o deportment we are obways seeking
out local opportunities which allow students to connect with the subject in o meaningful way, using our key
geographical location to link fo key topics on the curriculum. Links are mode fo careers at the oppropriate
stoges of the tought curriculum and the department contribute to the wider-school careers programme.
Students are aware of the key skills studied in history which link fo careers and those which are transferable

across different subjects and contexts.

Key Stage Three History covers the National Curriculum through
careful selection of historical periods, themes and topic areas. Ci
curricular links are clearly mapped across Key Stages Three to Fi
GAOK 2LILRNIdzyAGASa (G2 RSOSt 2L
opportunities throughout the schemes of work.
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Lesson Expectations in History

Retrieval Big picture Activate Demonstrate Consolidate  Review
vocabu ary and

All History lesson follow the above learning cycle which is based on the stag:
2F 0KS W OOSt SNIGSR [SFENYyAy3a [/ e&oOf
student outcomes in mind and work through the stages of the Accelerated
Learning Cycle in every lesson. This is all with the explicit aim of improving

student outcomes.

[ IMPLEMENTATION
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What does Retrieval look like in History?
Retrieval

The process of attempting to recall memories is called retrieval, and practising
retrieval is likely to result in stronger storage and retrieval strength.

Retrieval practice is any activity that asks us to recall something from memory
2SS dzaS F G NASGée 2F NBUNRSGlIE | OGAC
knowledge and understanding.

[ IMPLEMENTATION
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What does the ‘big picture’ look like in

History? Big picture

Students begin to make links between new information and their prior

f SENYAYI GKNRIZAK | WoA3I LIAOUIZNBQ |
learning over time and see how it fits into a wider context. It also allows them
to see where they are going next in their learning.

£[> IMPLEMENTATION
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What does the sharing of key learning and

vocabulary look like in History? ‘

-l>-<'§ il s g : Key learning and ),

s 28 8 gk I - o follow g, [

sq)qéégé : ;c:%“g“cngﬁée?“éggggfes 1%, C” ;;’ vocabulary shared
G = O ex X £
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W SFNYyAYy3I 2dz002YSaQ ftAYy1SR aLISOATA
Stage Three and Assessment Objectives (AOs) in Key Stages Four and Five.
Schemes of work identify key vocabulary which is shared with students in the
early stage of the lesson.
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What does ‘Activate’ look like in History?

Z Activate

O

<

|_

2

LL]

LL]
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Increases, students practice using the material in new, creative and
iIndividualised ways, demonstrating more and more mastery.
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What does ‘Demonstrate’ look like in History?

A N

Demonstrate

This stage of the lesson gives students the opportunity to ‘demonstrate what
they know' and use the knowledge and ideas they have gained in new ways.
This i1s an opportunity to show their understanding, combining new knowledge
with key skills. This can be done by answering an assessment question or
writing an extended response, through to conducting a debate, challenging a
point of view or evaluating a source.

[ IMPLEMENTATION
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What does ‘Consolidate’ look Iike in History7

‘

%) @‘// '
o

‘.
o}%ﬁ W"" \ Consolidate

At this point in the lesson, teachers ensure all new ideas and skills are embe
and secured with opportunities to consolidate, recap and enhance the learnin
that has taken place. This includes making links with other areas of our
curriculum. Here the teacher is testing the robustness of the learning that has
taken place.
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What does ‘Review and feed forward’ look like in

History? A N

Review
and feed
forward

In the final part of the lesson, the teacher makes a judgement on the quality c
learning that has taken place, as the students review and make connections
between new knowledge and concepts and future learning.
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o]  How We Maintain High Standards of Presentation
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o
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K53 feedback, assessment, and presentation pelicy Th the  Conwne  Ehae (5 @t foldg 9 i DT ikt
ow9 eechos Wwhich 8 Gowesasly e Used when in developng disease —Br.“::le Shaseacuniidon.,
Assiasment ko 1 (amove bloed fana @ pacuar Ehis preess e i et B o mm:\ B2 causa W‘%N
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e lesrring ., 6 vacana¥oa gy Some clscrphen. | ancl g0 B baqunngs § assphe Y anksiphes
. N G S .
®  Oher the course of aick pear, you will be tested onall 9 KLTs thesuah key u/ “Wher —The  provonene Shows @ Rlls Us ok Anotha - Nduwidual s Robet Koo P 99
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“ el SRS ™Man S <
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As a department we maintain high standards of
"ot warshakd o ke 16 1 T of ooy T g presentation through our presentation policy,

# There shaud b MO GRAFTTTL o oF irGide your exercise book . . .
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frowsol  How We Assess in History

35 ok 350,
1-.3:#:! r“ “‘"'?} 1"-:_33.-4“;
K54 feedback, assessment, and presentation policy

K53 feedback, assessment, and presentation policy KS5 feedback, assessment, and presentation policy
Assessmaent:
Assessment: rT——— Agzzzsment
T —— " L . *  Your ECSE history course consists of four modules. Each module will be assessed - .. .. . . .
+ Key Learning Indicators (KLIs) are used in history to develop your subject . . . A-level history i divided into two units ond then further inte sub-sections
knowledge and applicetion of key skills. ermalfy af least three fimes through key essessment peimts (A7) - APL APZ ond Ecch unit will be assessed formally through an assessment point (AP} ot the end of o

. m\CILIQhDI.ﬂ' 1.'hE wear you will be assessed against the KLTs af different stoges Eoch assessment point will consist of GE5E exom guestions which will allow you to
inyour learr IMg-

develop your knowledge, understonding and application of key historical skills,

+ Ower the course of each year, you will be tested on all @ ELTs through key Alongside your astesement points, you will alfo have a mock exom in Year 10 ond 2
assessments, closswork, ond homework Tashs. mock exams in Year 11

Your knowladge and skills will alss be assessed through class work, the sharing of

reign/presidency

Each assessment point will consist of 2 x A-level exam questions which will be used
to assess your knowledge, unders tanding and epplicotion of key historical skills
Alongside your assesement points, you will have essay and source/interpretations-
based questions set as part of your class work and/or homework:

Your knowledge and skills will also be assessed through class work, model onswers and

Marking and feedback: modz| answers and peer ond self-assessment peer and sehf -ssessment
+ Mates will be completed in your class book. This will be checked by your chass i In addition, you will sit ot least one mock exam in Year 12 and Year 13
‘teacher who will give vou immediate fezdback on key pieces of work ot an Morking and feedback:

= Motes will be completed in your closs book, This will be checked by your closs teacher
who will give you immediate feedback on key pieces of work ot an oppropriote time
during your lesson(s)
All pzsessed work will be completed in o seporote assessment beok, which will be
shared with your paorents/corers at Frogress Evening,

appropriote time during your lessan{s).

= All assessed work will be completed in o seporate assessment book, which will
be shored with your parents/carers at Progress Evening.

» Feedback on work inyour assessment book will detail areas of strength and

Marking and feedback:

= Motes will be completed in your closs book This will b2 checked by your class teacher
who will give you immediate feedback on key pieces of work ot an eppropriote time
during your lesson(s)

areas for development using the KLT marking and feedbock sheets. Feadback on ass 4 e will deteil as of th areas for devel " All psgessed work will be completed in o seporote assessment beok, which will be
+ Youwill be asked o respond to your feedback, either through a redraft of all using GCSE sch and whele class feedback . shared with your parents/carers at Frogress Evening,
- ) ark schemes wcle class feedbock shes - & ks wi . i
or part of your work or through anngtations faken in response fo verbal or Wou will be nsked to respond to your feedback, either through a redraft of all or part thzdba_k an s - will dictil amort of threnath aud arens for development
- - - 3 = using A -level mark schemes and whole closs feedback sheets
written feedback. of your work or through annotations taken in resporse +o werbal feedbock

Y¥ou will b2 psked to respord fo your feedback, either through a redraft of all or part
of your work or through annotations faken in resporse to wertal feedback
Through their marking, your teacher will iderfify and comment an

= Through their marking, your teacher will idertify and comment on: Through their marking, your tencher will idertify and comment an:

A chievements (what vou have done well) #A chizvements (what you have done well)

ch ts (what have d ell
1 mprovements (arecs for developmert) L mprovemants (orecs for development) A chicvements (what you have dene well)

I rmprovemants (areas for developmant)

. . Teocher assessed k will ba ked wsi d d SPos errors will b
» Teacher assessed work will be marked using red pen and SPo& errors will be hir;ﬁig” 4 i"fh:'w e ATKES HEing LEC_pen an will he

highlighrred in blue.

Presertaticn:

i i Peer i and self 11 will be completed using purple pen, . .
+ Peer assessment and self-assessment will be completed wsing purple pen. Al work should be complefed using OMLY Blue black ink
a i Diograms/illustrations should be drown in pencil
resertaoticn: . . § . - .
Preserfation: "l weark should be o Ieted uging ¥ Blue/block ink Every piece of work should include o date and title which are underlined using o
. . N = RULER ond work should be ruled of f ot the end of avery lesson

= Al work should be completed using OMLY blue/bBlack ink. Diagrams/illustrations should be drown in pencil hould be ERAF ide ez book

. . . — . There should be MO ITTL on or ingi ur exercise ook,
+ Diggrams/illustrations should be drawn in percil. Every piece of work should include o date and title which are underlined using a Mistakes hould be crossed aut neatly and ull'rll-‘;u:n shests b stuck
+ Every piece of work should include a date and title which ere underlined using a BALER onz work should be ruled of f at the end of every lesson - -

RULER and wark shauld be ruled off at the end of every lessan There. should be MG BRAFTTTY on or infide your euercise book,

+ There should be MO GRAFITTI an or inside your exencise bogk, Mistakes should be cressed out reatly ond all loose sheets must be stuck down

» Mistakes should be crossed out neathy and all loose sheets must be sfuck down.
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How We Assess in History

T: Assessment P

Indicators (KLIs) in KS3.

1
Year Ti Assefsment Fadrt 1
Key Learning Indicators ‘Warking towards [WT} Warking ot [Wa} Weorking bryond (WE) LRC &
m Saction Al vou shooks! s o t STl SrAE WO ONUSRErE oAty
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3, Dascrite the reaiars why Lard William Feword 8 2 signeficont [impartast] pars of Cembriz’s hisary, (TIF: Yeu
reay bagin f2 think ateut how he wes significont of the fime onsl more recenthy)
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Year T Azsezsment Point 2

Yeor T HISTORY
Fiforical

Section Ai you should spend no mare than 10 minutes an this section ond write your angeers ooy

Fdame the two brothers who occording to legend founded Bome (2)

o par a;ulr
karwhodon ta show

Fou taciuds reheeorT
keagwhodze: i your orawer
whch dermarstroies pacr
understonciag

Fou achade a ronge of

rfesont haawhkecior i pour
s whach

demaartroiel poar

g yomar urche rartording - “Foar aasesr shoes soras underttandiag deselazad
af by hatzreal mrphe reoscriag - “Woar answsr shaes sors understanciag
E‘F wacthe ard prashen deselozed remsion g - Four aases r shows
deselazad r
& | Sourcex: - Fou descr b what Hhe - Fou descr b what the - Fou e b what the

Fou o coisied |
kacwhodze: in your
ormsenr whach
demarstroies

Desoribe one way in which the government or Bome waes similor to present doy. (£

ixive ane reason wiy the Romors wartted on empire. (1)
Desoribe one woy in which the Romors defended their empire. (1)
Who arderad the corgtruction of Hadrion's Wall? (1)

Cumrtion |

Learang ohest
differeat hivtarcal
periodh by srhudypeing
prcxry ord
Emconcary sosces
oF M

ot Telhid i hows oo

ararte fedbdibcees pow aad
wou o begTrnng iz
supma =t ot wrth owe
kage’sdze

srarte felhidwhoses
o cred muppat i
s i . Arcwlecioe

Wiy was Hadrian's Wall built? (1) ¥
Vho wos Boudicoa® (1)

Desoribe one way in which the Romors tried fo preert crime. (1)
Whiere would you go to see o Roman Slodiatar fight? (1)

What was the role of the Serate’? (1)

B0 R A L pa e

comTarsc st o
hiztorical kerscy:
How paw shaw poas
Feorring inpou-
i Ehen wark

F oAl Q1IN OrE
Frectuned aiing Sull
smrhenoes ord meathy
ocourmie aseling,
puschsrtianasd grammar
Fou e s by
secrchu 1 paLT crmever

FEAS QNSNS O
strectared with couroie
apeling. porctiaton ond
Qo

Frou tachade By wa rali
FOUT CrEwer which are
refevont asd hrkaod ta your-

FEAS QANSENE OFE

sl -5 rac hured weth
accuroie wzeling,
puachaahanass
o,

¥ou tachuds a rorge of
ke e inpELr

E

s  Fourauseer mabkeo boka ey queshzn e Irbacs’ S pour
o e by cucetian - Frar aniwer makes brba by quaitizn
to e by oueeiian s  ‘Fourassesr mabes
Teahs +o e baoy
il WA A

Section B! you shoul spend 40 minutes on this sechion

[ Desorbe the reasons why the content of Source A is wseful to an historon keorning obout Tne muroer ot Junus
Coesar,

Spurce A: the opinion of o Fomon politicion,

"Corsar hod powerful eremies within the Senate. They hod plotted against him several imes before ond were soored of

him because he wos o successful and popular, These semators would happily kil him ta improve their dhances of
fucoess”

2, It Source 8 supportive or orificel of Julius Coesor? Whit makes wou think: this#

Spurce B: the opinion of o Fomon Armry general.

"Ha treated his men with contempt, leading them info battles that were bound to erd in misery for mamy of our froops
The glory of Rome? He doesin't know the meaning of o glorious wictory His man fight through fear of him, they' |l be
glad that he s gane! the armed forces of the Roman Empire hove never responded to threats for lorg. I'd not be
surprised if one of his own men hod stabbed him in the bock ™
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Germary, 18590- 1945 - Desacrocy and dicTatership

Azgezsrent Foint 1 [AP1)

| Secrias Te probbies Do by
ekl i Falh i TEART i Sl
iy ey e (4

& I whar wapi chd tha v of picila i
Ermary Chore dareeg Th Fordt Wld
S d

O Wik of rhai e s The Facs FgarToEl
Pk iy Thi Wi Ee Rl el @ s
birmimien [W19-20, Daplain pad odes” s
ralaniacd w0 berh rasiea (LT

B i ol .

Fainical awaat™

Al Wi ity onl we s probbaa
dacpd by FArREE o g Al T
krcalfadg (12}

AL Vo dedor B4 cr @ e
prcblrs Pocded op v woag
i i lmomindo (3-4]

schesi)

Achievement
(this is linked te thie SCSE mark

Al Wi Sk ke lndg 10 khardify
charials] farirg e Forat el war (50
AL Wosian s asbaks i apd o
charaa dar g e Firat o i o 13-4
AY Vo A ke roeld ro asple
ol OF PO AR dar ey e M wark!
W [5-83

Ak Vil R ERoslaie 18
Tl OF O CRARE Sar g e T
o aral Thil e B ol cad T [

Al Wi Bk b mdg 10 aspiea tha
i of aliber T EcRacrh oF i cel
problara{l-1)

AL P dephy b o aphon tha

i iorad of A ey T cERc T oF @l el
Ercthea 4

AN Voaidi §Fak S ouk i el e T
il cof Badih el P i e it | il
o

A W Ll coapas broaladog 13 asskaa tha
i of Bt dc e i e molirkeal probdaima

o jack miich mo et inporta [L0C1T)

I, Wi ot iy ora or T
prckhirg fecded oy Farraad woiag
rawvar el o 12T
I Wit et chscr b g or e
prcblrs Pocded op v woag
i i lmomindo (3-4]

Improvements
s i linkad to the BCSE mark
Siheie)

T, Wi et i s bcalndo iu kaetity
charials] farirg e Forat el war (50
1T Vi i s crwphl brewbicdes foaccpldein
ol gl drra: T Fire Workd Wer (14}
1N Wi o sl d rvalape ol onoe ks TR
AR Tl BT daacar durong rha Mgt
Wil Whar 2 5)

I8 Wi T Ll corgine et e
AN el iR dhaacar durong tha et
Nelorld W aeel Tha epact o wan cali T
-

I, Wi ot i Sk becalindo 1u asplan tha
i of aliber T EcRacrh oF i cel
problars{1-1)

1 Vi e sl s ek oo acgpledr 1 b
i iorad of A ey T cERc T oF @l el
Ercthea 4

T, Wit A L e R M 10 daaiaa
T i tasc of accacands o paiviicel
preblawa (T

14, Wi ma ues complas bealind 1o el tha
i o Baih s e i e ol ik | proddaimar
e ek sbich s mart Eporte [L0-1T)

Inderstanding the madern warld
Sut

A: Perind ¥

Aszessment Point 1

I, Descrite two preblems foced by the Serman government in dealing with
Hyperinflation, (4)

2. Inwhat woys did the lives of pecple in Germarry change during the First World War?
(@)

3. Which aof the following wos the more importart recson why the Weimar Rzpublic was

in danger between 1319-23, Explain your onswer with reference to both reasons (12)

Economic prolems
Palitical urrest?

= =
I hase vand mwy writtenand verbal Teedoock 1o ; ;‘.: i; :;i i; ;:z :mle
A = Mdmittfy The ot yioishond of iy mk g I 13 | =% 23 | 35a ] 685
. =  comglete BEET tasks in respones to ooy foediach [
E ? 4 | l6% 14 | 58% 24 | 100% 7 61%
[=] = Ta irmarose oy warh ard make progress Lot 5 0% 15 A% & 3%
g_ i & | 25% 16 | &5% 5 45%
1 T | 2EE 17 | 70% 4 IBE
o ] B |33% 18 | 754 3 20%
E - 9 | ITE 19 | 79% 2 18%
EPCI.IS' 10 | 4% 20 | 83% 1 Bl

Misconceptions

Students who opt for GCSE history are assessed
against key assessment objectives using past paper

examination questions.
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,bermnny, 1890-1945 - Demacracy and dictatorship

How We Assess in History

Assessment Point 3 (AP3)

1. How does Interpretation B
differ from Interpretation A
about oppaosifion o Hitler? (4)

2. Why does
Interpretation B differ
from Interpretation A
about oppasifion to
Hitler? (4)

2. Which interpretation gives the
mare convincing opinion abouwt
opposition fo Hitler? (8)

4. Describe two problems
facing Jews living in
Sermany during the years
1933 1o 1939, (4)

5. In what ways were the lives of
women in Germany affected by Mazi
social policies® (8)

4. Which of the following was the more
important reason why the Mazis were able o
keep control of Germany? Explain your answer
with reference to both reasons (12)

- Fear and violence

- Propaganda

Al. You use the conternt of the
interpretaticn{s) to identify
differences relevant to the
question.

AZ.You use relevart content to
exphain the differences
between the interpretation{s).

Achievement
(this is linked to the 5CSE mork scheme)

Al. You use the
proverance of the
interpretation{s) to
identify differences
relevant to the guestion.
AZ.You use relewant
proverance to explain the
differences betwesn the
interpretation]s).

Al. ¥ou show that you urderstand
how one/ both interpretatiors are
convincing using basic knowledge (1-
2

AZ.¥ou evaluate one of the
interpretations in relation to the
question, using simple krowledge and
understanding (3-4)

A3, You evaluate both
interpretations in relation to the
question, using develaped knowledge
and understanding (5-6)

A4, You evaluate both
interpretations in relation to the
question, using complex krowledge
and understanding. You make a
Jjudgement on which irterpretation
iz more corvincing by making links
between the two. (7-8)

Al You identity one or two
problems faced by Jews
living in Sermarny using
relevant knowledge (1-2)
AZ.You describe one or two
problems faced by Jews
living in Sermary using
specific krowledge (3-4)

Al You use basic knowledge o
identify ways in which womer's’ lives
were affected (1-2)

A2 You use simple knowladge to
explain ore way inwhich women's lives
were affected (3-4)

A3 You use developed knowledge fo
2xplain two or more ways in which
women's lives were affected (5-4)
Ad.You use complex knowledge to
axplain two or mare ways in which
women were affected and how this
changed over time and/or different
groups (7-2)

Al. ¥ou use basic knowledge to explain the
importance of either fear and viclence or
propeganda (1-3)

A2 You use simple knowladge to explain the
impartance of either fear and viclence or
propaganda (4-6)

A3, You use developed knowledge to explain the
importance of beth feer ard viclerce and
propaganda (7-9)

A4, You use complex knowledge o explain the
impartance of bath fear ard viclerce and
propaganda and judge which was most important
(10-12)

I1. You must uge the comtent
aof the interpretation|s] to
idertify dif ferences relevant
to the question.

IZ2 You must use relevant
content to explain the
differences betwesn the
interpretation]s).

Improvements
(this is linked to the GCSE mark scheme)

[> IMPLEMENTATIO

History

I1. ¥ou must use the
proverance of the
interpretation(s) to
identify differences
relevant to the question.
I2 %ou must use relevant
proverance to explain the
differences betwesn the
interpretation|s).

I1. ¥ou must show that you
understand how are/ both
interpretations are convincing using
basic krowledge [1-2)

T2 *¥ou must evaluate one of the
interpretations in relation to the
question, using simple krowledge and
understanding {3-4)

I3. You must evaluate both
interpretations in relation to the
question, using develaped knowledge
and understanding (5-6)

T4. ¥ou must evaluate both
imterpretations in relation to the
question, using complex krowledge
and understanding. You must also
make a judgement an which
interpretation is more convincing by
making links between the two. (7-8)

I1. ¥ou must identify one or
‘two problems feced by
Jews living in Sermary using
relevant knowledge (1-2)
I2 *au must describe one
ar two problems faced by
Jews living in Sermary using
specific krowledge (3-4)

I1. ¥You must use basic knowledge fo
identify ways in which womer's’ lives
were affected (1-2)

I2. You must use simple knowledge to
axplain ore way inwhich womar's lives
were affected (3-4)

I3. ¥ou must use developed knowledge
To explain two or more ways in which
women's lives were affected (5-6)
I4. You must use complex knowledge
To explain two or mere ways in which
women were affected and how this
changed over time and/or different
groups (7-2)

I1. You must use basic knowledge to explain the
importance of either fear and viclence or
propeganda (1-3)

I2. You must use simple knowledge to explain the
impartance of either faar and viclence or
propaganda (4-6)

I3. You must use developed knowledge fo explain
the importarce of both fear and vielence ard
propeganda (7-9)

T4, You must use complex knowledge to explain
the importarce of both fear and vislence ard
propaganda and judge which was most important
(10-123)
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T have used my written and verbal feedback to:
= jdentify the current standard of my waork (|
= complete DIRT tasks in response to my feedback []

To improve my work and make progress I must..

at Q? Q3 Q4 Q5 Q6

My response
(purple pen time)

:

Misconceptions

[ IMPLEMENTATION
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As Iin with KS4, students in KS5 are assessed against key assessment objectr

SCHOOL
A-evel History azsessment grid Year 12
FThe desire to increase his international prestige was the most important motive behind Henry VII's foreign policy.’
Aszzeszs the validity of thizs view. (25 marks)
Knowledge: Understanding Analysis Judgement Communication
O Lewel 5 | The supporting information will be Very good The answer will be fully A balanced argument and | Well-organised and
- well-selected, specific and understandin W as ey - T ’
(17-25) ; 2, sp c The Tudors: England 1485-1603 (1C)
] precise. It will show = very good
understanding of key features, Question I (30/28) Question 2 (28] Questian 3 [25) Question 4 [25)
issues and Gﬂl‘l{‘.‘EptE 2023 A Level | Uging peur understanding of the histarical cantawt, ‘Firancial measures wese the sest successful Ta what extent was there & crisis of ‘A ‘Galden Age” far all’
- a55ess haw Lopvincing The arquments in these three means by which Henry VIT lished his g it in the years 1847 ta 18712 Agsess the walidity of This view of
Level 4 | A range Flf{:!EE r and .EFECIﬁI: ) Good ) extracts are in relation te Herry WIII a5 ruler, autharity in the years 1488 1o 1505 develepments in oot literatere, and susic
(16-20) | supporting information showing understanding. Aggess the walidity of This view, durirg the reign of Elizabath T
a good understanding of key 2023 AS
I features and issues, together Level
with some conceptual
aWarenecss 2022 Weing yeur understanding of the kistorcal contesxt ‘En the years 1915 te 15940, palicy wos decided ‘Sockel and ecaonomic grigvances, rather How suceessful was Elizobeth Ts foreign
— A Lewel asgess haw carvincing the arquments in these three Ery ministers rothes than by the menarch,” than religious discantent, were the sain palicy i the peors 1968 te 18857
Lewel 3 | A range of largely accurate An axtracts are in relation te Herey VIT Agsess the walidity af this view, causes of rebellion in the years 1949 1o
[11-15) | information, which will show an understanding. 1555
awareness of some of the ke Aggazs the validity of this viem,
issues and features. but ma ¥ 2022 With refererce to these extracts and paur It wes Cordinal Walsey, rather than Heney ‘Heney VIII foiled ta achazve any of his
z ¥- AS uncerstancing of the historical context, mhich of VILL, who controlled gevernmant and pelicies aims in fareign palicy in the yeoars 1534
however. be un EEGIﬁG or lack thase twe extracts pravides the mare cervincing in the pears 1515 te 1825 to 1547
precision of detail. interpretation of Henry VITs relationship with the Explain why you ogree or disagree with this Explaim why you ogree or disagree with
mebility? wiew This viem,
Leve| 2 Some appmpriate information Some awareness 2021 Uging yeur understanding of the historicol context, ‘By 180%, Herry WIL ked estabdished his How successful was Herry YIIIS ‘Exploration, irode and colerisation beyond
[E_ 1 ﬂ} S-hD'.!.l'iI'Ig u nderﬁlanding of some of the g uestion but | A Level assess how umlnpk\gihtaraﬂmnts in fh;_il three autharity nr.'crss the whale of England” Assess | fareign policy in the years T50% fa Eu:p; mmr:pannhl:ff;lr ¢puu:l: growth
A B RETFACTS are in relation Ta T dm.l.l.tngu L the validity af this waw 13257 e England én The raige izabath L Asfess
key featuras andicr IE?”‘_EE h_Ut the E failure to grasp Elizabeth's reign to the Religlous Settlement of 1955 the salidity of this vew.
answer may be wery limited in its full demands. 2020 Wging yeur understanding of the historical cantext, ‘Erding suppart for rival claimants fe the Te what extent, by 1571, had Elizabeth I | ‘Ergland wes transfermed bath ecensmically
SCope a ndlor contain imacc uracy A Lewel asgess haw corwincing the arquments in these three throne mos the greatest success of Herey solved the religious preblems which kad and gacially in the last twerty years of the
and irrelevance extrocts are in relation Te religieus chonges from the | VIT's fereign policy. Assess the walidity ef foced Edwerd VI end Mary I7 reign of Elizebeth,” Assess the validity of This
|_ | 1 The inf ti - =d i Th T h late 15205 fa the death af Heney VIIT this viem i,
A EVE 2 Imformation Comyey 1= 2 guesiion nas
(1-3] irrelevant or extremely limited. not been properly | zozo With reference To these extrocts and ypeur “The morrioges of his childrer to foreige “The most impertent recson for popular
m Theare may be some unsupported, | understood. AS understandieg of the historical centent, mhick of pewers mere Hensy VIL'S greatest discantent in England, in the pears 1525
- these twe extracts provides the more carvincing achaavements o faraign policy” Explain wihy to 1547, was religious charge’ Explain
Vague or aEI‘IElE list comment. imterpeeiation af the changing power of ke Cromn is you agree or disogree with This view whiy you ogree ar disagree with this view,
The 183057
Mﬂrk.llg rﬂde' 2019 Uging peur understanding af the kistoarical cantawxt, ‘The Churck in Englend in 1947 wes littie Haw far, in the years 1847 ta 1571, did How 2f fectively did Elizabath deal with the
A Level assess hew comvincing The arguments in these three different fram what it hod been in the late concerns over The succession threaten threat frem Spain in the years 1358 o 19837
axtrocts are in relation te Harey WID's methods of 18205, Assess The validity of this view, the stability of England?
—— 201% With reference to these extracts and peur ‘The break with Reme significently chonged the | ‘Hency VIIDs fereign policy in the years
AS wnderstancdieg of the histarical context, which of way i which England was gowerned’ Ewplain 1836 to 1947 wes mativated by his
these twe extracts pravides the more carvinging why you ageee ar disagres with this view, desies to guin tesritary Explain wby pou
: G:} interpretetion of Henry VIDs pelicy on trade? agree or disogree with This view
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wowwe|l Reading strategies in History I
Reading Yipers
VOICES OF THE
THE VIETNAM Yocabulary
POLE P“fe(;,
WAR s re | I.Ct
G A WORLD HISTORY xp aln
ooo anwe westao B Retrieve
Cold War history Civil rights 1950s US involvement in Sequence or Summarise

-1980s Vietnam

Students use the VIPERS strategy to help
develop their reading skills in History. We
recommend key texts to students in each key
stage, based on the key topics studied,
alongside offering a historical books and game.
club to develop reading outside of lessons.
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Look for key
historical
~IN vocabulary

Do you knowwhatthe terms
mean? How canyou
improve yourunderstanding?

. Ask yourself: when was the
’ identify the sourcemade?Where was the
) provenance Of sourcemade?Who wrote the
3 source?What type of sourceis
Q a source it? What is the main point?
y What claims does the author make?
Identify the  whnat evidence does the authoruse?
author’s What language (words, phrases,
images, symbols) does the author
use and why? How does the

document’s languageindicate the
author’s perspective?

Q L‘_DOK f_or links Do you knowwhatthe terms
{ with things you mean?How canyouimprove
o already know your understanding?

We are wot makers of /ff[s’fo/y, We are made 5/ t%ftw? ”
- Martin Luther fin

intention

YEAR 9 HISTORY

MWadule 3: The Halezamst, 1933-1945 and modirn -y grmtidﬂ.

ST itorcal broadas

FITE Caate ardl Coraiain

ST T Changs ard seriimasy

TR Eetanty arad dTereecs

TS B

WG Lomrcet

ST T e rpratar e

ST E W al et

BT Tomwariation asdl Harcal THivay Tiow gus e Tearvorg mvEally andl Hranadh wvifing

T T T T LCSTE TN N CSUE N TN e

B Faw pel =t Wewmty, TATITT

Totw mted e il To tovirel Gad g ars Tien 17 Fuan

What! will Tha foredl Bl abion

-

r@} Recommended '"Alﬂ'ﬂ: ': |I @ Cross currlewlar links:

| = The Book Thief I = Religious Studies - Judaise

: - Thae di""ﬂ "E Anpe Frank : : =  Maths - chro n.nl'ng.j n-F events, death toll, statistics.

| = kaus 1 - {sengmphﬂ - map work 2.9 location :-E gheh::ns. major

| I cities and commanities affected by Nazi policies.

: : : = English - esterded writing and writing for different

e . — — — — —— — ———— — S Al gnces, wse :-{ written sources, oracy, Feading Enr

fam = T w | maaning and histerical liferacy.

|@ Recommaended I'““"In’!: : : = At - visaal sources |'¢.5.. apti-Semitic propa go.r.-ula:l

| *  Por Una Cabera - Carles 11 = PD - lirks fo human rights, religioss intelerance, trial by
: Gardel [ Jury and modern genocides.

. A ’

= Memorial to the murdered Jews :-{ Eumpe. Berlir

Peaple’s Profiles - YouTube - shaes on the Danube, Badapert

! =  One Life

=  Aprne Frank's Howse, Amsterdam
1 = The windemere Children

e e e e e e |
r _________________ § Sm o - - - - - - ———-— - - ——————————-—-
. T T e e e e e ————
i @ Recommended websites: I |EY DATES:
| = WUnited States Helocaast I | : "
. | Holocaust Memarial Doy - 27 Janaary
i Memorial Musgum | |
i W
i I

=  Holocasst Edacation Trust

[t -
_________________ Linked hist | sites:
r@ Recommended vlewing: @ nk Hiarieal s ne
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MICHELLE MAGORIAN

0K WAY @ 7
GOODNIGHT WO RLD
MISTER "

Teenage rebels in
Nazi Germany

odog ~ore o bk

THE WAI'QA.;H‘P:\T

Danlel Turner

The Childron’s War against Hitler
Sean LONGDEN

Simple History of WW2 N o e -

L. s Lo 60 St by 0 e 20 = I

e £3 iy e RN 4
: ; o Ll TS LU Accounts of the Home Froni
Evacuation stories A 10 year olds view of the Holocaust  Children’s war against Hitler  in Britain
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A eRowing/telling you and you pick out exam

scheme)

(AP2)
Source A fo an historian T
he late 18th and early ‘

1. How useful is
studying surgery in t
Yo dantles (B).

R ou understand what fhe source is
ples
10 support this (1-2)

B8 Vou give o reason(s) why the source IS

8827l using simple knowledge fo support YU

answer. This may come from the

content/provenance. (3-4)

‘43, You explain why the source is useful by

developing your reasoning, focusing on what

wos happening at the timeAND linking this fo

The focus in the question, This may come from
+he content/provenance. (5-6)

A4, You explain why the source is useful using

developed reasoning and detailed knowledge
which is linked o the question. You use both

picking out examples of what the source is
<howing/telling you (1-2)

12, You must give a reason(s) why the source is
useful using simple knowledge to support your
answer. This may come from the
ent/provenance. (3-4)

bu must explain why the source is useful

7 developing your reasoning, focusing on what
was happening at the time AND linkirg this fo
the focus in the question, This may come from
the content/proverance. (5-6)

4. You must explain why the source is useful
using developed reasoning and detailed
knowledge which is linked to the question. You

| must use both the content and the provenance,
7-8)

| the content and the provencnce (o) |
T1. You must show your understanding by
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in the developmen
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+ of medicine. (8)
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2)
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(3-4)

?g. §/0u give fwo or more 1
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easons for the

(5-6)

A4. You give two or mor
significance using develo|
you make links between the reasors,
%ocusing on the short and long ferm. (7-8)

e reasons for the

1, You must use relevant knowledge to
|dentify the sigrificance (1-2)

12. You must give a reason(s) for af least
ore aspect of significant using simple
knowledge (3-4)

13, You must give two or more reasons for
the significance using more developed
krowledge (5-6)

&6 must give two or more reasons for
The significance using developed krowledge

AND make links between the reasons,

Focusing on the short and long term. (7-8)

e of anaesthetics | 3. 1%
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You must make LINKS between the
different factors and judge each factor in
terms of importance (13-16)
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Germany, 1890-1945 - Democracy and dictatorship

Assessment Point 1 (AP1)
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1.Describe two problems foced by | 2.In what ways did the lives of people in | 3.Which of the following was the more Important
o the Gcrnw? government in dealing ‘ Germany change during the First World | reasom why the Weimar Republic was in danger
E with Hyperinflation, (4) War? (8) ‘ between 1919-23, Explain your answer with
| reference to both reasons (12)
- w - Economic problems
< § A - Political unrest?
g D | A1 Vou dentity onc or fwo problems | A1 You use basic knowledge fo idertify A1 You use basic krowledge 1o explain the
S £ )| faced by Germors using relevant change(s) during the First Woeld War (1-2) importance of either the ecoromic er palitical
S : s knowledge (1-2) A2, You use simple knowledge 1o explainone | problems (1-3)
Q© = 5| A2 You describe one or two change during the First World Wor (3-4) A2. You use simple krewledge to explain the
-_E B 9| problems faced by Germans using A3. You use devaloped knowledge to explain Importance of either the econoic or politicol
O -g specific krowledge (3-4) 1wo or mare changes during the First World problems (4-6)
= War (5-6) A3. You use developed knowledge to explain the
< ";‘ A4, You use complex knowledge to explain Importorce of both ecoramic and political problems
= two or more changes durirg the First World 7-9)
= War and the impoct of war over time (7-8) A4, You use complex knowledge to explain the
importance of both economic and political problems
ol S | S and judge which was most importart (10-12)
11. You must identify one or two I1. You must use basic knowledge fo identify | I1. You must use besic krowledge to explain the
problems faced by Germans using change(s) durirg the First World Wer (1-2) importarce of either the ecoromic or palitical
x relevant knowledge (1-2) 12, You must use simple knowledge 1o explain | problems (1-3)
E 12, You must dedcribe one or two one change durirg the First World War (3-4) | 12, You must use simple knowledge to explain the
w prab!ons faced by Germans using I3. You must use developed knowledge to | importance of either the economic or political
E g specific knowledge (3-4) explain two or more changes during the First | problems (4-6)
o & XM‘fov;d Wor (5-6) 13. You must use developed krowledge to explain
E -g > ‘ou must use complex knowledge to the importarce of both ecoromic and political
o = 5 exploin two or more changes during the First | problems (7-9)
> o8 World War ard the impoct of war over time I4. You must use complex knowledge to explain the
[ 8 3 al (7-8) Importance of both ecoromic and political problems
| '&5¢ and judge which was most importont (10-12)
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